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INTRODUCTION TO THE HANDBOOK 
 

 

PART A: BUILDING CAPACITY FOR MIGRANT WOMEN AROUND 

KEY ASPECTS OF HOST COUNTRIES AS TO FACILITATE THEIR 

SOCIAL AND ECONOMIC EMPOWERMENT 
 

 

UNIT 1 

CULTURAL INDUCTION UNIT 

 

INTRODUCTION 
One persistent question that comes in the fore when you have to deal with intercultural 

communication is the very definition of culture. Definitions of culture cover a wide range 

of perspectives. When we ask participants in our cultural induction workshops to describe 

culture, the following are words and phrases they use: food, religion, language, music, 

region or geography, ethnicity, clothes, and so on. Generally, there is always one person 

who raises his or her hand timidly and says, “I think culture is more than that. It’s the 

things we don’t see, like our beliefs or views about gender.” Both are correct as culture 

represents the things we see, the tangible, as well as the intangible things. The iceberg, 

a commonly used metaphor to describe culture, is a great example for illustrating the 

tangible and the intangible. When talking about culture, most people focus on the “tip of 

the iceberg,” which is considered as making up 10% of the object. The rest of the iceberg, 

90% of it, is below the waterline. 

 

A common definition of culture is that it consists of the shared beliefs, values, and 

assumptions of a group of people who learn from one another and teach to others that 

their behaviours, attitudes, and perspectives are the correct ways to think, act, and feel. 

The study of culture can be organized along two persistent and basic themes: Diversity 

and Change. An individual’s upbringing, and environment (or culture) is what makes them 

diverse from other cultures. People’s need to adapt and transform to physical, biological, 

and cultural forces to survive represents the second theme, Change. It is helpful if you 

can think about culture in the following five ways: Culture is learned through active 

teaching, and well-established habits; Culture is shared meaning that it defines a group 

and meets common needs; Culture is dynamic meaning that is subject to change; Culture 

is adaptive which helps individuals meet needs across variable environments; and Culture 

is symbolic. 

 

This unit aims at promoting the meeting and mutual understanding among cultures. The 

focus is on the difficulties, problems and misunderstanding migrant women can find in 

their daily lives with the culture of hosting country. Women in general can face extra 

challenges in life and being a migrant woman in a foreign country, with in a different 

culture, it is possible to need extra support in specific situations. As adult educators, we 
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should acknowledge that moving to a new society or community as a migrant woman can 

be an incredibly challenging task. New lifestyle, daily habits and customs might become a 

source of stress, particularly for women, which affects the psychosocial functioning of an 

individual. Simple daily habits and customs might become difficult to comprehend and 

interpret. Therefore, this section aims to support migrant women cope and adapt to the 

new environments, overcome daily obstacles, and encounter effectively daily difficulties. 

 

We have selected some hot topics you, as adult educators, trainers, and migrant support 

workers, should address with your group of migrant women as an introduction for the 

following activities. These topics concern and reflect the local experiences that the WINGS 

partnership deal with on a day-to-day level; namely these topics are relevant to cultural 

elements that are to be found in the Netherlands, Cyprus, Italy, Malta, Spain, and Greece. 

 

WOMAN – gender gap, role, and opportunities 

 

Gender equality is one of the goals of the UN 2030 agenda because still today there are 

too many gaps between men and women in terms of civil rights and access to education, 

healthcare, and work. Moreover, episodes of violence against women are serious and 

frequent all over the world. However, the commitment of national and supranational 

institutions and women's movements has already achieved important results that give 

hope for the future towards a greater emancipation of women. The path to a full 

affirmation of rights that consider gender identity is not just about overcoming the gaps 

between men and women, but also about tackling any discrimination based on sex, 

gender, and sexual orientation. Institutions and public opinion have been showing greater 

sensitivity for decades, which translates into legislation that is more respectful of these 

rights, although the resistance that persists in every part of the world is still strong.  

[Gender equality in the Netherlands] 

With 72.1 out of 100 points, the Netherlands ranks sixth in the EU on the Gender Equality 

Index. Its score is 4.7 points higher than the EU’s score. Between 2005 and 2017, the 

Netherlands’ score increased by 4.3 points (- 0.8 points since 2015). The Netherlands is 

progressing towards gender equality at a slower pace than other EU Member States. Its 

ranking has dropped by one position since 2005. 

The Netherlands’ scores are higher than the EU’s scores in all domains, except the domain 

of power. The Netherlands’ highest score is in the domain of health (90.0 points). Gender 

inequalities are most pronounced in the domain of power (50.0 points), although this 

score has improved the most since 2005 (+ 9.7 points). Progress has stalled in the domain 

of health (+ 0.3 points since 2005) and regressed in the domain of time (- 2.5 points since 

2005). 

Between 2005 and 2017, the Netherlands improved its Index scores. Throughout this 

period the Netherlands´ scores were higher than the EU average but improved more 

slowly. The gap between the Netherlands and the EU decreased over time.    

[Gender equality in Cyprus]  
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With 56.9 out of 100 points, Cyprus ranks 21st in the EU on the Gender Equality Index. 

Its score is 11 points lower than the EU’s score. Since 2010, Cyprus’s score has increased 

by 7.9 points (+ 0.6 points since 2017). Making slightly faster progress towards gender 

equality than other Member States, Cyprus has improved its position by six places. 

According to the Gender Equality Index 2020 published by the European Institute for 

Gender Equality (EIGE, 2020), in Cyprus there is a big gender gap in mean monthly 

earnings between women and men born outside the EU. Women earn about half as much 

as men. Moreover, the number of women ministers remains the same after 10 years. 

However, the shares of women on the board of the central bank and on the boards of the 

largest publicly listed companies have increased, while unmet needs for medical care have 

decreased for women and men. The Istanbul Convention is the most comprehensive 

international human rights treaty on violence against women and domestic violence. 

Cyprus signed the Convention in June 2015 and ratified it in November 2017. The treaty 

entered into force in March 2018. During the COVID-19 lockdowns, women in violent 

relationships were stuck at home and exposed to their abuser for long periods of time, 

putting them at greater risk of domestic violence. In the case of Cyprus, during the 

pandemic an increase of domestic violence, and particularly against women, was recorded 

(30%). According to the data released by the Association for the Prevention and Handling 

of Violence in the Family between March 9 to March 17, were recorded 750 calls for 

domestic violence, 5 new requests for admission to women’s refuges, and 4 new requests 

for individual counseling.  

In general, Article 28 of the Cypriot Constitution of 1960 enshrines the principle of equal 

treatment and the prohibition of any form of direct and indirect discrimination on the 

ground of gender. In Cyprus, the promotion of gender equality through policy and 

legislation is a relatively recent phenomenon. As a result of Cyprus’s harmonisation with 

the EU acquis communautaire, a significant number of legislative measures related to 

gender equality have been passed in the last decade, covering the areas of equal treatment 

in employment, equal pay, maternity protection, parental leave and violence in the family, 

among others. Overall, the transposition of the EU directives on gender equality into 

Cyprus’s national laws is complete and these laws have begun to have a positive effect on 

the lives of working people. 

One of the most fundamental developments in Cyprus is gender mainstreaming in peace 

and security. Currently, the Technical Committee on Gender Equality operates separately 

from other technical committees (including the two communities discussing Cyprus’s 

reunification) rather than integrating gender into the technical committees concerned with 

security, territory, property, and constitutional arrangements. The Committee’s operation 

was suspended in August 2017, following the collapse of the UN-supported International 

Conference on Cyprus at Crans-Montana. However, a new National Action Plan on Women, 

Peace and Security 2018-2021 is being developed, headed by the Gender Equality 

Commissioner (GEC), in cooperation with civil society. This new NAP focuses on 

implementing UN Security Council Resolution 1325 on Women, Peace and Security, 

adopted in 2000.   

[Gender equality in Italy]  
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Many of the Italian legislative initiatives are part of the European Union directives. These 

always have as their fundamental point of reference the Constitution, which recognizes 

the "inviolable rights of man" (art. 2), where "man" means "human being", and equal social 

dignity and equality of citizens "without distinction of sex, race, language, religion, political 

opinion, personal and social conditions." (art. 3). Furthermore, article 37 establishes the 

rights of female workers and article 51 equal opportunities for access to public and 

elective positions. in 2003 the article was supplemented as follows: "To this end, the 

Republic promotes equal opportunities between men and women with specific measures" 

with a new and greater sensitivity to "positive gender actions" which emerged with the 

women's conference of Beijing of 1995.  

Many countries have adopted provisions pertaining to equality between men and women 

in their Constitutions. It means that both the EU and the Member States shall actively 

consider the objective of gender and equal opportunities when formulating and 

implementing laws, regulations, administrative provisions, policies, and activities. 

[Gender equality in Malta] 

Many of the Maltese legislative initiatives are part of the European Union directives. Article 

45(11) of the Maltese Constitution is a remarkably interesting umbrella Article which 

speaks about equality between men and women. It gives space for positive discrimination 

in the sphere of protection from discrimination on the grounds of race, sex etc. 

Furthermore, Chapter 581 of the laws of Malta is the ‘Gender-based violence and domestic 

violence Act’ and it was promulgated in 2018. This ACT is intended to make provisions for 

the substantive articles of the Council of Europe Convention on prevention and combating 

of violence against women and domestic violence to become, and be, enforceable as part 

of the Laws of Malta; to promote and protect the right of everyone, and particularly of 

persons who are at risk of domestic violence to live free from violence in both the public 

and private sphere. The country is currently working of an Equality Bill (Bill no.96) which 

is currently at Committee stage. This ACT is intended to prohibit discrimination in various 

spheres of life, to promote equality and prevent discrimination, to incorporate the relevant 

provisions of Council Directive 2000/43/EC of 29 June 2000 implementing the principle of 

equal treatment between persons irrespective of racial or ethnic origin, Council Directive 

2000/78/EC of 27 November 2000 establishing a general framework for equal treatment 

in employment and occupation, Council Directive 2004/113/EC of 13 December 2004 

implementing the principle of equal treatment between men and women in the access to 

goods and services and their supply. 

[Gender equality in Spain] 

Spain continues to make progress in the area of gender equality, solidifying its status as 

one of the greatest nations in the world for women. The findings of our nation in the most 

recent Gender Equality Index 2020 (Gender Equality Index) released by the European 

Institute for Gender Equality reflect this (EIGE). Numerous gender equality statutes exist 

in Spanish law, including the Spanish Constitution of 1978 that, in its article 14, proclaims 

equality before the law, establishing the prohibition of any discrimination based on sex. 

Moreover, with the approval of Order PRE/525/2005 on 7 March 2005 publicizing the 

Council of Ministers' Agreement of 4 March 2005 implementing steps to promote gender 
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equality, acts that contribute to eliminating inequality in many sectors of everyday life: 

employment, enterprise, work-life balance, research, solidarity, sport, gender violence, 

and so on. Also, the European Commission’s proposed 2020-2025 Gender Equality 

Strategy aims at “achieving a gender equal Europe where gender-based violence, sex 

discrimination and structural inequality between women and men are a thing of the past.  

[Gender equality in Greece] 

Many of the Greek legislative initiatives derive from European Union directives. 

Fundamental point of reference for these initiatives is the Constitution, which recognizes 

the “respect and protection of the value of the human being” as the primary obligation of 

the State (art.2). In Article 4, the first two paragraphs state clear that “All Greeks are equal 

before the law” and that “Greek men and women have equal rights and equal obligations”. 

Along with the provisions of Art.22 where “All workers, irrespective of sex or other 

distinctions, shall be entitled to equal pay for work of equal value” and the Art.115 which 

recognized that “the State shall take measures for the elimination of inequalities actually 

existing, in particular to the detriment of women”, the constitutional provision for the 

principle of gender equality is completed. 

Many countries have adopted provisions pertaining to equality between men and women 

in their Constitutions. It means that both the EU and the Member States shall actively 

consider the objective of gender and equal opportunities when formulating and 

implementing laws, regulations, administrative provisions, policies and activities. 

FAMILY 

  

Family patterns have changed substantially over the past fifty years as a result of 

childbearing trends. The 1960s marked the end of the so-called “Golden Age of the 

Family”, when high marriage and birth rates at relatively young ages, low divorce rates 

and non-traditional family forms prevailed. Currently, a wide variety of family forms and 

relationships co-exist, married and cohabitating couples with or without children, single 

parents, stepfamilies, blended families, childless couples, and same-sex unions, just to 

mention a few. 

TRAINING AND EDUCATION 

In most European education systems, compulsory education for both girls and boys starts 

usually at the age of 6. In 16 education systems, attendance at last year of pre-primary 

education, usually at the age of 5, is already compulsory. Hungary has reported the earliest 

school starting age referring to 3. By contrast, in Estonia, compulsory education starts at 

the age of 7.   

In most European education systems, full-time compulsory education lasts 9 to 10 years 

ending at the age of 15-16. In Belgium, Luxembourg, Portugal, the United Kingdom 

(Northern Ireland) and Turkey, the duration of full-time compulsory learning is 12 years, 

while in, Hungary and the Netherlands 13 years' attendance is mandatory for all students. 

In addition, in Germany, the duration varies within the province; it lasts 12 years in the 

majority of them and 13 years in some. In the former Yugoslav Republic of Macedonia, 
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the duration varies between 11 and 13 years depending on the program followed during 

upper secondary education. 

NORMS AND BEHAVIOURS 

As different cultures have different standards and norms, it is impossible to provide you 

with an exhaustive list of specific elements per country. However, three key words below 

can be applied to intercultural approach:  

• LISTEN actively to people around you  

• OBSERVE people's customs and habits  

• ASK questions when in doubt 

DRESS CODE 

The dress code tips are of course to be taken with a grain of salt. The main 

recommendation is to adjust things accordingly to what suits you and your personal taste 

and preferences.   

The point of this lesson is not to tell you what you can or cannot wear. It is important to 

be authentic when presenting yourself. Stay true to yourself and value your uniqueness. 

It is however smart to think about the effect you wish to create because of your 

appearance and the way you dress. It may be worth observing how others are dressed in 

different professional contexts. The dress code also varies considerably within Europe. 

Northern Europeans tend to be less formally dressed at work but would dress up more 

for professional meetings/events or social gatherings linked to work like a dinner party.   

In the UK, Central and Southern Europe, it is more common to be a bit more formally 

dressed at work and dress more informally in social gatherings.   

Just keep in mind that, even if there is no right or wrong outfit, people might be more 

focused on your attire than on your speech or skills. Finding the right outfit is a matter of 

observation and adaptation. Take time to have a look at people in the street, in public 

transport, in shops. Observing local people will surely give you precious information about 

the country trends. 

GREETINGS 

The greeting culture in Europe for migrants, might be awkward and sometimes confusing. 

Should we kiss, hug, or shake hands with others? When you toss in a new culture, meeting 

someone can turn into a completely unseemly experience. Handshakes are standard 

greeting gestures throughout Europe.  It is proper to shake hands with everyone to whom 

you are introduced, both men and women. Handshakes are usually exchanged both before 

and after every meeting, no matter how many meetings you have already had. Do note 

that handshakes in Europe are usually brief and firm. While shaking hands, people will 

tend to make eye contact. 
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Each person has its own boundaries and limitations. Everyone should respect the personal 

space and attitude when we engage in a conversation with a new person.  European people 

are most of the times very friendly and welcoming. In Europe, handshaking or hugging 

may take place. Smiling in public or greeting kissing is fine and acceptable. It is not 

considered to be flirting, even if you are talking to a stranger. Cheek kissing is used in 

many cultures with slightly varying meaning and gesture. Keep in mind that the 

appropriate social context for these greetings is quite different from one country to the 

other.  

 

  

FOOD AND DRINKS 

Through food, people express their culture, which varies with the language, the territory 

inhabited and the way it is inhabited, the relationships established between people and the 

customs and religion of a given population. Cultural and consumption habits, such as 

eating and drinking, reveal significant aspects about different habits in different countries, 

cities or even neighbourhoods. As an adult educator you can support migrant women 

notice similarities and differences with their home country. 

INTECULTURAL AWARENESS 

Intercultural awareness can be considered as the foundation of communication. It involves 

two qualities: one is the awareness of one’s own culture; the other is the awareness of 

another culture. It implies the ability to become aware not only of our cultural values, 

beliefs, and perceptions, but also those of other cultures. Cultural awareness becomes 

essential when people of different cultures communicate. As people see, interpret, and 

evaluate things in different ways, what is considered appropriate in one culture is probably 

inappropriate in another, and therefore misunderstandings arise. Communicating with 

others is difficult; it demands sensitivity and creativity. In spite of many similarities, people 

have differences in the way they do things. It requires to understand and reconcile these 

differences to function effectively in a group.  

As adult educators, you should always keep in mind that on arrival in the country where 

they will be settling and in which they may have to live permanently, migrant women 

discover a new social environment. Through these migrant women and men, the members 

of the host societies discover a new form of otherness, quite distinct from the differences 

they are familiar with in their own cultural space (regional, social, linguistic, behavioural, 

lifestyle and other types of difference). The encounter is therefore asymmetrical because 

migrants are forced to adapt to a new living environment, whereas the residents of the 

host country only must make room for this new form of diversity. However, accepting 

diversity is a two-way process, and is vital for social cohesion. 

Intercultural communication and awareness then involve the sharing of information across 

different cultures and social groups, including individuals with different religious, social, 

ethnic, and educational backgrounds. It seeks to understand the differences in how people 
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from a variety of cultures act, communicate, and perceive the world around them. 

Intercultural communication skills are those required to communicate, or share 

information, with people from other cultures and social groups. While language skills may 

be an important part of intercultural communication, they are by no means the only 

requirement. Intercultural communication also requires an understanding that different 

cultures have different customs, standards, social mores, and even thought patterns. 

LEARNING OBJECTIVES 

Overall, Unit 1 includes 6 activities which can be used in training sessions with migrant 

women. These activities are expected to be used in training sessions that support migrant 

women to build capacity around key aspects of host countries and facilitate their social 

and economic empowerment. Adult educators and trainers are invited to use as many 

activities as they deem necessary in order to create a comprehensive and integrated 

training session based on their learners’ training needs. The activities are considered 

open-ended and flexible tools that each educator/trainer can modify to address training 

needs and to reflect local context and reality. By facilitating the activities included in Unit 

1, your learners, namely migrant women, will be able to grow, improve and demonstrate 

the following competencies: 

 

 
 
 
 
 
  
 
 
 

– 

 

Knowledge Skills Attitudes 

Learning Objectives 

PART A 

U1 

Cultural 

Induction 

Unit 

 

On successful completion of this unit, migrant women will be able to: 

-Understand what cultural 

induction means. 

-Comprehend the 

importance of cultural 

induction for their 

successful integration. 

-Get a deeper 

understanding how they 

will benefit from the unit. 

-Become familiar with 

cultural aspects of 

everyday life in their local 

context and become 

aware about expected 

behaviours in different 

cultural settings.  

-Build capacity and 

increase their 

competencies regarding 

cultural standards that 

exist in host countries. 

-Respond positively 

towards achieving 

change. 

-Get inspired by different 

examples of success 

stories. 

-Share good practices 

with other migrant 

women, as well as adult 

educators/trainers, and 

get inspired to take 

action. 
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ACTIVITIES 

 
Activity Code Title  

U1A1 How do I say hello? 

Objectives 

• Develop intercultural communication 

• Improve knowledge about local behaviours in communicating 

• Develop communication skills and competences 

• Share our personal and social way to communicate 

• Achieve awareness about the difference between personal and cultural style of 

communication 

Activity details 

❖ Material – no specific materials 

❖ Duration – from 30 minutes to 1 hour 

❖ Group number – min 3, max 7  

Instructions  

1 Each participant explains others the way she says hello. She has to specify the 

different ways respect to target 

2 A local meeting: each participant tell others a meeting with a local person and 

how do they think local people usually say hello 

3 Trainer tries to identify which features depends on culture and which ones from 

personal style 
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4 Each participant does the same with her own way to say hello and with this of 

the local person she met, and she told previously 

5 Trainer should close the activity with a reflection about what is personal style in 

communication and what is cultural influence 

6 A small debate is open. 

Tips for the trainer 

• If in your group you are more than seven, introduce the activity to the whole 

group and then let’s divided them into smaller groups. 

• In the first step, you can start in order to show them how the activity should be 

and to ‘break the ice’. 

• You can unify point 1 and 2 in one speech. 

• In step 5 you can underline that “how you say hello” is just an example of how 

our way to communicate is influenced by our culture. 

• Let’s prepare your speech before and identify some interesting points of 

difference in the way of your communication, some as example of the influence 

of your country, some others as example of your own style. If you have this 

clear, you’ll be an example for your group. 

Debriefing 

After all of you shared their experiences and identifyed what elements of their 

communication is for cultural influence and what is for their own style, you should 

enlarge the discussion to communication in general and intercultural one in particular. 

Let’s them share experiences, impressions and personal ideas! 

Annex  

N/A 

 

 
 

Activity Code Title  

U1A2 "Guess who/what through art and music" 

Objectives 

• To recognize typical situations of the culture of hosting country and country of origin 
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• To recognize typical behaviours of the culture of hosting people 

• To understand the difficulties in recognizing some situations/behaviours  

Activity details 

❖ Material: images (pictures, drawings, murals etc); songs; short (funny) videos, 

notebooks and pens 

❖ Duration: 30-60 minutes 

❖ Group number: 15-20 persons in small groups, max 5 persons each 

Instructions  

- Before introducing the activity, discuss topics addressed in the Unit Introduction but 

with a focus on your participants cultures in their countries of origin. For example, talk 

about art, music, songs, dances, behavioural patterns, religion, the role of women in 

their societies etc. Engage with your participants and step into their shoes while learning 

more information about their own cultural background. 

- To introduce the activity, discuss topics addressed in the Unit Introduction that refer 

now to the hosting country. You can only introduce them, or open a real debate 

depending on your group’s willingness to discuss things through. The preliminary 

discussion can take place in plenary to enable your learners to share their thoughts and 

opinions with their peers.  

- After having addressed the issues that are mentioned in the introductory part, you 

should continue with the practical part.  

- Divide your learners in smaller groups, with a maximum number of 5 persons each. 

- With the use of photos, songs, murals etc (refer to Annex), present typical situations 

of the local cultural and social context to the group of migrant women and then invite 

them to recognize the situations.  

- You can use some questions like “What is happening here?”, “Why does he/she do 

this?”, “What is her/his intention?”, “Do you think this is clear?” etc. 

- Bring your groups back to the plenary session and let them share with the others what 

they have discussed in their groups. 

- Close the activity with the debriefing. 

Tips for the trainer 

1) Lead the activity but trust the group and let it work. 



 12 

2) Let women talk about their experiences and feelings. It will be useful for the next 

activity. 

3) Sit in circle (maybe around a table). 

Debriefing 

At the end of the activity, take some time to discuss with your learners in plenary the 

following: 

- How do you feel about this activity? 

- Do you believe it is helpful for recognize typical situations in Cyprus and Cypriot 

culture? 

- Did you recognize sometimes of what we have talked before? 

- Did something happen in your own life? 

Follow-up/Inspiration for the future 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the 

WINGS e-learning platform to complete the self-directed online learning material. 

➢ Invite your participants to bring with them or show you photos, songs, dances of 

their own culture. You can organise an intercultural night in order to get to know 

better your participants and their cultural habits. 

Annex  

[Below you may find selected images that reflect the partnership experience; in the 

localized versions, each partner country has selected a variety of images that reflect 

their local experience] 

 

[Netherlands] 
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[Italy] 
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Activity Code  Title   
U1A3  Where do you stand?  

 
Adapted from Robert Gordon University Challenging Gender Stereotype Lesson 

Plans) 

 

https://www.open.edu/openlearncreate/pluginfile.php/272873/mod_resource/conte

nt/1/Classroom%20Activities%20on%20gender%20stereotypes%20and%20equality.

pdf   

Objectives  
• To raise awareness of gender stereotyping in our thinking  

• To allow young people to talk about their opinions and raise awareness of gender stereotyping.  

Activity details  
❖ Material: list of statements available; feel free to use other statements than the ones suggested 

that reflect your local reality. 

❖ Duration: depends on the size of the group and on the wish of learners to discuss in detail (or 

not) the questions. The activity should approximately last 45-60 minutes  

❖ Group number: it is appropriate for the group to be bigger than 12 and smaller than 18 as to 

allow discussion and feedback among learners. Smaller groups might 

not enable brainstorming, bigger groups might not allow everyone to express freely and 

the facilitator to have a hold over the group discussion.  

Instructions   
  - Identify one side of the room as agree and the other side as disagree.  

  - Tell your learners that they should stand in the middle with space for them to move from agree to 

disagree. 

  - Read out loud a few of the statements (refer to Annex).  

  - Following each statement, ask the learners to move along the agree/disagree line in a way that 

reflects their view. 

  - Facilitate discussion after women have positioned themselves, asking them why they have stood 

there.  

  - Continue with the debriefing of this activity and identify anything that stands out for you as a 

facilitator.  

Tips for the trainer  
1) Ask each question in turn to one different learner. Wait for his/her answer, observe the reaction 

of others. Allow some contradictory among learners but give a time limit for each discussion 

and answer. 

2) Do not show any support for either or position. Rather be prepared to point out the 

educational/cultural stereotypes when the discussion will follow in the debriefing time.  

Debriefing  
The following questions can provoke insight reflection of what has been discussed before 

and perhaps help migrant women come up with a less labelling approach to gender:  

- Were you strongly sure about which answer to give to each question?  

- Did some of the questions make you think that your view might be discussed or questioned  

- Did other learners in the room have different opinion than yours?  

- After answering the questions and the discussion what is your thought about gender labelling?  

- Why do you think there are gender biased views in people? What is the reason of this behaviour?  

https://www.open.edu/openlearncreate/pluginfile.php/272873/mod_resource/content/1/Classroom%20Activities%20on%20gender%20stereotypes%20and%20equality.pdf
https://www.open.edu/openlearncreate/pluginfile.php/272873/mod_resource/content/1/Classroom%20Activities%20on%20gender%20stereotypes%20and%20equality.pdf
https://www.open.edu/openlearncreate/pluginfile.php/272873/mod_resource/content/1/Classroom%20Activities%20on%20gender%20stereotypes%20and%20equality.pdf
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- For which of the above items you are not convinced that others’ position is right.  

- Would you be now in the position to have a different approach to gender labelling?  

  

Follow-up/Inspiration for the future  
➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-

learning platform to complete the self-directed online learning material. 

References/Further reading  
- https://busyteacher.org/22172-cultural-differences-6-activities.html 

- https://prod.wp.cdn.aws.wfu.edu/sites/18/2016/03/Bennett.Janet_.2016.pdf 

-  

https://childhub.org/en/system/tdf/library/attachments/workshop_manual_is_dedicated_specially_but

_no_limited_to_professional_and_young_leaders_that_are_engaged_in_activities_with_boys_and_y

oung_men_of_12_years_and_older.pdf?file=1&type=node&id=24189  

- http://trend.credinfo.eu/services/elearning/course/cultural%20issues%20green 

- http://www.ijiet.org/papers/258-IT0026.pdf  

- https://courses.lumenlearning.com/suny-educationalpsychology/chapter/gender-differences-in-the-

classroom/  

- https://www.researchgate.net/publication/251320661_Gender_Differences_in_Education   

Annex   
List of statements:  

 People should go for the jobs they think they would be good at and are interested in.  

 Mathematics is a really difficult subject.  

 Your gender should have no impact on your subject choices.  

 I would always encourage my peers to do whatever subjects they want.  

 Nursing is a profession best suited to women.  

 Males and females are equal.  

 Boys are better than girls at Maths.  

 Girls do better in school than boys.  

 Design Technology is a “boys” subject.  

 Being the only male/female in a class would put me off choosing that subject.  

 The best job for you is one that matches your skills, abilities, and personal qualities.  

 Boys are better at computers than girls.  

 Girls are better at sports than boys. 

 
 
 
 
 
 
 
 
 
 
 
 
 

https://busyteacher.org/22172-cultural-differences-6-activities.html
https://prod.wp.cdn.aws.wfu.edu/sites/18/2016/03/Bennett.Janet_.2016.pdf
https://childhub.org/en/system/tdf/library/attachments/workshop_manual_is_dedicated_specially_but_no_limited_to_professional_and_young_leaders_that_are_engaged_in_activities_with_boys_and_young_men_of_12_years_and_older.pdf?file=1&type=node&id=24189
https://childhub.org/en/system/tdf/library/attachments/workshop_manual_is_dedicated_specially_but_no_limited_to_professional_and_young_leaders_that_are_engaged_in_activities_with_boys_and_young_men_of_12_years_and_older.pdf?file=1&type=node&id=24189
https://childhub.org/en/system/tdf/library/attachments/workshop_manual_is_dedicated_specially_but_no_limited_to_professional_and_young_leaders_that_are_engaged_in_activities_with_boys_and_young_men_of_12_years_and_older.pdf?file=1&type=node&id=24189
http://trend.credinfo.eu/services/elearning/course/cultural%20issues%20green
http://www.ijiet.org/papers/258-IT0026.pdf
https://courses.lumenlearning.com/suny-educationalpsychology/chapter/gender-differences-in-the-classroom/
https://courses.lumenlearning.com/suny-educationalpsychology/chapter/gender-differences-in-the-classroom/
https://www.researchgate.net/publication/251320661_Gender_Differences_in_Education
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Activity Code  Title   
U1A4 I have nothing to wear…  

Objectives  
• To develop the learner’s ability to observe in a non-judgmental way how people 

behave, dress, act in different social contexts, within the environment they live. 

• To acquire the sense that the way we dress might affect people’s opinion, 

judgements, critical thoughts, despite the person him/herself has no intention to 

cause these reactions. 

• To learn that there are ways of dressing which, in specific contexts, are more 

appropriate than others, and this is determined by how the social groups perceive 

this in their cultural environment. However, also on an individual level people’s 

upbringing might influence the way we perceive dress codes. 

• To confirm that individuals shall always feel free to select their clothes according 

to their tastes, being aware that their choice might or might not be observed by 

the surrounding people. 

Activity details  
❖ Material: notebooks and pens, image files of dressed people in different 

environments and contexts 

❖ Duration: depends on the size of the group and on the wish of learners to discuss 

in detail (or not) the suggested images. The activity should approximately last 45-

60 minutes  

❖ Group number: the learners shall be divided into small groups of max 4 persons 

to discuss the suggested images. The groups shall work autonomously first, then 

in plenary.   

Instructions   
- Divide your learners in smaller groups of max 4 persons and give them a considerable 

number of images to work with (refer to Annex). 

- Tell each working group that they should discuss the following: 

• Observe the pictures given and describe the clothing items 

• Define, describe, and put into evidence in which context or environment these 

clothes are to be worn or are generally worn by people. The group learners can 

also describe, if it is the case, what type of person wears these clothes (e.g., “This 

type of trousers is generally worn by mechanics, professional people who repair 

cars and work in a mechanical workshop. This clothing item is frequently dirty 

since mechanics clean their oily hands on it”) 

• Try to figure out whether the same type of dress or item can be worn by both 

genders, in other context, in open or close places, in public or in private 

• Define, according to gender and context, which are the criteria and adequate dress 

for male and female in the country you are currently living in 

- Tell your working group to describe a context, an event, which people of the group 

should attend (e.g.  a wedding ceremony, your sibling graduation, attendance to the 

Sunday mass, an afternoon at the beach, visiting grandma at the nursing home, birthday 

party of your friend, a night out with your friends, a bachelor party, a job interview, going 

to school, etc.) What would they wear for this occasion? Why? Would they dress 

differently if they were in another country? What about their country of origin? 
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- Bring your learners back in the plenary and tell them to show through images they have 

used, what they have discussed about. The trainer shall facilitate discussion with 

questions and insights. 

- Close the activity with the debriefing. 

Tips for the trainer  
1) According to the age of learners, the topic could be more or less playful, more or 

less pressing. This might play a role on how facilitation should be handled, and group 

animated. 

2) Facilitating the learning session dressed in an awkward manner could also represent 

a topic for discussion 

Debriefing  
As the trainer, you should help your learners to understand whether there are any dress 

codes considered appropriate and others not in the cultural context they live. The 

discussion should also help learners to understand that beyond our taste and love for 

clothes, there are cultural expectations regarding the way people should be dressed which 

might be considered appropriate or less appropriate according to different contexts. You 

could ask the following questions: 

• Do you think this type of dress fits to any cultural environment? Can you wear this 

in any context? 

• How would you feel if your mother/father/grandmother/daughter would wear this? 

• Why do you think this dress is appropriate (or not appropriate) for this specific 

environment or for this specific type of person? 

• What are the elements you take into consideration so as to express this view? 

• Would such a dress be ok if it was another season of the year? If it was seen on 

the beach? If it was worn during a funeral? 

 

On an individual level the discussion might tackle issues such as “shame”, “hilarity”, 

boredom, vintage, out of fashion, cheapness, etc. which often are applied to the way 

people get dressed. 

The discussion might also refer to what are the criteria each learner applies when 

selecting what to wear. How does the social environment influence and affect how people 

choose to get dressed? How much do people feel they can deviate from what the cultural 

dress code standards define? Questions might sound as follows: 

• What are your criteria, what do you take into consideration in order to say this 

dress is appropriate, this one is not? 

• What are in general the criteria people use in order to consider people’s dress and 

its appropriateness? 

Last topic to discuss is what learners have learned in terms of dress code, expected ways 

of dressing, appropriate dressing in a specific cultural context. Questions for discussion 

might sound as follows: 

• What do you think you have learned thanks to this exercise? 

• Is your way of viewing how people get dressed different from before? How? Why? 

• Would you be able to express what you have learned to a friend making him/her 

understand what you have grasped? 

 

Follow-up/Inspiration for the future  



 

 23 

Social and Economic Empowerment of 
Migrant Women 

Project ID: 2020-1-NL01-KA204-064669 
 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the 

WINGS e-learning platform to complete the self-directed online learning material. 

  

References/Further reading  
- https://www.cultofpedagogy.com/dress-code/ 

- https://www.saratoga.com/things-to-do/dress-codes/ 

- https://www.thebalancecareers.com/what-should-employees-wear-to-work-1917929 

-https://lifehacker.com/what-all-of-those-confusing-dress-code-terms-really-mea-

1724671659 

-https://www.shrm.org/resourcesandtools/hr-topics/employee-relations/pages/gender-

discrimination-in-dress-codes.aspx 

- https://bonnevilleacademy.org/what-are-the-benefits-of-the-school-dress-code/ 

- https://www.realsimple.com/beauty-fashion/clothing/wardrobe-basics/what-to-wear  

Annex   
 [Below you may find selected images that reflect the partnership experience; in the 

localized versions, each partner country has selected a variety of images that reflect their 

local experience] 

 

 
 

 

 

https://www.cultofpedagogy.com/dress-code/
https://www.saratoga.com/things-to-do/dress-codes/
https://www.thebalancecareers.com/what-should-employees-wear-to-work-1917929
https://lifehacker.com/what-all-of-those-confusing-dress-code-terms-really-mea-1724671659
https://lifehacker.com/what-all-of-those-confusing-dress-code-terms-really-mea-1724671659
https://www.shrm.org/resourcesandtools/hr-topics/employee-relations/pages/gender-discrimination-in-dress-codes.aspx
https://www.shrm.org/resourcesandtools/hr-topics/employee-relations/pages/gender-discrimination-in-dress-codes.aspx
https://bonnevilleacademy.org/what-are-the-benefits-of-the-school-dress-code/
https://www.realsimple.com/beauty-fashion/clothing/wardrobe-basics/what-to-wear
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Activity Code  Title 

U1A5 A visit to the supermarket 

 

Objectives 

• To support learners to become familiar with the main local (mostly informal) cultural norms and 

habits regarding food and drink. 

• To support learners to learn the most common vocabulary related to food, drinking and places 

where to buy/eat.  

Activity details 

❖ Material: a list of the main habits and cultural norms related to the local context; notebooks and 

pens where learners can write phrases/terms normally used in supermarkets/markets. 

❖ Duration: 60-90 minutes 

❖ Group number: 15-20 persons 

 

Instructions 

- To start the activity, discuss with your learners different food-related norms and habits that they have 

in their country of origin. Following that, present (through PowerPoint, a Dashboard, etc.) basic 

information about most common food-related norms and habits of your country. Here are some 

examples that reflect the partnership experience. Mind that in the localized versions, detailed 

information is mentioned to facilitate the implementation of the Local Action Programme in each 

partner country. 

 Drinking water from the tap is perfectly safe in Italy, Cyprus, Greece, Netherlands – and in 

Europe. Tap water is strictly controlled and so there is no risk. There are only a few exceptions, 

for example in public places (on fountains) or on trains, when a tap has a notice saying: “acqua 

non potabile” (No drinking water); “μη πόσιμο νερό” (Not drinking water) or “μην πίνετε το 

νερό” (do not drink the water); “geen drinkwater” (No drinking water), etc. 

 In Malta, Greece, Italy, Cyprus, etc there are a variety of meals which include fish, lamb, rabbit, 

pork, beef or chicken. You can always ask which meat is included in a meal if you do not want 

to eat a particular type of meat. Traditionally Maltese eat a lot of pork. A lot of Maltese sweets 

contain gelatine, which is made from pork. So, if you want to be sure that a sweet is halal, 

buy the ones that have “vegetarian” on the label or check the list of ingredients for “gelatina”. 

 In Spain, during the morning is typical to have the “almuerzo”, a small break snack that 

primarily consist of jam sandwiches and tapas, at 11 o’clock and then you can lunch from 

2:30 pm to 4:00 pm.  The Spanish citizens often go in bars or cervecerias to enjoy their lunch 

for at least an hour, always accompanied by iced pint of beer or a glass of wine. 

 The Netherlands, Greece, Cyprus, Italy, Spain, Malta have a variety of cheap supermarkets 

known as “discounters”, as well as more expensive supermarkets. You will find everything 

you need for everyday life at a supermarket. There are also farmers’ markets, fruit & vegetable 

markets, and smaller supermarkets, including Turkish, African, Asian, or Greek. If you only 

eat halal meat and sweets, you will most likely find these at the Turkish or Arabic supermarkets 

(or restaurants).  

 In the partner countries drinking alcohol, mostly beer and wine, is common at social events 

in the evening, such as during dinner or when meeting friends. However, it is perfectly OK 
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not to drink alcohol and many Europeans do not drink any alcohol at all either. If you are 

offered an alcoholic drink, you can always say “no, thanks” if you don’t want it. It is illegal to 

drive when you have been drinking alcohol. 

 

- After this brief introduction, present on cards or a whiteboard the main phrases / vocabulary normally 

used while shopping, buying food, etc (each localized version of the handbook includes an extensive 

Annex in which trainers can find useful vocabulary in local languages to practice with their learners), 

and discuss those with your learners.  

- Following that, collect any questions and/or doubts that the learners might have in relation to 

eating/drinking habits or when going for shopping in order to address them later in the field visit. 

- Take your learners in a field visit to a local supermarket to use the most common phrases when 

shopping, understand the most important words on labels, prices, etc. 

 

Tips for the trainer 

1. It is advisable to organize the visit to the local supermarket in advance, arranging for permission to 

visit the store from the store manager. 

 

Debriefing 

This activity about food and food-related habits is a good opportunity for learners to interact and socialize 

with each other, exchanging recipes and discussing traditional dishes of their own culture adding possible 

reinterpretations. 

 

During the visit to the supermarket, transversal topics could also be addressed such as: 

• healthy eating habits, and the consumption of fresh, seasonal food; 

• conscious shopping, respecting the environment and producers, without spending a lot of money 

and buying local and seasonal products.  

 

Follow-up/Inspiration for the future 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-learning 

platform to complete the self-directed online learning material. 

➢ This activity could be also followed by: 

• a mapping activity of local markets, identifying the different areas of the city and the different days 

of the week.  

• the development of an international cookbook, in which each learner will describe a traditional 

recipe.   

 

References/Further reading 

- https://romancandletours.com/blog/2018/10/12/eating-like-an-italian-food-norms-beliefs-and-etiquette/ 

 

 

https://romancandletours.com/blog/2018/10/12/eating-like-an-italian-food-norms-beliefs-and-etiquette/
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Activity Code Title 

U1A6 Explore your city 

 

Objectives 

• To develop learners’ ability to navigate the village/town/city they are now living in. 

• To support learners to get to know public transportation system, overcoming language and 

cultural barriers to move around safely and independently. 

 

Activity details 

❖ Material: A computer for PowerPoint presentation or dashboards/papers with images for the 

introductory parts, Detailed maps of the city/town or its main districts and places of interest + 

transport maps, 1 smartphone for each small group, Paper and pens for taking notes. 

❖ Duration: 60-80 minutes 

❖ Group number: 15-20 persons 

 

Instructions 

- To start the activity, you should present a brief introduction on how public transportation works 

in Europe. For example, you can explain that EU countries have a developed and modernized 

public transportation system. People have the opportunity to move around within EU cities by 

using buses, trains, metro subways, and taxis. For those who wish to use a car they are obligated 

to issue a European driving license. The license can be issued by all EU member states. To get 

an EU driving licensee usually you must be resident in the EU country where you are applying, 

meet the minimum age requirements, meet the minimum medical requirements, pass a driving 

test. There are also less conventional options such as renting a bicycle and electric scooters 

which is easier and cheaper. You can find relevant applications, available 24/7, in order to rent 

such equipment. The usage of a car in EU cities is not quite necessary since transportation 

technology has made tremendous progress in the European Union. 

- Following that, divide the learners into small groups of 4 and give to each group: 

• a detailed map of the village/town/city where relevant places are highlighted (a postal office, 

the police station, a school, etc.) 

• 1 transportation map 

 

- Tell them that each group should highlight the route (comparing the two maps) to go from 

starting point to destination (point A to point B). Smartphones can also be used to check 

timetables and days.  

- Bring the groups back in plenary and ask each group to discuss their findings.  

- Close the activity with the debriefing. 

 

Tips for the trainer 
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1) It is recommended that you collect in advance ideas and requests from learners about the 

places that are most significant to them and whose route they would like to learn to reach.  

2) The session can be accompanied by questions about how the transport system works in their 

home countries and what differences they think exist with the host country.  

Debriefing 

During the introductory part, the facilitator can lead learners to reflect on their current context, but 

also on themselves and their preparation in terms of ability to orientate themselves in the 

village/town/city they are now living in.  
 

After the activity in groups, learners can come back together, and the facilitator might present them 

with the most common phrases to use in case of need to reach a place and to ask for directions.  

Follow-up/Inspiration for the future 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-

learning platform to complete the self-directed online learning material.  

Annex 

 

   [Detailed map of Amsterdam, Netherlands] 
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 [Detailed map of Nicosia, Cyprus] 

 

 
 

   [Detailed map of Verona, Italy] 
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   [Detailed map of Malta] 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

   [Detailed map of Zaragoza, Spain] 
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   [Detailed map of Athens, Greece] 
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UNIT 2 

FINANCIAL PLANNING UNIT 

 

 

INTRODUCTION 
 

A general overview on day-to-day financial skills 

 

We all make personal financial decisions every day of our lives. Going over the budget 

basics is a rite of passage for any adult. Learning about income, expenses, saving and 

how to set up your first budget are all vital life skills. For migrant women, far away from 

their birth country and most of the time without the support of a family network, financial 

literacy and responsibility is critical to their livelihood and wellbeing.  It is a well-known 

fact that financial problems are one of the biggest determents of mental health issues. 

Thus, it is of utmost importance to embed in their minds that for their own peace of mind, 

a good level of stability is of the utmost importance.   

This module will have to deal with the basics that will help one become financially 

responsible and to make the best decisions and calculations according to one’s needs. It 

is important for the receivers to get acquainted with the country’s banking systems 

including the manner in which one can apply a bank account, the making of use of internet 

banking facilities, using debit and credit cards, how they are to use such cards safely 

online and also how they will manage to save something for a potential rainy day. It is also 

important that they are made aware of any schemes and benefits such as grants, 

subsidies, free training, and other benefits that they might be entitled to.   

If their respective earnings are somewhat on the low side, one might be tempted to forgo 

budgeting altogether and spend as she earns and live a hand to mouth existence without 

any contingency in case of emergencies and unforeseen expenses. It is pivotal to express 

that no matter how low one’s income is, there is always a scope to put away a miniscule 

amount aside. The value of good planning and money management not only gives a 

person peace of mind, but it also allows such to plan and acquire the things they require 

in due time. 
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Financial Responsibility & Budgeting for households 

Everyone needs to create their own personal financial plan. This plan should be a detailed 

road map that outlines their respective financial goals and the spending, financing, and 

saving and investing steps that will allow them to achieve those goals. The more detailed 

such planning gets, the better results they will have.  

A good plan will include creating a budget as well as plans for managing their liquid assets. 

Their liquid assets are those things each woman might have that can be very rapidly 

converted to cash without a risk of significant loss. An example of a liquid asset is a 

savings account at a bank. A good financial plan will also include plans for managing their 

borrowing and a plan that ensures that they have enough insurance to protect their assets 

(houses, cars, and other assets). Additionally, a personal financial plan includes 

developing a plan for investing and their ultimate peaceful retirement. 

 

Building an Emergency Fund 

In such a scenario, it is important for an individual that their starting point is that of seeking 

to make sure that their income meets their actual expenses, as it ensures that they do not 

go further into debt. However, if one finds that they are still living pay cheque to pay 

cheque after they have created their budget, they may want to consider coming up with a 

plan to build an emergency fund. 

This is a lump sum, that is typically large enough to cover a few months of income if she 

finds herself, well, in an emergency. The person willing to get hold of her financial aspect 

in life may look at her budget and think, “There’s no way I could come up with extra money 

to put towards short term savings right now,” but one rule of finance is that if she uses 

some creativity, she can usually find some change in the couch cushions, metaphorically 

speaking, of course. In fact, the following section provides one of the simplest ways to 

make room for emergency fund savings in one’s current budget. 

 

The importance of learning how to trim one’s respective budget 

There are multiple ways by which one can take a strained budget and rework things in 

order to save some extra money. A good strategy would be that of separating needs from 

wants. One may have done this already while initially creating their budget, but it’s always 
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a good idea to comb back through one’s finances every few months in order to re-evaluate 

if anything has shifted from a “need” to a “want” or vice versa. 

As trainers it is important to help migrant women understand that when they are to 

eventually identify new wants, only then will they be able to work towards reducing or 

even eliminating them and freeing up the money for other uses. Different people have 

different needs and wants so there is no one size fits all strategy. Thus, it is pivotal that 

as trainers you equip such women with the tools that they will eventually require to analyse 

their own personal situations which will eventually help them to create a financial plan 

tailored to their particular needs. 

 

The priority of building a financial talent toolkit 

It doesn’t matter if the respective women will be at the initial stage of identifying wants 

versus needs, or paying down their debt early, or in the process of buying their first mutual 

fund, or any other monetary activity, there are plenty of ways by which they can increase 

their financial acumen. 

As trainers, it is important to gear these migrant women towards a sense of willingness 

to learn. It is important to help them understand that making mistakes and experiencing 

some harsh lessons along the way is just part of the learning experience. What will 

empower them is the knowledge that if they manage to go into the experience with a 

desire to grow and mature, they will still be able to rebound from each loss and gradually 

develop their financial abilities far beyond their initial budgetary beginnings. 

 

 

Preparing a Personal Monthly Budget 

 

1. Working out their respective income 

If they are employed, receive benefits, and have a regular monthly income, this will be 

relatively easy: it is their monthly income, less any deductions, taxes, pension payments 

and the like. 

If, as is increasingly the case for many people, they are self-employed, or are receiving 

an hourly rate depending on how much they work, then this will be harder to work out. 

Probably the best way to put forward is to make them learn to look back at their monthly 

income over the last six months or so and take an average. 
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Before they calculate their average income, it is crucial that they consider whether any 

month was atypical for some reason: did they go for a holiday, were they ill, or were they 

paid for a particularly big project? If so, it is probably best to remove that month from the 

calculation to avoid biasing the results. 

When you are going to start your own business or are looking for your first job. Maybe 

you already started. It is important to know what is involved, what do you have to arrange 

and what do you have to pay attention to1. 

 

2. The importance of working out their essential expenditure on fixed price items 

This should include any unavoidable fees, bills, and loan repayments. 

It will probably also include their respective rent or mortgage payments, council taxes, 

electricity and gas bills, water bills, phone, broadband and other utilities. Also, any 

insurance that is paid monthly, for example, buildings, contents, or car insurance. 

They will also have to include any annual payments. For example, if they own a car, they 

will need to account for road tax, insurance, and vehicle service. All these tend to fall due 

at the same time and can be very expensive. Thus, it makes sense for them to divide 

these annual expenses into 12 portions and set aside an amount each month to cover the 

yearly cost. 

If they are unable to remember the precise amounts, it would be advisable to check their 

bank statements, as these will include any direct debits and regular payments as well as 

one-off amounts. Moreover, they should be advised not to be tempted to just guess 

because for results to be good it is important that considerations are accurate. 

  

3. Working out their essential expenditure on non-fixed price items 

This should include food and groceries, travel and/or commuting expenses, clothes, and 

personal care. 

In this situation, it is also important to express the importance of not guessing. They will 

almost certainly underestimate wildly. Instead, they should be advised to look back at their 

food and household products bills for the respective previous months. Although this may 

 
1http://www.cyprus.gov.cy/portal/portal.nsf/gwp.getCategory?OpenForm&access=0&SectionId=business&C

ategoryId=Starting%20Up%20a%20Business&SelectionId=none&print=0&lang=en  

http://www.cyprus.gov.cy/portal/portal.nsf/gwp.getCategory?OpenForm&access=0&SectionId=business&CategoryId=Starting%20Up%20a%20Business&SelectionId=none&print=0&lang=en
http://www.cyprus.gov.cy/portal/portal.nsf/gwp.getCategory?OpenForm&access=0&SectionId=business&CategoryId=Starting%20Up%20a%20Business&SelectionId=none&print=0&lang=en
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not be exact, they should give them a reasonable idea of their average monthly 

expenditure on food and household items like laundry detergent and other cleaning 

products. 

As a Trainer, you should guide them to make use of the example of several months, and 

to also check whether any month was particularly expensive. This will help them determine 

the reasons leading so such a situation. Analysing such part will help them come to a 

decision of whether they should disregard it. In the eventuality that they realise that in that 

particular month they had stocked up on lots of essential items that one is only required 

to buy every quarter, they should definitely include that month. If in doubt, they should be 

advised to make sure that their monthly non-fixed expenditure is budgeted as higher as 

they expect to need. 

If your participants are interested in being self-employed, you should encourage them 

also to consider that asylum seekers are not allowed to be self-employed. Recognized 

refugees can, as they are recognized as the same as nationals. Migrants it depends on 

their status (some are only allowed specific employment (caregivers, domestic helpers), 

while others can be employed in multiple employment options but - regarding self-

employment - it depends on their visa. If you have participants that are self-employed, 

keep in mind that their income is different every month, and they must arrange several 

(money) matters themselves. For example, invoicing, administration and reserving money 

for taxes, sickness, and pension. 

Knowing their monthly essential expenditure, including bills, food and any other essentials 

will enable them to be more in control of their respective status. 

 

4. Setting aside a sum for contingencies 

It is important to instil in these women the idea that it is OK to fail at times. We are humans 

and not robots and we will always mange to forget something from our essential 

expenditures. It is also not the end of the world when one gets to discover such overlook 

during the month in which they will have to pay for something else unexpected and large, 

such as the car or some major appliance breaking down. 

It is therefore essential for them to set aside a contingency fund. Realistically, the amount 

of this contingency fund will need to vary depending on the difference between the 

essential spend and income. However, as a general rule, one should be advised to set 
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aside as much as they can afford and put it into an instant access savings account that 

pays the best rate of interest that they can find. 

 

5. Working out their discretionary spending amount 

Basically, what they are left with at the end is what they can spend on other things, whether 

hobbies, luxuries, entertainment, or a holiday fund. If there is nothing left, then you have 

no discretionary spending. 

In many ways, working out their budget plan is the easy part. The difficult part is for them 

to stick to it. To do that, they need to be equipped with ways in which they will be able to 

monitor their spending. These include the use of a spreadsheet which will automatically 

do all the calculations. Moreover, some banks also provide budgeting tools via their 

websites, which can be useful, although it may take a bit of work to get them set up and 

working properly, nothing is impossible and everything that they will learn along the way 

will help them be better in their next task. There are also many budgeting and accounting 

apps available online, which can make the process even easier. 

Whichever they choose, they need to keep track of what they spend, and make sure that 

they are sticking to their respective budget. 

The attitude that needs to be promoted towards these women is that of NOT: 

 

• being tempted to splash out on things that they do not really need unless it is well 

within their discretionary spend for the month. 

• being tempted to ‘borrow’ from next month’s discretionary spend. If they cannot 

afford it at that respective time, they just do not buy it, however much of a bargain 

it may be. This can be a real temptation with credit cards allowing them to 

postpone spend but it is for them to keep in mind that they may need something 

else even more vital next month and borrowing money for things that are not 

essential can be very expensive and get out of hands quickly.  

 

Living within a budget does not have to be dull. The idea of budgeting may all sound very 

dull. However, these women should be made to understand that if they make it a point to 

using part of their discretionary spend to reward themselves for living within their budget, 

such can be a helpful motivator.  
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Six activities are created here to help them achieve financial literacy and to be able to live 

within their means. They are intended to make their successful budgeting look like a game.  

Having said that, research shows that we all enjoy the satisfaction of winning. The 

challenge of playing and winning the game helps to make budgeting feel a little less boring 

and as a result more rewarding.  

 

Learning Objectives 

Overall, Unit 2 includes 6 activities which can be used in training sessions with migrant 

women. These activities are expected to be used in training sessions that support these 

women to build capacity around key aspects of host countries and to help facilitate their 

social and economic empowerment. Adult educators and trainers are invited to use as 

many activities as they deem necessary in order to create a comprehensive and integrated 

training session based on their learners’ training needs. The activities are considered 

open-ended and flexible tools that each educator/trainer can modify to address training 

needs and to reflect the respective local context and reality. By facilitating the activities 

included in Unit 2, your learners, namely migrant women, will be able to grow, improve 

and demonstrate the following competencies: 

 
 

 Knowledge Skills Attitudes 

Learning Objectives 

PART A 

U2 

Financial 

Planning 

Unit 

On successful completion of this unit, migrant women will be able to: 

- Understand what does 

financial planning mean.   

- Comprehend the 

importance of financial 

planning. 

- Understand how they will 

benefit from the unit. 
 

- Become familiar with the 

basic concepts of fiscal 

responsibility and financial 

planning. 

- Get introduced to the 

resources available in their 

local context. 

- Build capacity around day-

to-day financial skills, such 

as benefits and government 

- Respond positively towards 

achieving change. 

- Learn how to see 

(financial) problems from 

different angles. 

- Learn to critically evaluate 

information. 
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support and how to apply for 

it, opening a bank account, 

using a debit card, basic 

elements of the banking 

system, how to send and 

receive money. 

- Increase their 

competencies regarding 

financial planning that is 

required in host countries. 

- Appreciate how (financial) 

problems can be unpacked 

for better understanding. 

- Get inspired by different 

examples of success stories. 
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ACTIVITIES 

Activity Code Title  

U2A1 Maths Playground 

Objectives 

• To use maths to analyze and resolve problematic circumstances 

• To use technology interactively 

• To understand and use mathematic connections in daily life context 

Activity details 

❖ Material: Laptop/Tablets, Internet access, Speakers / Headphones, Training room with tables 

❖ Duration: 5-10 minutes explaining the aims of this small course and asking for their experience on 

computers, 90 minutes doing the various quizzes online and 20 minutes Q&A 

❖ Group number: preferably not more than 10 to be able to give individual attention. 

This revision of basic mathematical operations aims to give the learners back their confidence in calculating 

on the fly numerical sums. The online quizzes and games make it more enjoyable to revise these concepts 

and they go beyond language issues of translation. 

 

Instructions  

- First ask each woman to introduce herself and state how confident she is in using technology. 

- Then briefly assess the level of your learners before choosing the right grade and then proceed 

accordingly. 

- It is ideal that you go through the below cited website together as a classroom and explain how to login 

and the different levels that can be played. https://www.mathplayground.com/  

- This portal can be accessed either with a subscription or free of charge. Fortunately, the free of charge 

version is still very good and will fit the purpose. If we take the example of the maths games which are to 

be found on the main pain top left in a blue icon, once selected it will open options for either 1st, 2nd, 3rd, 

4th,5th or 6th grade. If for example purposes one opts for the 1st grade more options will pop up including 

an ‘Addition Chart’, ‘Math word problems’ and ‘Thinking Blocks’ amongst others. This interactive addition 

chart will aid the learning of sums up to 20 in a fun and interactive manner. This chart demonstrates the 

communicative property of addition and enhances the concept of structure.  

https://www.mathplayground.com/
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 - Another example can be taken from the option for Grade 5 in colour red which provides for a more 

advanced level. The games include contemporary realities in a gamified manner. The ‘Demolition Derby’ is 

one of the exercises which can be used in grade 5 and it is mainly based on mental math in which the user 

will be dividing numbers by memory and solving problems at the same time.  

- After the introduction to the website, in order to make it more exciting, you can split the group in teams, 

and they can play against each other. Certainly, competition in the learning environment is quite healthy; it 

should, in fact, be encouraged. It allows learners to extend themselves, to exploit their real capabilities and 

maximize their true potential. 

- Close the activity with the debriefing. 

Tips for the trainer 

 

❖ The Mathematics short learning Resource focuses on the revision of basic mathematical operations 

and calculations that are used by everyone in their daily life. The online quizzes and games are an 

entertaining way for your learners to revise without the stress of actual exercises and examinations in 

which they will better enjoy this learning opportunity.  

❖ As a trainer, it is good to remind your learners that these exercises are good for self-assessment and 

will eventually help them slowly but steadily advance onwards. It is good to instil in them the want to 

learn, even when they are not in the ‘classroom’.  

❖ Moreover, this is also good as a resource for those who are also parents and want to do homework 

with their children in a fun and entertaining way. The knowledge and knowhows that you as a trainer 

are sharing with these migrant women can also serve as a good tool for bonding with the recipients 

and their connections.  

❖ Furthermore, it is very important to promote a growth mindset.  Migrant women should be encouraged 

to work ahead and deliver short presentations to share take-away points on how they have encountered 

situations in which they had to use what was taught to them.  

❖ Almost inevitably, there will always be some eager learners. As a trainer, you can simply ask them if they 

would like to get ahead from time-to-time. For example, if you are dealing with a specific subject, propose 

that they come up with certain ideas which can help the group learn together. When they deliver their 

subsequent presentations to preview the next chapter on your behalf, you may find that other learners 

want a bit more work as well. 

Debriefing 
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TIP: It would also be ideal to ask the learners guiding questions, either in writing or spoken verbally, while 

they are working on tasks. This will allow the migrant women to move to higher levels of thinking by 

providing more open-ended support that calls their attention to key details without being descriptive. During 

this abovementioned ‘Mathematics short learning Resource’, the trainers can try to propose guiding 

questions relating to everyday activities which entail such mathematical calculations like grocery shopping, 

the receiving of change etc. 

 

 

Print the small evaluation 

questionnaire to gauge the 

extent of helpfulness of this 

game 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training were 

clearly defined 
    

There was sufficient 

opportunity for interactive 

participation 

    

The games provided me with 

new knowledge, skills and 

competences 

    

I got most of my questions 

answered during the training  
    

The materials for the training 

were helpful 
    

I had the tools and equipment 

that I needed for the tasks 
    

Follow-up/Inspiration for the future 

➢ ‘The inspiring story of a woman like you’ – presented by ‘Startup Refugees’ which is a civil and social 

organization which supports refugees and immigrants to access entrepreneurship and employment’. 
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Ojuolape who is a fashion designer with a passion for 

doing good is a story which will inspire us all. She created 

her own ethical fashion brand named 

‘Heybeautycollections’ while living and working in Nigeria. 

After moving to Finland in 2016, Ojuolape had been made 

to face many challenges, one of which was that of finding 

her place in a whole new business landscape. In 2020, 

Ojuolape participated in the entrepreneurship course held 

by ‘Startup Refugees’ in Oulu which was designed to teach 

the learners all about the Finnish market. Today, she is 

successfully running ‘Heybeautycollections’ in Finland 

which is a company which combines a wide range of 

African fashion together with European styles. All the 

products are sourced sustainably and made by female 

tailors in Nigeria. Reference link: 

https://www.linkedin.com/posts/startup-

refugees_buywithpurpose-activity-

6744537846922674176-aLTg 

 

 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-learning 

platform to complete the self-directed online learning material.  

 

References/Further reading 

 

❖ ‘Mathsplayground.com’ is a mathematics learning resource that focuses on the revision of basic 

mathematical operations and calculations that are used by everyone in their daily life. Moreover, the 

online quizzes and games are an entertaining way intended to act as a revision without the stress 

of actual exercises and examinations. It offers a tool for self-assessment with the variety of difficulty 

levels which correspond to the normal school levels. Reference link:  

https://www.mathplayground.com/    

❖ In the Article ‘How to improve your numeracy skills’, Oliver Mcaninch delves into ideas on how one 

can improve his/her numeracy skills which include the importance of utilising one’s time to its full 

capacity; believing in oneself; not letting mistakes put you off; playing games and using numbers in 

real life. Mcaninch stresses the importance of not being daunted by numbers and the fruitfulness 

of finding tools and methods that work for the respective individual. Reference link:  

https://www.abcmoney.co.uk/2020/01/28/how-to-improve-your-numeracy-skills/   

https://www.linkedin.com/posts/startup-refugees_buywithpurpose-activity-6744537846922674176-aLTg
https://www.linkedin.com/posts/startup-refugees_buywithpurpose-activity-6744537846922674176-aLTg
https://www.linkedin.com/posts/startup-refugees_buywithpurpose-activity-6744537846922674176-aLTg
https://www.mathplayground.com/
https://www.abcmoney.co.uk/2020/01/28/how-to-improve-your-numeracy-skills/
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❖ In the Article ‘How to stick to a budget’, the reader is provided with simple tips on how best to stick 

to a budget; how to make an accurate spending plan; setting goals; spending limits without severe 

deprivation; working for the future; creating spending roadblocks and barriers; rewarding oneself 

and also the importance of remembering one’s intended destination. Reference link: 

https://www.budgetsmadeeasy.com/how-to-stick-to-a-budget/   

❖ The right apps make it easy to manage your expenses on the go. The following article reviews 10 

expense trackers in order to manage your expenses and track all of your spending. Keeping track 

of your expenses will ensure that work within your budgeting. This allows you to live within your 

means. Reference link: https://www.businessnewsdaily.com/6233-expense-tracking-apps-

smartphone.html  

❖ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-learning 

platform to complete the self-directed online learning material. 

 

Annex  

Screenshots from www.mathplayground.com 

 

 

 

https://www.budgetsmadeeasy.com/how-to-stick-to-a-budget/
https://www.businessnewsdaily.com/6233-expense-tracking-apps-smartphone.html
https://www.businessnewsdaily.com/6233-expense-tracking-apps-smartphone.html
http://www.mathplayground.com/
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Activity Code Title  

U2A2 The Bean Game 

Each day we make choices based on what we value as 

important by assessing whether our time, energy, and money 

is worth it. This game, adapted from 20 Bean Salary, will help 

you discover what is most important to you to spend money 

on and how your personal experiences and values affect your 

money management decisions. 

 

Objectives 

In this activity, learners will be able to: 

• Practice budgeting basics using The Bean Game; 

• Understand the impact a restricted budget can have on their spending; 

• Reflect on their personal budgeting choices. 

Activity details 

Material: Printout of the game (BEAN MAP) including the questions that you will need during the debriefing session 

(refer to Annex); Cards marked from #1 to #12 for the second round of the game and write the corresponding 

statement on each card and put them face down on the table (refer to Annex); A generous bag of dried beans; 

Coloured pens, post its. 
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❖ Duration: 45-60 minutes  

❖ Group number: 10-15 persons 

 

Instructions  

How to Play 

This game may be played individually, but optimum results come from playing in a group of 2 or more. Divide participants 

into groups of at least 2 and not more than 5. Each individual/group receives 20 beans and a set of spending category 

sheets. The individual/group must decide how to spend their “income” based on life circumstances, values and goals. 

Each item has a set number of squares which indicates how many beans are needed to “pay” for that item. 

 

ROUND #1 

First, each individual/group must select one item in each of the categories with the gold stars (Food, Housing, Furnishings, 

Transportation, Insurance and Clothing & Laundry). Once you have finished selecting items in the required categories, 

continue selecting items until you have used up your 20-bean income. 

 

ROUND #2 

Your income has just been cut to 13 beans. What will you give up?  

What changes will you make? 

Make changes until you only have 13 beans on your spending sheets. 

 

OTHER CHOICES you may have to make…each team need to choose 2 random cards from 1 to 12 below.  

 

#1: You broke your leg.  If you have health insurance, you do not need to do anything.  If you do not have health insurance, 

take off 3 beans. 

 

#2: You just got a 2-bean raise!  Decide where it should be spent. 

 

#3: The real estate market is booming, and landlords have raised rents this year. If you are living with relatives, do nothing. 

If you are sharing an apartment with roommates or live alone, take off 2 beans. 

 

#4: Your cable bill has increased. If you do not have cable, do nothing. If you have cable, you must move one of your 

beans to cable from another spot. 

 

#5: Your car needs new tires.   If you do not have a car, do nothing. If you have a car, take off 2 beans. 

 

#6: Your best friend is getting married and has asked you to be in the wedding party.  Move 3 beans to the last category 

under Gifts from another location. 

 

#7: Your winter coat has ripped and cannot be repaired. You must replace it. Take off 1 bean. 
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#8: Your microwave broke, and you need to replace it. Take off 1 bean. 

 

#9: An air conditioner leak from your upstairs neighbour destroyed your computer. If you have renter’s insurance, do 

nothing. If you do not have renter’s insurance, take off 2 beans. 

 

#10: The stove in your apartment has broken and the landlord has informed you that it will take one month to replace it.  

You will need to utilize the middle section in the Food category [3 beans] since you are unable to cook any hot meals at 

home; make necessary adjustments in your bean allocation. 

 

#11: Your friends are taking part in a summer share in a beach house for the summer and have asked you to join them. 

If you decide to do this, you must allocate 3 beans to the last section in the Recreation category.  If you decide to pass 

on this opportunity, do nothing. 

 

#12: The mattress on your bed got ruined and must be replaced.  Take off 1 bean. 

 

Tips for the trainer 

Each day we make choices based on what we value as important by assessing whether our time, energy, and money is 

worth it. This game, adapted from 20 Bean Salary, will help you discover what is most important to you to spend money 

on and how your personal experiences and values affect your money management decisions. Managing money means 

making choices. There is never enough money available for all of the things we would like to have or do. This game will 

help you decide what is most important to you. 

 

Debriefing 

Print the small evaluation 

questionnaire to gauge the 

extent of helpfulness of this 

game 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training were 

clearly defined 
    

There was sufficient 

opportunity for interactive 

participation 

    

The games provided me with 

new knowledge, skills and 

competences 
    

I got most of my questions 

answered during the training  
    

The materials for the training 

were helpful 
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✓ Apart from the evaluation questionnaire, the trainer should also put these questions to the students after each 

round. 

 

 

ROUND #1 DISCUSSION QUESTIONS 

Why did you choose the items you did?  

In what ways were you influenced by your values? Your goals? Your previous experiences? 

Compare what you spent your beans on with another individual/group. 

 

ROUND #2 DISCUSSION QUESTIONS 

What kinds of items did you choose to give up? Why? What did you learn about yourself and money in this process?  

Compare your budget-cutting choices with another individual/group. 

I had the tools and equipment 

that I needed for the tasks 
    

 

Follow-up 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-learning platform to 

complete the self-directed online learning material.  

References/Further reading 

Resources: 

❖ Parker, L. (n..d.). The Bean Game. Washington State University Extension, Family 

Resource Management Specialist. 

❖ https://www.ngpf.org/curriculum/budgeting/activities/ 

 

Annex  

 

 

https://www.ngpf.org/curriculum/budgeting/activities/
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ANNEX 1: THE BEAN MAP 
` 

 

REQUIRED RESOURCES:  

❏ Printed Cards with the corresponding statements #1 to #12. 

❏ Print a Bean Map for each team including the questions for the two rounds. 

❏ Bag of dried beans 

 
Each day we make choices based on what we value as important by assessing whether our time, energy, and money is worth it. 
This game, adapted from 20 Bean Salary, will help you discover what is most important to you to spend money on and how your 
personal experiences and values affect your money management decisions. 
 
 

BEAN MAP  
 
 
 

⭐ 

 

Housing 

⭐ 

 

Food 

Living with family, 
sharing cost of utilities  

Cook at home; dinner out once 
a week  

Share an apartment or 
house with roommates  

Frequent fast food lunches and 
weekly dinner out  

Rent your own place 

 

All meals away from home 

 

 
 
 

⭐ 

 

 

Insurance 

⭐ 

 

Clothing 

 
Auto 

No coverage (ONLY if 
select no car below) 

No cost Clothing Wear present wardrobe No cost 

Liability coverage only 

 

Shop at discount or thrift 
stores  

Comprehensive 
coverage  

Shop for new clothes 

 

Health and 
Disability 

No coverage No cost Shop for designer clothes 
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Basic health coverage 

 

Laundry Do laundry at parents’ 
house 

No cost 

 
Property No coverage No cost 

 
Use laundromat; some dry 
cleaning  

 
Renters insurance 

  
Rent or purchase washer 
and dryer  

 

 

⭐ 

 

Transportation  
 
 
 

 
 

 

Recreation 

Walk or bike No cost Hiking, hanging out with friends, 
scrolling your phone 

No cost 

Ride bus or join carpool 

 

Streaming service for music, TV, 
movies  

Buy fuel for family car 

 

Movie theaters, gym membership, 
clubs or hobby groups  

Buy a used car and gas 
  

Concerts, sporting events 

 

 Buy new car and gas 
  

Big vacations 

 

 

⭐ 

 

Furnishings  
 

 
 

Communication 

Second-hand from relatives or 
friends 

No cost No phone No cost 

Buy at a garage sale, thrift shop, or 
used online  

Phone with limited data 

 

Rent furniture or live in furnished 
apartment  

Phone with unlimited data 

 

 Buy new furniture 

 

 Wifi at your home 

 

 

 

 

Personal Care  

 

Gifts 

Basic products: soap, shampoo, 
toothpaste, make-up, etc.  

Make your own 
  

Occasional professional haircuts, 
basic personal care products  

Purchase cards or small gifts 
occasionally  

Regular hairstyling, nails, name 
brand personal care products  

Purchase frequent gifts for family 
and friends  



 52 

 
 Contributions to charities and/or 

religious groups  

 
 
 
 
 
 
 
 
 
 

 
 
 

 

Savings 

Keep cash in a piggy bank at home No cost 

5% of income 

 

10% of income 

 

Invest for retirement 

 

 

 
Directions: Use your Bean Map above to answer the questions below. 
 

 
 
 
 
Part I: Round One Discussion Questions 
 

1. Explain the reasoning behind how you spent your 20-bean income.  

 
 
 
 

 
2. Take a moment to think about your values around money. Then, look at the top three to four categories where you are 

spending most of your beans. How do these choices reflect your values around money? 
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3. Compare what you spent your beans on with another student in your group. What similarities and differences did you 

notice?  

Similarities Differences 

 
 
 
 
 
 
 

 

 
Part II: Round Two Discussion Questions 

 
4. Think about how you chose to remove the 7 beans. What tradeoffs did you have to make? How did you decide which 

categories to cut down on? 

 
 
 
 

 
5. What did you learn about yourself and your values around money through the process of cutting down your budget? 

 
 
 
 

 
6. Compare your budget-cutting choices with another student in your group. What similarities and differences did you 

notice?  

Similarities Differences 

 
 
 
 

 

 
Part III: Reflection 
 

7. Did the cost of any of the categories and options surprise you? Which ones and why? 
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8. What previous experiences in your life influenced how you would allocate your beans across your budget? 

 
 
 
 

 
9. What 3 main takeaways did you learn from this activity to help you create strong, realistic budgets for yourself in the 

future?  

 
 
 

 
 

 

ANNEX 2: QUESTION CARDS 

Print on card and number them from #1 to #12 
 
#1: You broke your leg.  If you have health insurance, you do not need to do anything.  If you do not have health 
insurance, take off 3 beans. 
 
#2: You just got a 2-bean raise!  Decide where it should be spent. 
 
#3: The real estate market is booming, and landlords have raised rents this year. If you are living with relatives, do 
nothing. If you are sharing an apartment with roommates or live alone, take off 2 beans. 
 
#4: Your cable bill has increased. If you do not have cable, do nothing. If you have cable, you must move one of your 
beans to cable from another spot. 
 
#5: Your car needs new tires.   If you do not have a car, do nothing. If you have a car, take off 2 beans. 
 
#6: Your best friend is getting married and has asked you to be in the wedding party.  Move 3 beans to the last category 
under Gifts from another location. 
 
#7: Your winter coat has ripped and cannot be repaired. You must replace it. Take off 1 bean. 
 
#8: Your microwave broke, and you need to replace it. Take off 1 bean. 
 
#9: An air conditioner leak from your upstairs neighbour destroyed your computer. If you have renter’s insurance, do 
nothing. If you do not have renter’s insurance, take off 2 beans. 
 
#10: The stove in your apartment has broken and the landlord has informed you that it will take one month to replace 
it.  You will need to utilize the middle section in the Food category [3 beans] since you are unable to cook any hot meals 
at home; make necessary adjustments in your bean allocation. 
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#11: Your friends are taking part in a summer share in a beach house for the summer and have asked you to join them. 
If you decide to do this, you must allocate 3 beans to the last section in the Recreation category.  If you decide to pass 
on this opportunity, do nothing. 
 
#12: The mattress on your bed got ruined and must be replaced.  Take off 1 bean. 
 

 

 
 
 

Activity Code Title  

U2A3 Money Management Game 

Objectives 

• To learn about money management 

• To develop healthy money habits 

• To become proficient in budgeting 

Money management is a skill that must be learnt, and plenty of people arrive at adulthood 

without ever acquiring the tools to do it well. You as a trainer can assist the migrant women 

in developing healthy money habits, and identifying unnecessary expenditures, by engaging 

them in money management and budgeting games. These games allow the migrant women 

the opportunity to practice money management skills in an enjoyable and cooperative fashion. 

Activity details 

❖ Material: Brown paper bags, felt pens, purchasing receipts, Index cards, pens and paper 

❖ Duration: 45-60 minutes  

❖ Group number: 10-15 persons 

Instructions  

- Ask the migrant women to bring in three receipts from recent purchases to use in this wants 

vs. needs game (refer to Annex to see the image).  

- To prepare for this game, label one paper lunch sack as wants, and another as needs.  

- When the learners arrive in class, ask them to place their three receipts on their desk. If the 

receipt contains more than one object, ask them to circle or highlight one of the objects.  

- Then ask each learner to write her name on the back of the receipts. Collect the receipts 

from the learners. 

- Ask a learner volunteer to come up to the class and sort the receipts.  
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- Once the receipts have been sorted, check their sorting. If they sorted correctly, reward 

them for their hard work.  

- Following this, challenge the migrant women to determine which purchases are required 

and which are dispensable in this fixed income simulation.  

- To prepare this game, write potential purchases on index cards. Along with each item, write 

the price of the purchase. Create two identical copies of these cards. Using one set of cards, 

divide the necessary objects from the unnecessary ones. Add up the cost of the necessary 

objects. Mix the cards. 

- Then divide your learners into two teams. Write the number that you reached by adding the 

necessary objects on the board.  

- Explain to the migrant women that they have just been placed on a fixed income and that 

they only have the amount of money written on the board available to spend.  

- Provide each group with a set of the cards you prepared and ask them to work as a team 

to sort through the cards and determine which objects listed on the cards they would buy if 

they had only the amount listed on the board.  

- Allow them to sort through the cards, selecting the most important objects and adding up 

the values until they have selected the cards that equal the amount written on the board.  

- The team to complete the task first wins. 

- After this fun activity, you can create a busy budgeting calculation game for your learners. 

To create this game, list income types and expenses on index cards. On each card, write a 

sentence explaining the money coming into or going out of the imaginary budget. Create 

enough cards for each learner to have 10 cards. (An example for this can be found in the 

below annex).  

- Allow your learners to randomly draw 10 cards each.  

- Tell the learners to keep the cards face down and take out a sheet of paper.  

- Tell the learners that incomes and expenditures are listed on the cards that they drew at the 

door.  

- Instruct them to use their sheet of paper and calculate the total amount of money they 

would have left at the end of the month if the cards that they drew represented their true 

income and expense profile. 

- Encourage the migrant women to race through their busy budget calculations and reward 

the learner who completes the calculations first. 
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- Close the activity with the debriefing. 

Tips for the trainer 

1) The games are quite easy to play but they need a little bit of preparation before the session.  

2) It is advisable to use coloured index card and if you have time, you can also decorate them 

or stick a picture of the item to make them more attractive.  

3) You need to know the number of migrant women who are going to attend to make sure 

that you have enough cards and materials to give to everyone.  

4) There is a possibility that your participants don't keep any receipts so this activity might 

be not possible to be implemented. In that case, you could encourage your participants to 

work on making their own budget. They need to calculate what comes in and what goes out 

in order to find a budgetary balance. You could advise expense trackers/applications that 

were suggested in U2A1. 

Debriefing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

TIP: It would also be ideal to ask the learners guiding questions, either in writing or spoken 

verbally, while they are working on this activity. This will allow the migrant women to move 

Print the small evaluation 

questionnaire to gauge the 

extent of helpfulness of this 

game 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training were 

clearly defined 
    

There was sufficient 

opportunity for interactive 

participation 

    

The games provided me with 

new knowledge, skills and 

competences 

    

I got most of my questions 

answered during the training  
    

The materials for the training 

were helpful 
    

I had the tools and equipment 

that I needed for the tasks 
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to higher levels of thinking by providing more open-ended support that calls their attention 

to key details without being descriptive. During this abovementioned the learners can be 

asked to reflect on other expenditures which may not be listed on the cards that they drew 

at the door. Pose questions relating to how often such expenditures crop up and the 

situations they create. It would be also ideal to find somebody who is willing to share a real 

experience and possible advice and recommendations.  

 

 

Follow-up/Inspiration for the future 

➢ The teachings of Brigitte Hyacinth who is an international keynote speaker, bestselling 

author and thought leader on Leadership, HR, Artificial Intelligence (AI) and Digital 

Transformation can be utilised by anyone who is following the quest of uplifting the 

situation in life. Hyacinth is very famous for her proposed leadership models which 

include but are not limited to the reality of humility, the scope of authenticity, the value 

of integrity and the importance of hope. Brigitte Hyacinth published five books which 

are all notable to many interested in leadership and all its ramifications. Reference link: 

https://brigettehyacinth.com 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the 

WINGS e-learning platform to complete the self-directed online learning material.  

 

References/Further reading 

• ‘Financial Literacy’ - This video is a great tool which can help the process of 

understanding financial literacy. Successful people and professions give their advice 

to people looking to find better opportunities in the job market. It also probes into the 

management of expenses, financial priorities, and the best practices in the scenario. 

Reference link: https://www.youtube.com/watch?v=4j2emMn7UaI 

 

• ‘Financial Literacy - A Beginners Guide to Financial Education’- This video is a fun and 

practical beginners guide to financial literacy. Charlee Wayne touches on the points of 

income, lifestyle, demand for careers, and the concern of job fulfilment. Reference link: 

https://www.youtube.com/watch?v=4XZIv4__sQA 

 

 

Annex  

  Wants vs. Needs Receipts 

https://brigettehyacinth.com/
https://www.youtube.com/watch?v=4j2emMn7UaI
https://www.youtube.com/watch?v=4XZIv4__sQA
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Busy budget calculation game 

The development of a busy budgeting calculation game for the learners involves the issuance 

of a list including income types and expenses on index cards. This exercise is intended to 

make the learners reflect on what is really a need and what is just a want. On each card, there 

will be a sentence explaining the money coming into or going out of the imaginary budget. 

These fictitious expenses and income may include: 

- Buying a pair of Shoes €30 

- Utility Bills € 100 

- Student Grant €80 

- Transport fees €35 

- Children’s allowance €9 

 
 

Activity Code Title  

U2A4 
Learning to Navigate the Web 

 

Objectives 

• To operate safely technological equipment used in everyday life 

• To perform basic computer operations 

• To use the basic functions of an internet website 

Activity details 

❖ Material: Laptop, Internet access, Speakers / Headphones, Training room with tables 
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❖ Duration: 5 minutes explaining the aims of this small course and asking for their 

experience on computers, 10 minutes doing the various parts of the course online, 10 

minutes trying it out, 15 minutes Q&A – 45 minutes in all. 

❖ Group number: 10-15 persons 

Now more than ever before, due the Covid 19 pandemic, the world is shifting towards 

digitization a little faster than it was anticipated. Financial literacy can be learnt online if one 

knows how to navigate the technology equipment well. This activity is geared towards a better 

understanding to become more confident in navigating a website.  

Instructions  

- You can start your activity by indicating that nowadays computers are an integral part of all 

aspects of our life, whether we are at home looking for information or entertainment; at school 

looking for educational materials; or at our place of work where most data files are now 

electronic and using word processing and spreadsheet is as important as basic literacy. The 

Digital Skills resource focuses on giving confidence to people that might not be used to the 

daily operation of personal computers and internet. The aim is to direct learners to short, 

easy to follow online resources that already exist in a variety of languages for free and can 

be found thanks to portals like Open Educational Resources Commons 

(www.oercommons.org) or other more advanced online course portals like Coursera 

(www.coursera.org). 

- Tell your learners that you will first learn how to navigate a website. Tell them to go to 

https://digitallearn.org/courses/navigating-a-website 

- Tell them to click on “Start Course” and then follow the 3 easy parts of the video: a) Part 1 

Introduction; b) Part 2 Finding a site; and c) Part 3 Parts of a site (refer to Annex for 

explanatory images). 

- Ask the learners to try this out on their own after the end of the training day. Give them 

concrete information on what to find in their web browser (e.g., www.google.com). Examples 

of questions could be: where do you find financial information? What do you need to do when 

you arrive in your host country? Which money matters do you need to have taken care of? 

What websites do you end up on and where do you find reliable information?  

- Ask them to look through the search results until they find it and then click on the search 

results. Ask them to navigate the website and read all the information and present them in a 

different training session. 

http://www.coursera.org/
https://digitallearn.org/courses/navigating-a-website
http://www.google.com/
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- Close the activity with the debriefing. 

Tips for the trainer 

1) For this training you need to make sure that you have a good internet connection. 

2) You will need at least one laptop or tablet per two migrant women. 

3) Make sure that the learners are given time to take personal notes so as they can refer to 

them when they get to use the computer/internet alone. 

Debriefing 

 

 

TIP: It would also be ideal to ask the learners guiding questions, either in writing or spoken 

verbally, while they are working on this task. This will allow the migrant women to move to 

higher levels of thinking by providing more open-ended support that calls their attention to 

key details without being descriptive. During this exercise you can ask the learners 

questions like: 

• Can you find the advertisements on this site? 

• Do we click on ads? Why? Why Not? 

• How do you go back on the Internet? 

• How can you tell if a website opens in a new tab? 

• How do you delete a tab? 

• Where is the main navigation on this site? 

• How do you know that? 
 

Print the small evaluation 

questionnaire to gauge the 

extent of helpfulness of this 

game 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training were 

clearly defined 
    

There was sufficient 

opportunity for interactive 

participation 

    

The games provided me with 

new knowledge, skills and 

competences 

    

I got most of my questions 

answered during the training  
    

The materials for the training 

were helpful 
    

I had the tools and equipment 

that I needed for the tasks 
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Follow-up/Inspiration for the future 

➢ Inspirational story: How Migrant Women are Leading Locally in France, Spain, and 

Beyond 

Janina Pescinski in this article delves into the reality of the marginalisation and 

deprivation of rights that migrant women usually face. In Europe, immigrants are 

typically excluded from formal political processes, like voting and running for public 

offices. Crucially, this means that migration policies are adopted without their input. 

Pescinski suggests that through the process of enacting their universal rights to 

assembly, association, and expression in the public sphere, migrants can have a voice 

in local politics and thus challenge the divide between formal and informal politics. 

That being said, two female migrant associations, in Paris and Barcelona respectively, 

are working for women to gain political empowerment. In Paris, Action to Support 

Female Victims of Violence in Guinea (AFAVEG) raises funds for medical care and 

education for women who have been victims of politically motivated violence in 

Guinea. Interestingly, this Article also recognises that the diversity of female 

immigrants’ experiences is not always acknowledged in policies that address them. It 

goes on to stipulate that the experiences of women migrants cannot be grouped 

together simplistically by virtue of them being women. Moreover, other factors such 

as race, social class, level of education, sexuality, and other socio-economic factors 

must be recognised in order to work on an intersectional approach to the political and 

associative participation of migrant women. A recent policy report by the UNU 

Institute on Globalization, Culture and Mobility (UNU-GCM) makes recommendations 

on how local governments can help to empower female migrants by giving more 

support to their associations and facilitating dialogue between these associations and 

government decision-making bodies. At the international level, the recently adopted 

New York Declaration for Refugees and Migrants provides an opportunity to ensure 

that female migrants’ rights are given due attention in the two global compacts that 

will be negotiated. The ways in which female migrants are able to empower 

themselves politically merits recognition and support in order to achieve gender 

equality while protecting the human rights of all migrants. Reference Link: 

https://unu.edu/publications/articles/how-migrant-women-are-leading-locally-in-

france-spain-beyond.html 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the 

WINGS e-learning platform to complete the self-directed online learning material.  

 

References/Further reading 

- ‘Empowering women for stronger political parties’ is a guide of good practices developed 

by the United Nations that is intended to promote women’s political participation. The 

approach revolves around the right of women to participate in political life which is guaranteed 

by several international conventions. It advocates that political parties are key to women’s 

https://unu.edu/author/janina-pescinski
http://gcm.unu.edu/publications/policy-reports/political-empowerment-for-female-migrants.html
http://refugeesmigrants.un.org/declaration
https://unu.edu/publications/articles/how-migrant-women-are-leading-locally-in-france-spain-beyond.html
https://unu.edu/publications/articles/how-migrant-women-are-leading-locally-in-france-spain-beyond.html
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participation in politics, as it is political parties that recruit and select candidates for elections 

and that determine a country’s policy agenda. Moreover, it submits that without access to 

established networks of influence, and with very limited resources, few role models and 

mentors, and sometimes even limited family and community support, it is understandable 

that women’s participation in political parties has remained well below that of men. The Guide 

identifies targeted interventions that political parties can take to empower women. It is 

structured according to four phases, following an electoral cycle approach. The Guide 

provides some general principles and shares good practices for stakeholders to design and 

implement projects. It does not prescribe a particular formula, but rather provides options for 

reform derived from strategies that have been implemented by political parties around the 

world. Reference link: https://digitallearn.org/courses 

- Class central courses is an online portal offering over 30,000 online courses in the areas 

of programming, computer science, art and design and business amongst others. Reference 

link: https://www.class-central.com/course/open-education-by-blackboard-web-digital-

literacies-4146 

Annex  

 

 

 

https://digitallearn.org/courses
https://www.class-central.com/course/open-education-by-blackboard-web-digital-literacies-4146
https://www.class-central.com/course/open-education-by-blackboard-web-digital-literacies-4146
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Activity Code Title  

U2A5 Candy Cashier 

Objectives 

• To use technology interactively 

• To understand and use mathematic connections in daily life context. 

• To enhance your numeracy 

Activity details 
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❖ Material: Laptop, Internet access, Speakers / Headphones, Training room with tables. 

❖ Duration: 10 minutes explaining the aims of this small course and asking for the 

migrant women’s experience on computers, 10 minutes showing how to play the 

game, 20 minutes letting the migrant women practice, 15 minutes Q&A 

❖ Group number: 10-15 persons  

Whether we are out shopping, calculating how much change we need to give, or whether 

we are figuring out the distance to go from point A to point B, mathematics is always needed. 

The basic mathematical operations (addition, subtraction, multiplication, division) coupled 

with calculating percentages are some of the most used functions in our daily lives. 

Instructions  

 

-Explain to your learners that today they will be playing a simple game where on the spot 

calculation is done so that they can quickly add up a bill of several items and then pay this 

using coins. 

 

- Tell them to go to:  https://www.mathplayground.com/candy_cashier.html 

 

 

 

 

 

 

 

 

 

 

 

 

- Play the game by clicking on ‘new’. 

 

https://www.mathplayground.com/candy_cashier.html
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- Tell learners to add together the prices of the candy shown on the left based on the price 

list shown on top. Then they should pay with the coins on the right. 

 

 

 

- Repeat several times with increasing difficulty. 
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- Close the activity with the debriefing. 

Tips for the trainer 

1) Make sure that you have enough laptops/tablets for at least one per two migrant women. 

2) Explain the game and do a walk through to make sure that everyone understood the 

basics.  

3) It is very important to dedicate the allocated time for Q & A as after the game the migrant 

women will be more open to discuss what challenges they are finding with their financial 

literacy. 

Debriefing 

Print the small evaluation 

questionnaire to gauge the 

extent of helpfulness of this 

game 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training were 

clearly defined 
    

There was sufficient 

opportunity for interactive 

participation 
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The games provided me with 

new knowledge, skills and 

competences 

    

I got most of my questions 

answered during the training  
    

The materials for the training 

were helpful 
    

I had the tools and equipment 

that I needed for the tasks 
    

 

 

 

Follow-up/Inspiration for the future 

 

➢ ‘Migrant women — stories you should know and tell’, this online article takes the 

reader around many different realities out of which some are more positive than 

others. The United Nations for women in this article do not just go into facts but also 

delves into the current opportunities and support for migrant women all over the 

globe. Reference link: 

https://www.unwomen.org/en/news/stories/2017/12/compilation-international-

migrants-day 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the 

WINGS e-learning platform to complete the self-directed online learning material.  

Annex  

N/A 

 
 

Activity Code Title  

U2A6 The 50/30/20 Budgeting Rule  

Objectives 

• To help learners keep their spending in alignment with their savings goals.  

• To help learners determine how much they should be spending, and on what. 

 

• To help learners start saving something every month. 

The 50/30/20 rule can serve as a great tool to help diversify your learners’ financial profile, 

reach dynamic savings goals, and foster overall financial health. 

Activity details 

❖ Material: Laptop, Internet access, Speakers / Headphones, Training room with tables, 

Flipchart. 

https://www.unwomen.org/en/news/stories/2017/12/compilation-international-migrants-day
https://www.unwomen.org/en/news/stories/2017/12/compilation-international-migrants-day
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❖ Duration: 90 minutes 

❖ Group number: 10 persons 

Instructions  

- Tell your learners to log on here where they will find all the resources for this activity. 

- As a way of introducing the activity start by showing the migrant women this 2-minute 

video as an introduction of the 50/30/20 rule.   

- After the video, make sure to explain in detail some basic elements of the 50/30/20 

Budgeting Rule (refer to Annex) in case there are still questions or doubts. 

- Tell them that the 50/30/20 Budgeting Rule was made popular by Senator Elizabeth Warren 

and her daughter, the 50/30/20 budgeting rule–also referred to as the 50/30/20 budgeting 

rule–divides after-tax income into three different buckets: 

Essentials (50%) 

Wants (30%) 

Savings (20%) 

- Indicate that this 50/30/20 rule can help them learn how to set up a budget that’s 

sustainable, effective, and simple. 

 

 

https://mint.intuit.com/blog/saving/how-to-budget/
https://youtu.be/1oGIriVHxRA


 70 

- Tell your learners to take some time and experiment with this rule taking into consideration 

their own income. Show the migrant women how to use the free budgeting calculator by 

clicking here. This can also be downloaded in CVS format.  

- Close the activity with the debriefing. 

Tips for the trainer 

1) This activity would benefit from a classroom style layout, please make sure that you have 

a good internet connection and a flipchart to explain the concept better.  

2) Make sure that each migrant woman understands the concept as some who tend to be 

introverts would be shy to ask questions. 

3) Make use of the same evaluation questionnaire so that you will be able to gauge which 

activity was best liked by the migrant women.  

4) This activity can also be done with a fictional realistic budget to gain insight. Keep in mind 

that not every salary can be divided in 30% wants and 20% savings, so be flexible to adapt 

to other allocation of percentages to include further categories that your participants will 

mention. 

Debriefing 

 
 

Print the small evaluation 

questionnaire to gauge the 

extent of helpfulness of this 

game 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training were 

clearly defined 
    

There was sufficient 

opportunity for interactive 

participation 

    

The games provided me with 

new knowledge, skills and 

competences 

    

I got most of my questions 

answered during the training  
    

The materials for the training 

were helpful 
    

I had the tools and equipment 

that I needed for the tasks 
    

Follow-up/Inspiration for the future 

https://mint.intuit.com/blog/budgeting/budgeting-calculator/
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➢ ‘The Most Inspiring Immigration Stories Of 2019’, this Article by Forbes gives an insight 

into the beautiful successful stories of migrants who are even helping others. From 

entrepreneurial ventures, to art, to chess champions and doctors. Reference Link: 

https://www.forbes.com/sites/stuartanderson/2019/12/11/the-most-inspiring-

immigration-stories-of-2019/?sh=2d828b5b15c6 

 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the 

WINGS e-learning platform to complete the self-directed online learning material.  

References/Further reading 

‘50/30/20 Budgeting Rule: How to Use It [Instructions + Calculator]’: A video portraying 

how the 50/30/20 rule referred to above in the activity can work.  

Reference link: https://mint.intuit.com/blog/saving/how-to-budget/ 

Annex  

 

Essentials: 50% of your income 

To begin abiding by this rule, set aside no more than half of your income for the absolute 

necessities in your life. This might seem like a high percentage (and, at 50%, it is), but once 

you consider everything that falls into this category it begins to make a bit more sense. 

 

Your essential expenses are those you would almost certainly have to pay, regardless of 

where you lived, where you worked, or what your future plans happen to include. In general, 

these expenses are nearly the same for everyone and include: 

➢ Housing 

➢ Food 

➢ Transportation costs 

➢ Utility bills. 

 

The percentage allows you to adjust, while still maintaining a sound, balanced budget. And 

remember, it is more about the total sum than individual costs. For instance, some people 

live in high-rent areas, yet can walk to work, while others enjoy much lower housing costs, 

but transportation is far more expensive. 

 

 

https://www.forbes.com/sites/stuartanderson/2019/12/11/the-most-inspiring-immigration-stories-of-2019/?sh=2d828b5b15c6
https://www.forbes.com/sites/stuartanderson/2019/12/11/the-most-inspiring-immigration-stories-of-2019/?sh=2d828b5b15c6
https://mint.intuit.com/blog/saving/how-to-budget/
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Wants: 30% of your income 

The second category, and the one that can make the most difference in your budget, is 

unnecessary expenses that enhance your lifestyle. Some financial experts consider this 

category completely discretionary, but in modern society, many of these so-called luxuries 

have taken on more of a mandatory status. It all depends on what you want out of life and 

what you are willing to sacrifice.  

 

These personal lifestyle expenses include items such as: your cell phone plan, cable bill and 

trips to the coffee shop. If you travel extensively or work on-the-go, your cell phone plan is 

probably more of a necessity than a luxury. However, you have some wiggle room since you 

can decide upon the tier of the service you’re paying for. Other components of this category 

include gym memberships, weekend trips, and dining out with your friends. Only you can 

decide which of your expenses can be designated as “personal,” and which ones are truly 

obligatory. Similar to how no more than 50 percent of your income should go toward 

essential expenses, 30 percent is the maximum amount you should spend on personal 

choices. The fewer costs you have in this category, the more progress you’ll make paying 

down debt and securing your future. 

 

Savings: 20% of your income 

The next step is to dedicate 20% of your take-home pay toward savings. This includes 

savings plans, retirement accounts, debt payments and rainy-day funds—things you should 

add to, but which wouldn’t endanger your life or leave you homeless if you didn’t. That is a 

bit of an oversimplification, but hopefully you get the gist. This category of expenses should 

only be paid after your essentials are already taken care of and before you even think about 

anything in the last category of personal spending. 

 

Think of this as your “get ahead” category. Whereas 50% (or less) of your income is the 

goal for essentials, 20 percent—or more—should be your goal as far as obligations are 

concerned. You will pay off debt quicker and make more significant strides toward a 

frustration-free future by devoting as much of your income as you can to this category. 
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The term “retirement” might not carry a sense of urgency when you’re only 24 years old, 

but it certainly will become more pressing in decades to come. Just keep in mind the 

advantage of starting early is you will earn compounding interest the longer you let this fund 

grow. 

 

Add Up All Income 

Totalling your income is an important first step when learning how to budget your money 

using the 50/30/20 rule, but it’s not always as simple as it sounds. Depending on your job, 

you might have a relatively steady paycheque or one that fluctuates from month to month. 

If the latter is the case, collect your paycheque from the last six months and find the average 

income between them.  

 

The 50/30/20 tends to be a simple yet effective option for getting started on your budgeting 

journey. 
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UNIT 3 

ADMINISTRATIVE SUPPORT UNIT 

 

INTRODUCTION 
 

This unit is dealing with administrative issues that a migrant woman encounters when she 

is entering and staying in the partner countries, namely the Netherlands, Cyprus, Italy, 

Malta, Spain, and Greece. The principal objective of this unit is a migrant woman to gain 

a greater insight into administrative procedures exist in the partner countries that will 

assist them to better encounter daily issues but also to smoothly integrate into the society. 

 

Mind that this introduction reflects the existing administrative procedures applied in the 

WINGS partner countries. Extensive introductions that entail specific details, links, 

websites, phone number, and procedures to be followed are to be found in the localized 

versions of the Building Basic Skills Handbook. Every chapter of the localized introductions 

is structured into sub-topics, providing detailed guidance on the specific steps need to be 

followed, difficulties that migrant women might encounter as well as the required 

documents. 

 

In this unit introduction, you may find basic but useful information on the following topics: 

1. Access to Welfare 

2. Access to Healthcare 

3. Access to Education 

4. Access to Employment 

 

 

ACCESS TO WELFARE 

Against a general background of increasing ethnic diversity and overexposure of mobile 

individuals to social risks, the access of migrants and their children to welfare has become 

a key area of concern across European democracies. Especially in the context of the recent 

financial crisis, high levels of unemployment and rapidly growing poverty rates have led 

to an increased demand on welfare systems. At the same time, many countries have 

undertaken reforms to curb social expenditure, cut the levels of social benefits and/or 

restrict the pool of potential beneficiaries of welfare entitlements. Examples in this regard 

are the reductions of budgetary expenditure on welfare, the cut/freeze of public sector 

pay or pensions, the increase of retirement age, or the reduction of unemployment 

benefits that several European Union (EU) Member States adopted in recent years. This 

specific socio-economic context has had serious implications on the number of individuals 

in need of social protection, with certain groups facing strong economic hardship. 

Migrants have been particularly affected by the recent economic crisis. In the context of 

the 2008 economic crisis and the growth in the arrival of asylum seekers around 2015, 

migrants’ access to welfare has become increasingly salient in political discourses and at 

the societal level across the EU. Consequently, several governments across Europe have 
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put forward policy proposals aiming to limit migrants’ eligibility for welfare benefits, 

whereas the argument of migrants as “abusers” or “unreasonable burden” for domestic 

social protection systems has often gained salience in political discourses. For this reason, 

this chapter is of elemental importance as it provides details on how migrant women and 

their families can have access to the welfare system in each partner country. 

 

[Netherlands] 

 

If you are a migrant/recognized refugee, you have the right by law to receive the necessary 

social assistance under the same conditions as Dutch nationals. The Dutch welfare system 

is supervised by the Ministry of Social Affairs and Employment. 

The following services are supervised by the Ministry. 

• The execution of policy 

• Inspection of social laws (like minimum wage) and its execution.  

• The Social Welfare Centres in all the regions of the country: the UWV.  

 

If you are a migrant/recognised refugee or a beneficiary of subsidiary protection with a 

valid residence permit, you may be able to access the national welfare system. There are 

several services and allowances you might qualify for.  

• Financial support (welfare allowance, renting- and health care allowance, child 

allowance, allowance for childcare.)  

• Services that promote integration into the labour market. 

 

If you are a migrant/recognised refugee with valid residence permit and you want to 

reunite with your family members who are staying abroad, you can submit an application 

for family reunification.  

 

If you are over 67 years old and a migrant/recognised refugee and meet the following 

criteria, you have the right to an allowance for elderly, provided by the Sociale 

Verzekeringsbank (SVB). This is called AOW. If you live and work in the Netherlands, or 

when you receive social welfare benefit. 

 

[Cyprus] 

 

If you are a migrant/recognised refugee, you have the right by law to receive the necessary 

social assistance under the same conditions as Cypriot nationals. The Cyprus Social 

Welfare Services are supervised by the Ministry of Labour and Social Insurance. 

Both nationals and foreign citizens have access to a comprehensive package of 

contributory and non-contributory benefits covering several contingencies including 

unemployment, sickness, disability, maternity and paternity, income deprivation and old 

age. The general rule is that contributory benefits, typically linked with employment, are 

open to all at equal terms irrespectively of nationality, while the EU social security 

coordination rules as well as a number of bilateral social security agreements protect 

social security rights through enabling the aggregation of periods of insurance and 

residence. Access to non-contributory benefits (mostly family benefits and minimum 

income support) is more complicated as residence-related criteria are usually required for 
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claiming these benefits; thereby, creating some differences between national citizens and 

recent migrants. 

 

In Cyprus, there is a guaranteed minimum income benefit whose purpose is to ensure a 

socially acceptable minimum standard of living for people and their families lawfully 

residing in the Republic of Cyprus, as long as they meet the relevant eligibility criteria. 

Specifically, any person whose income and other financial resources are insufficient to 

satisfy his or her basic and specific needs, as defined by law 109 (I)/2014 as amended or 

superseded, may seek the provision of a guaranteed minimum income, which is given in 

the form of financial support and/or services. 

 

The right to the benefit in question is an individual one and is conferred on the applicant 

as long as all the conditions set down by law have been met. 

 

The benefit varies according to the applicant's income. As the applicant's income rises, 

the benefit decreases. The total amount received by the applicant varies depending on the 

number of family members and their specific needs. 

 

Income support to families is provided through contributory and non-contributory 

benefits. Contributory family benefits are provided by the Social Insurance Scheme and 

cover employees and self-employed persons, as well as their dependents. Non-

contributory family benefits are provided in a universal or means-tested basis and cover 

all families fulfilling the relevant conditions. Family benefits are not subject to taxes and 

social insurance contributions. 

 

There are not statutory differences between nationals and foreigners in regard to access 

to family-related contributory benefits. For non-contributory benefits, there is a residency 

requirement which might impact on migrants’ access to family benefits. Specifically, the 

eligibility conditions require legally and continuously residing in the country for five years 

before successfully applying for child and/or single parent benefits. However, periods of 

residence in other EU Member States, EEA and Switzerland can be aggregated with 

periods of residency in Cyprus. Thus, this restriction effectively excludes newcomers from 

third countries. Furthermore, child and single parent benefits cover families whose 

children reside with their parents. This provision restricts access to migrants whose 

children reside in their country of origin (most probably third-country nationals working 

in Cyprus on temporary residence permits). 

 

[Italy] 

 

Social welfare rights include financial or other aid provided by the government to the 

people in need (e.g., unemployment, accidents on the job, sickness, invalidity, pension, 

family insurance services, maternity). These benefits regard social, health, or work needs. 

The social welfare system is an important integration tool. 

In Italy, welfare benefits are connected to the employment, nationality (Italian, EU- or Non-

EU citizen) and the status of resident.  
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Italian insurance law says that foreigners with legal residency are treated equally to Italian 

citizens and benefit from national insurance and assistance. The Italian social insurance 

system is based on health, pension and work accident insurance. Pension is a regular 

payment that you get if you have worked in Italy and if your employer has paid taxes for 

you or in the case of self-employment that you paid for yourself. 

If you are a foreigner who is legally in Italy (and not seasonal worker) and you lose your 

job you can apply for unemployment benefits. The conditions are that you reside in Italy, 

are in the possession of the unemployment status (which is certified by the Job Center 

(Centro per l’impiego)) and have a minimum insurance record. This means you need to 

have paid at least 13 weeks of contributions in the 4 years preceding the start of the 

unemployment period; have completed at least 30 days of effective work in the 12 months 

preceding the start of the unemployment period. 

[Malta] 

 

If you are a migrant/recognised refugee, you have the right by law to receive the necessary 

social assistance under the same conditions as Maltese nationals. Benefits entitlements 

fall within the remit of the Ministry for the Family, Children’s Rights and Social Solidarity, 

whilst social protection and care is provided by the public agency Agenzija Appoġġ. For 

benefits, beneficiaries may apply to their local social security office or online. All persons, 

irrespective of nationality, who reside and work in Malta are obliged to pay national 

insurance contributions under the Social Security Act, this making them eligible for 

contributory benefits. The exception to this is the unemployment benefit, to which third-

country nationals who are not long-term residents are not entitled (given that this benefit 

is contingent upon registration for work with the public employment service and they are 

not entitled to do so). For non-contributory benefits, persons who are legally residing in 

Malta may be eligible to social assistance under the conditions stipulated in the Social 

Security Act. 

 

If you are a migrant/recognised refugee or a beneficiary of subsidiary protection with a 

valid residence permit, you may be able to access the national welfare system. It is titled 

Social Welfare and it combines: 

- Unemployment Benefit 

- Social Assistance 

- Children’s Allowance 

- Per Diem Allowance 

 

If you are a migrant/recognised refugee or a beneficiary of subsidiary protection with a 

valid residence permit, or an applicant of international protection – an asylum seeker with 

a valid asylum seeker’s card not hosted in a Reception Centre, you may go through an 

assessment procedure to determine whether you qualify for a disability allowance. The 

amount of the disability benefit varies, depending on the type of disability and it is 

periodically adjusted and is paid every 4 weeks in advance. If you face difficulties with 

your application, you may ask for support by an NGO. Some NGOs which can be of help 

are ‘Spark15’, ‘SOS Malta’, ‘Migrant Women Association’, ‘Jesuit Refugee Service’, Integra 

Foundation’, ‘Blue Door English’, ‘Aditus’ and the ‘African Media Association’. 
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[Spain] 

 

In basic terms, foreigners can access Spanish social protection schemes through a mix 

of two basic entitlement patterns: their participation in the labour market (for programs 

based on social insurance), and their residence in Spanish territory (for schemes based 

on a universalistic logic). Access to welfare schemes included under the umbrella of the 

Social Security system is essentially based on a contributory logic, and the basic eligibility 

criteria is having previously contributed to the system for a certain period via labor market 

participation. Autochthonous workers and regularly employed foreign workers with valid 

work permits can access these schemes in equal terms. 

 

A second group of welfare policies, such as healthcare, education, social assistance and 

personal social services, operate under a residence criterion. For these programs, any 

person registered as a resident in a Spanish municipality is eligible, regardless of their 

nationality, or the regularity of their residence status. Access to these social protection 

programs is grounded on the eligibility criteria established by the 4/2000 Spanish 

Immigration Law, which states the universality of access to education and healthcare in 

Spain without any concern for the legal status of the person. This Law also established 

that legal foreign residents are entitled to the same social assistance services and benefits 

than Spaniards, while immigrants in an irregular administrative situation can access a 

limited package of social assistance and personal social services benefits. 

 

The Spanish government has a reception and integration support programme available to 

asylum applicants who lack sufficient financial means to meet their needs and those of 

their family unit. This programme is run by the Ministry of Inclusion, Social Security and 

Migration in collaboration with specialised NGOs. The programme is divided into several 

phases and lasts up to 18 months at the most, although it can be extended to 24 months 

in cases considered vulnerable. During this time, will be provided with accommodation 

anywhere within Spanish territory where there is available space. The support programme 

includes social assistance, psychological support, aid for training and languages courses 

and help in finding a job. 

 

[Greece] 

 

If you are a migrant/recognised refugee, you have the right by law to receive the necessary 

social assistance under the same conditions as Greek nationals. The Greek welfare system 

is supervised by the Ministry of Labour, Social Security and Social Solidarity, Welfare 

General Secretariat. 

 

If you are a migrant/recognised refugee or a beneficiary of subsidiary protection with a 

valid residence permit, you may be able to access the national welfare system. It is titled 

Social Solidarity Income (SSI) and it combines: 

• Financial support (maximum of 200€ for the head of the family, plus 100€ for any 

additional adult, plus 50€ per child of the same family; the maximum monthly amount is 

900€, regardless of the composition of the household). 

• Access to complementary social services, benefits and goods such as free medical 

care, inclusion in social care facilities and support; 
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• Services that promote integration into the labour market. 

 

If you are a migrant/recognised refugee or a beneficiary of subsidiary protection with a 

valid residence permit, or an applicant of international protection – an asylum seeker with 

a valid asylum seeker’s card not hosted in a Reception Centre, you may go through an 

assessment procedure to determine whether you qualify for a disability allowance. 

 

If you are a migrant/recognised refugee and meet the following criteria, you have the right 

to a pension for uninsured elderly, provided by the Agricultural Insurance Organisation 

(OGA). 

 

 

ACCESS TO HEALTHCARE 

According to the UN Universal Declaration of Human Rights, “Everyone has the right to a 

standard of living adequate for the health and well-being of himself and of his family, 

including food, clothing, housing and medical care …”. The declaration asserts that access 

to healthcare is a human right. In line with this, WHO’s1978 Alma Ata Convention has 

“universal access to healthcare” as its goal. However, a number of factors can affect 

people’s access to healthcare. Being a migrant, and particularly a migrant woman who 

oftentimes is dependent on others to properly survive in the host country, is indeed a 

factor that complicates one’s access to healthcare systems. Access is often bound up with 

principles of equity. Equal access is about maximising a fair and even access to healthcare 

and minimising differences in health. Equal access is seen when need decides the 

allocation of resources, independent of “irrelevant” factors such as ethnic background. 

 

However, migrant women’s access to healthcare services in the destination country can 

be affected by a series of factors. For example, the way the health services are organized 

could involve barriers, such as user charges. In countries where patients pay for 

treatment, this can impede migrants’ access to the optimal healthcare, because migrants 

will often have poorer socio-economic conditions than the majority population. Formal 

barriers also include legal restrictions that affect migrants’ access. According to the law 

in many EU-countries, for example, asylum seekers only have access to acute treatment. 

Women and children, however, are excepted from this limitation in several countries. 

Access for refused asylum seekers is limited to acute help in even more countries. 

Restricted access to healthcare is increasingly used as a means of applying political 

pressure to get people to leave the country of destination. The special situation of people 

who are undocumented migrants indicates that there is no formal right to healthcare for 

these people in most Western countries.  

 

Informal barriers to healthcare access can be divided into questions of language, 

psychology, and socio-cultural factors. Access will often be affected by a complex 

interaction between all these factors. Language barriers include not being able to 

communicate, perhaps because of lack of an interpreter. Psychological barriers are about 

a lack of trust and difficulties in social interaction. Socio-cultural barriers include 

differences between healthcare professionals and patients in relation to procedures, 

patterns of communication, roles, and levels of knowledge about illness and about the 

way the health services are organised. Clash and conflict between different cultural norms, 
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e.g., around gender and women’s body autonomy could impose considerable barriers for 

migrant women’s access to healthcare. 

 

All the EU member states have formally recognised the right for every person to the 

highest attainable standard of physical and mental health. However, due to the variations 

in socioeconomic level in the various European Union states, the different healthcare 

systems as well as the variation in the number of migrants arriving this highest attainable 

standard across EU countries is challenging. For this reason, this chapter entails important 

administrative information that could be used in trainings with migrant women, as well as 

a number of activities to support adult educators, trainers, and migrant support workers 

to effectively communicate cultural, social, and psychological barriers that migrant women 

possibly have to deal with.  

 

[Netherlands] 

 

The quality of healthcare in the Netherlands is good. However, the Dutch healthcare 

system has specific rules that you must know.  

 

• Everyone over 18 years is obliged to have health insurance. You can decide which 

health insurance company you choose for your basic insurance. If you have a low 

income, you may qualify to receive health care allowance. (see financial support). On 

top of your compulsory basic insurance, you can choose supplementary packages. 

For example for the dentist, physio therapy or eyecare. In addition, most insurance 

policies have an excess that is required by law: this ‘excess’ is an amount that you 

must pay yourself every year before you are entitled to payment under your insurance. 

The excess does not apply to a visit to the family doctor, so this will always be paid 

for you. Children up to 18 years of age are included in the insurance policy of either 

of the parents free of charge. The excess does not apply to children. 

• If you have any health problems, you always first visit a general practitioner, the family 

doctor. For example when you need medical advice, when you are pregnant, or have 

anxiety or sleeping problems. The GP can refer you to a specialist. You need to register 

with a GP – ask them if your health insurance is valid in their practice.  

• If you have any issues with your teeth, you go to the dentist. You need to register with 

them too. The dentist is not covered by your basic health insurance. 

 

[Cyprus] 

 

The Cyprus healthcare system is divided into public and private sectors; thus, both public 

and private hospitals can be found in Cyprus. In June 2017, the parliament passed the law 

on GeSY - General Healthcare System (GHS) which is the universal health insurance 

system of Cyprus. GHS is currently operational. 

The main features of the system are: 

• Universal coverage of the population; 

• Equal and equitable treatment of all beneficiaries; 

• Provision of a comprehensive package of healthcare services; 

• Freedom of choice of provider by the beneficiaries; 

• Social reciprocity. 
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The main GHS source of financing is contributions. The Contributors’ Categories include 

employees, employers, state, self-employed, pensioners, income-earners, government 

officials, persons responsible for the payment of remuneration to government officials. 

Besides Cypriot citizens, beneficiaries of GHS are: 

• EU citizens (ordinary residents of the areas controlled by the Republic of Cyprus), 

and 

• Non-EU Citizens (ordinary residents of the areas controlled by the Republic of 

Cyprus), who: 

- Have a permanent residence permit in the areas controlled by the Republic of Cyprus or 

- Have the right of equal treatment in the social insurance sectors, in accordance with the 

Aliens and Immigration Law; 

- Are dependants of Non-EU Citizens beneficiaries 

Refugees and persons with a status of supplementary protection (ordinary residents of 

the areas controlled by the Republic of Cyprus), who: 

- Have been granted refugee or subsidiary protection status, in accordance with the 

Refugees Law; 

- Are dependants of Refugees and Persons with a Subsidiary Protection status. 

Since November 2020, a positive development was observed. The Ministry of Health 

grants all asylum seekers with free access to hospitals, regardless of whether one receives 

MRC by Social Welfare Services. Asylum seekers now need to submit a new simplified 

application in order for the Ministry of Health to confirm their residence status. Hospital 

cards are then sent to beneficiaries by post and are typically valid for one year. 

[Italy] 

Basic health insurance by law as part of the social insurance is a legal obligation in Italy. 

In other words, in case of sickness, accident at work or unemployment the social 

insurance system is taking over the costs of treatment, rehabilitation and for medicine. 

To access the health care service, you need to enroll in the National Health Service 

(Servizio Sanitario Nazionale – SSN; Italia). 

If you already have been granted protection you are guaranteed the same healthcare rights 

as nationals no matter what type of protection you have. Temporary residence holders 

have the same rights to healthcare as Italian citizens for the duration of the residence 

permit. If you are an asylum seeker you can benefit from the healthcare system while 

waiting for the response for your application thanks to the Personal Health Card from 

National Health Service. People in irregular status have the right to emergency and primary 

medical treatment only. 

Family reunification and welfare benefits for families: If you have been granted refugee 

status or subsidiary protection and your family members are living on the Italian territory, 

they have the right to welfare benefits and healthcare protection just as you. You have the 

right to welfare economic benefits such as childbirth allowance, child benefits, family 

insurance (health insurance), allowance for maternity or paternity. It is important to submit 

the application the latest six months after the birth of the child in order to get the child 

benefits. 
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If your family is not living in Italy and you have asylum protection you have the right to 

family reunification. First, you need to submit an application at the Prefecture Immigration 

Unit (Sportello Unico per l’Immigrazione della Prefettura). With the issued document (nulla 

osta) you submit the application for family reunification visa at the Italian embassy of the 

country your family is staying. 

The holders of humanitarian protection and asylum seekers do not have the right to family 

reunification. 

[Malta] 

Access to healthcare services for migrants/ recognised refugees in Malta: Every 

migrant/recognized refugee in Malta has the right to free access to primary, secondary 

and tertiary health care. 

In case of emergency: If you are experiencing a medical emergency, and require 

immediate and urgent medical attention, you can access medical services at the 

Emergency Department of Mater Dei hospital.  

To book an appointment at a hospital: There are several ways to book an appointment at 

a hospital/ local district clinic (Il-Berga) in Malta. At present, seeing a GP does not require 

an appointment or pre notification except for prescriptions, review clinics and other 

specialised clinics. If you are too sick to be taken or walk to the health centre, you can ask 

for a home visit.  The doctor might want to ask you some questions before he/she comes 

as to see the urgency of your case and/or get some directions to your home. It is very 

important to give the full and correct address and make sure you leave your contact 

number. 

[Spain] 

 

The Spanish Congress of Deputies has approved a legal decree that expands access to 

health to undocumented migrants. In 2012, the former government of Mariano Rajoy 

restricted access to health care for this group save in specifically determined cases. 

 

On 6 September 2018, the Spanish Congress of Deputies approved the decree, that 

foresees that from the first day that a person resides in Spain, she or he will get access 

to the healthcare system irrespective of whether or not this person has registered with a 

municipality. Social security cards, which can only be obtained with receipt of a labour 

contract, will also no longer be a prerequisite for access to health care. This will also assist 

Spanish citizens that do not contribute to Social Security due to not being in employment. 

Undocumented migrants will be required to pay 40% of the cost of medicines that are 

prescribed to them. They will also not be able to access health care in a region different 

to that in which they were issued their health card – which is also the case for citizens – 

nor they will be able to use it outside of the country.  

 

Médicos del Mundo estimates that 4755 persons have been excluded from the health 

system from 2012 in Spain. 
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[Greece] 

Every migrant/recognized refugee in Greece has the right to free access to primary, 

secondary and tertiary health care. 

 

If you are experiencing a medical emergency, and require immediate and urgent medical 

attention, you can access medical services at the Emergency Department of a hospital. To 

find out which hospital has an emergency department on duty and on which days, is 

provided here by the Ministry of Health.  Please note that information in this link is only 

in Greek. 

 

 

There are several ways to book an appointment at a hospital in Greece. 

If you have an AMKA (National Insurance Number) or PAAYPA: 

• Call the national line 1535 and follow the instructions (Greek-English) 

• If there is a specific hospital that you would like to attend, you may book an 

appointment by calling the hospital directly 

• You can use also the medical services of the Medical Centers of IKA. To book an 

appointment in these Centers use the national line 14900 and follow the instructions 

• There is also another medical facility called TOMY, where you can receive medical 

services, especially Primary Health care. In order to receive medical services from 

TOMY, you should register to the one available in your city or neighbourhood, if any. 

 

In Greece, arranging an appointment at a public facility (hospitals or medical centres) will 

usually take between a few weeks to few months, depending on the medical specialty or 

the medical examination that is required. 

Many municipalities have Medical Centres where all migrants/refugees (with or without an 

AMKA) can access the medical services offered from the specific centre. In order to have 

the information needed they should call or visit the municipality in your area. 

Many NGOs operate medical centres and polyclinics that offer various medical services to 

migrants and refugees in Greece. To find out more information about the available clinics 

including the address, the medical services available and to book an appointment, 

 

ACCESS TO EDUCATION 

Education is one of the most critical areas of empowerment for women, as both the Cairo 

and Beijing conferences affirmed. The benefits that education brings range from personal 

satisfaction, mental and physical wellness of individuals to overall stronger social 

cohesion, more economic and political stability, and fairer societies. Few studies address 

the topic of inclusion and empowerment of migrant women through adult learning; 

migrants or women as separate target groups for adult learning activities have received 

considerably more attention. Participation of migrants in adult learning has been widely 

covered, especially following an increase in the numbers of migrants and asylum seekers 

across Europe after 2015. While some countries have taken various steps to welcome 

newly arrived migrants, be that through language courses or introductory programmes, 

others have proven openly hostile towards new communities. Even in those countries 

where systemic support is provided, it might be limited to those whose legal status is 

already settled; it might also focus on the newly arrived, ignoring the needs of migrants 

who do not fully participate in society even after several years of moving to a new country. 

In the case of migrant women, having a migrant background is likely to deteriorate 
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women’s social and economic status even further, as language barriers or lack of 

knowledge about their rights can hinder their access to labour market, learning 

opportunities, childcare, and a number of other services.  

 

For this reason, education for migrant women and their children, especially their 

daughters, plays a crucial role for their social and economic integration. Education enables 

migrant women to develop a sustainable livelihood and escape poverty at a much earlier 

stage in life. Not only does this benefit the individual but her family, local community and 

empowers the greater society to achieve more. Educated women are more likely to 

encourage a good education and inspire compassionate values into their own significant 

persons, such as family, friends, work environment. This will help empower other women 

at the collective and community level, rather than simply boosting the individual. A migrant 

woman with access to education is better informed about pregnancy-related issues, as 

well as influences on her general health and that of her family. In turn, this knowledge not 

only reduces unplanned pregnancy rates and infant mortality rates; it can effectively result 

in experienced female health care providers who can better assist with childbirth and 

pregnancy-related care. This chapter aims to inform migrant women about the learning 

opportunities themselves and their families can enjoy in all partner countries. 

 

[Netherlands] 

 

The Dutch education system is under the central responsibility and supervision of the 

Ministry of Education, Culture and Science.  

 

If you are a migrant or a recognized refugee, or a beneficiary of subsidiary protection, 

your minor children may access the national education system under similar conditions 

as Dutch nationals.  

 

To enroll in Dutch schools, you require the same supporting documents that are requested 

from Dutch nationals. Your children may be enrolled even if you do not have a birth or a 

family status certificate. 

 

Most refugee centres are connected to primary school, but parents may choose a school 

for their child themselves too. Most children in primary school start with a specialized 

school where they get intensive language education. After 1 or 2 years, they move to a 

regular school. Intensive language lessons stay part of their education. 

 

At the end of primary school, your child will get advice about the type of education that is 

fit for him or her. We call this ‘basisschooladvies’. After you get this advice, you can start 

visiting open days of high schools that offer that education, in your city of neighborhood. 

The primary school will send you a link to apply for high school. If you live in a big city, 

you apply for several schools. Using a lottery system, you will be assigned to one of your 

preferred schools. This is called Central Draw and Matching (Centrale loting en matching). 

 

There are several educational programs for adults organized by state or private agencies, 

NGOs and other organisations. Dutch language courses for migrants and refugees are 

organised by Universities, NGOs, and Centres for Vocational Training. You may ask NGOs 
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supporting refugees and migrants for details or for assistance in finding out about 

program implementation and availability. 

 

[Cyprus] 

 

• Enrollment in primary schools takes place in January, while the confirmation of 

registration takes place within dates determined each year by the Director of Primary 

Education (normally during the middle of June). 

• Every child who was born in Cyprus and appears for registration for the first time should 

submit a birth certificate issued according to the Law. 

• Each child who was born abroad should submit a certificate or other document (e.g., 

passport) that has been issued by a competent authority and verifies his date of birth and 

satisfies the Ministry of Education and Culture. 

• Photocopies of the above documents are accepted, only if they have been certified by a 

competent officer. 

• Birth certificates are checked by the relevant inspector and are kept by the school 

Principal. These are returned to children on their graduation from their school or in case 

of transfer to another school or in case of their residence abroad if they have already been 

checked. 

 

The Ministry of Education has a policy on the education of students with migrant 

backgrounds, in an effort to address their special educational and social needs. 

Accordingly: 

• Each year, additional teaching courses are granted to all grades of primary schools 

attended by students with a migrant background who need additional teaching to learn 

the Greek language. 

• The Training Centers implement various programs to support adults and students, 

such as: Greek language learning program for children of repatriated Cypriots, returnees 

and other foreign-language primary and secondary school children, Greek language 

learning program for Turkish-Cypriot students, language lessons for political refugees, 

as well as a program of support for translation and interpretation. 

• Schools develop various activities that allow the interaction of elements of culture, 

which bring children from the country of origin, with elements of Cyprus culture. 

 

What about adult learning? 
Adult learning is crucial for migrant women as they may require different skills from those 

that they used in their countries of origin for their new careers. The EU, through Erasmus+ 

and its predecessor Lifelong Learning Programme, has funded adult learning and 

language learning projects. See some examples of what has been done and how education 

can play its part in the integration of migrants: Adult education in Cyprus is offered at 

public, semi-government and private institutions which, according to the type of education 

or training being offered. 

 

[Italy] 

 

Italy has both a private and public education system. There is free access to education for 

children of all nationalities and is compulsory from 6 to 16 years of age. Italian legislation 

provides that all children, both Italian and foreigners, have the right and the obligation until 



 86 

the age of 16 to take part in the national education system. Both unaccompanied asylum-

seeking children and children of asylum seekers, exercise these rights and are admitted 

to the courses of the Italian language. 

 

By the law, all Italian and/or foreign citizens over 16 years of age can enroll in CPIAs 

(Provincial Centres for Adult Education) which are state schools established by the 

Ministry of Education, Universities and Research. The CPIA is meant for you if you want 

to attend Italian language courses and obtain the ‘Diploma di Scuola Secondaria di I grado’, 

‘Licenza Media’ (Italian Middle School Certificate) in a supportive learning environment. 

  

If you are a holder of refugee status and have completed any type of education in the 

previous country of residence, you can initiate the process of validating the degree(s) 

already obtained. You will need to carry the proof with you or contact the embassy of the 

country to access the information, if available. If your degrees get recognized, you can 

continue in the next level of education equivalent in Italy. It is important to know that this 

is not an easy process and could take time. 

 

[Malta] 

 

The Maltese education system is under the central responsibility and supervision of the 

Ministry for Education. 

 

The Ministry for Education and Employment recently established a Migrant Learners’ Unit 

which seeks to promote the inclusion of newly arrived learners into the education system. 

They provide guidance and information about the Maltese educational system to assist 

migrants. Moreover, the Migrants Learners’ Unit which was set up in 2014 liaisons with 

parents from migrant background and provides them with language support in Maltese 

and English so that they achieve a basic working knowledge of these languages at the 

earliest possible in order to allow them to integrate quickly. 

 

Asylum-seeking children are entitled to access the education system in the same manner 

as Maltese nationals, and this may only be postponed for up to three months from the 

date of submission of the asylum application. This three-month period may be extended 

to one year “where specific education is provided in order to facilitate access to the 

education system.” Primary and secondary education is offered to asylum seekers up to 

the age of 15-16, as this is also the cut-off date for Maltese students. Access to state 

schools is free of charge. These rules apply to primary and secondary education. 

 

Adults and young asylum seekers are eligible to apply to be exempted from fees at state 

educational institutions – including the University of Malta – vocational training courses, 

language lessons and other adult education. Vocational training courses offered by 

JobsPlus, the State-run job placement service, are also accessible to asylum seekers. 

 

[Spain] 

 

The Spanish education system is under the central responsibility and supervision of the 

Ministry of Education, Research and Religious Affairs. If you are a migrant or a recognized 

refugee, or a beneficiary of subsidiary protection, your minor children may access the 
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national education. To enroll in Spanish schools, you require the same supporting 

documents that are requested from Spanish nationals. Your children may be enrolled even 

if you do not have a birth or a family status certificate.  

 

Education is compulsory for all children in Spain, including migrants/refugees, boys and 

girls, who are aged between 5 and 15 years old. Compulsory education includes primary 

and secondary education. 

 

Adult Education (EPA) ranges from the traditional processes of literacy and attainment of 

basic education to training aimed at access to employment or leisure activities. The EPA 

aims to offer all people over 18 years of age the possibility of acquiring, updating, 

completing, or extending Exceptional access to the EPA: 

those over 16 years of age who request it and who either have an employment contract 

that does not allow them to attend regular education centres or who are high-performance 

sportsmen and women. 

In prison establishments, the prison population is guaranteed access to this type of 

education. 

 

[Greece] 

 

The Greek education system is under the central responsibility and supervision of the 

Ministry of Education, Research and Religious Affairs. If you are a migrant or a recognized 

refugee, or a beneficiary of subsidiary protection, your minor children may access the 

national education system under similar conditions as Greek nationals. 

 

To enroll in Greek schools, you require the same supporting documents that are requested 

from Greek nationals. Your children may be enrolled even if you do not have a birth or a 

family status certificate.  

 

There are several educational programs for adults organized by state or private agencies, 

NGOs and other organisations. The General Secretariat of Lifelong Learning of the Ministry 

of Education is the responsible authority for most of the educational programs for adults. 

The following are some examples. 

• Schools of Second Chance are for adults who have not completed mandatory 

education. The duration of study is two years, which includes afternoon classes. 

Students who graduate obtain a certificate equal to the one obtained from a 

Gymnasium. You can find information here in Greek about Schools of Second 

Chance which operate in several locations in the country. 

• Centres for Lifelong Learning operate in municipalities. 

• Greek language courses for migrants and refugees are organised by Universities, 

NGOs, and Centres for Vocational Training. You may ask NGOs supporting refugees 

and migrants for details or for assistance in finding out about program 

implementation and availability. 

• Online language courses are delivered by Universities in Greece such as the 

University of Aegean which has 1,000 places available. These universities participate 

in the Erasmus OLS+ programme which offers refugees and migrants the 

opportunity to learn a European Language 
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If you are a migrant/recognised refugee or beneficiary of subsidiary protection, you are 

treated in the same way as Greek nationals in relation to recognition of foreign diploma, 

certificates, and evidence of formal qualifications. If you cannot provide evidence of your 

qualifications, the relevant Greek authorities should facilitate the process; however, 

procedures taking into account the specific situation of refugees are not yet in place. 

 

 

ACCESS TO EMPLOYMENT 

 

The world of work has never been more globalized and interconnected than it is today. A 

labour shortage in one part of the world is often filled by workers from the other side of 

the world. Women are very much part of this phenomenon and can be found in all labour 

market sectors. For example, global care chains create demand for care and domestic 

work that draws women from countries in South Asia, Southeast Asia and Latin America, 

to perform such work in Europe, North America and the Middle East. 

 

In countries of origin too, other women and girls are stepping into the service gaps left 

by the family members who have sought employment abroad.  Many other women and 

girls are migrating to work in other sectors, such as agriculture, manufacturing and 

hospitality. According to the International Organisation for Migration, for many women and 

girls, migrating for work is an attractive proposition. It can allow them to advance 

economically, socially and professionally; it can contribute to an increase in self-

confidence, autonomy and control over their lives; and it can enable them to better support 

their families. It might also expose them to new, more equitable gender norms. For the 

host societies, the contributions of female migrant workers are of enormous benefit. In 

addition to filling important labour gaps, these women also contribute to the economies 

of their host societies. And those who perform care and domestic work also enable other 

people, often women, to pursue employment and other activities outside of the home by 

relieving them of duties that might otherwise fall on them. 

 

However, unemployment, involuntary part-time employment and temporary-contract 

employment are used to evaluate the labour-market ‘double disadvantage’ of being both 

a migrant and a woman. Those women who succeed in reaching their destination often 

end up working in more informal and less regulated labour market sectors (including 

domestic work and care giving) where wages are low and worker protection insufficient. 

At the other end of the skills ladder, higher-skilled migrant women often work in sectors 

where they have difficulty in getting official recognition for their professional skills and 

qualifications. As a result, they often suffer disproportionately from underemployment and 

deskilling. For all migrant women – and irregular migrants in particular – these challenges 

can be made worse by sexism, racism and xenophobia. There is, however, reason to hope 

for a better deal and the aim of this chapter is to inform about access to employment 

opportunities in the partner countries. 

 

[Netherlands] 

 

In The Netherlands you receive a BSN number (Burger Service Nummer) automatically 

when you receive a residence permit. You will be registered in the BRP (Basisregistratie 

Personen) which is the database for everyone who has a Dutch residency.  



 

 89 

Social and Economic Empowerment of 
Migrant Women 

Project ID: 2020-1-NL01-KA204-064669 
 

 

You must have a BSN in order to work legally in The Netherlands. You also need an BSN 

to be insured and benefit from the Social Security provisions for employment injury, 

maternity, sickness, disability, unemployment and family responsibilities. 

 

To use all governmental services mentioned above, you will need a DigiD. You will also 

use it for the Tax Office (Belastingdienst), Police, Health insurance and other insurances. 

The DigiD is your strictly personal digital identification. 

 

If you become unemployed and seeking employment, you have the right to be registered 

at the UWV of the Ministry of Labour. If you register, you may benefit from UWV services, 

such as to be referred to a job if there is a vacant position corresponding to your 

qualifications and interests and to receive an unemployment bulletin. You may also access 

services and advice including CV registration, preparation of an individual action plan, 

opportunities to participate in employment or vocational training programs. 

 

[Cyprus] 

 

The Public Employment Services of the Department of Labour operate at central and 

district level, with four Labour Offices at the Districts of Nicosia, Limassol, Larnaca and 

Pafos and 2 sub-offices at Paralimni and Polis. 

 

Job seekers can register with the District Labour Offices if they are at least 15 years old 

and they satisfy at least one of the following conditions: 

- They are citizens of a member state of the European Union and have the relevant 

documentation i.e., identity card or passport of country of origin. 

- The Individuals engaged in the Asylum-Seeking process (Recognised refugees, persons 

with subsidiary protection status, asylum seekers) 

- They are foreign nationals legally wed to Cypriot citizens. 

 

All applicants’ access to the job market is determined by decision of the Minister of Labor 

and Social Insurance, in agreement with the Minister of Interior. In particularly for the 

following three categories, it should be noted that: 

Asylum seekers: During the first six months from the date of submission of the asylum 

application, asylum seekers are not entitled to work. After the 6-months period, the 

employment of the asylum seekers is allowed in specific sectors of economic activity. A 

company/employer willing to recruit an asylum seeker must be authorized to employ 

foreigners and a contract of employment must be stamped by the district Labor Office. 

 

Beneficiaries of subsidiary protection: In accordance with the amendment to Article 19 

of the Refugee Law, beneficiaries of subsidiary protection have, as in the case of 

recognized refugees, immediate access to employment upon the date they are granted 

the aforesaid status. In particular there are no restrictions regarding their employment in 

particular sectors or occupations of the labour market. Also, it is not necessary for the 

Labour Department to approve and stamp a contract of employment between an employer 

and a person with subsidiary protection status. 
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Refugees: Section 21B of the Cyprus Refugee Law provides that the person who is 

recognized as a refugee receives equal treatment as the citizens of the Republic as regards 

wage- earning employment. In other words, refugees have the same rights as Cypriot 

citizens to employment, hence there are no restrictions to any particular sector and there 

is no need for the Labor Department to approve and stamp a contract of employment 

between an employer and a recognized refugee. 

 

Employment for third-country nationals 

When moving to Cyprus for employment, third country nationals should apply in advance 

to the migration authorities in Cyprus for a work and residence permit. Upon registration 

with the authorities, an entry permit will be issued to the individual. This permit has a 

usual validity period. It is possible to renew a temporary work and residence permit by 

submitting the required documents two months before the permit’s expiration date. 

 

[Italy] 

 

In Italy, every member of staff employed needs to have an employment contract 

(“contratto di lavoro”). The two main kinds are a permanent employment contract 

(“contratto a tempo indeterminato”) and a temporary fixed term employment contract 

(“contratto a termine” and “contratto a tempo determinato”). An employment contract 

usually describes in detail the specific aspects and expectations of the working 

relationship between employer and employee. Most of them also usually include job title, 

salary, responsibilities and duties, entitlement to sick pay and holidays, and applicable 

probationary and notice periods. Both kinds of employment contract are governed by the 

general rules established in the Italian Civil Code. 

 

If you are the holder of one of these three forms of protection: international, subsidiary 

and humanitarian protection, you can access to work even employment in the public 

sector, with the only permissible limit of positions involving the exercise of public authority 

or responsibility for safeguarding the general interests of the State. As a beneficiary, you 

are entitled to the same treatment as Italian citizens in matters of employment, self-

employment, subscription to professional bodies, vocational training, including refresher 

courses, for training in the workplace and for services rendered by employment centres. 

 

Employment services and projects tailored to foreigners may include: start-up 

(selfemployment) support; educational training and employment guidance; mentoring; 

providing information about hiring incentives; increasing the access to and availability of 

credit at the national and regional levels; demand/supply matching; re-employment 

activities; and specific initiatives at the local level or in the countries of origin. In this 

respect, the Government-managed website, which aims to inform migrants about their 

employment opportunities in Italy, mentions that ‘…if you are a foreign national intending 

to become a self-employed worker or to set-up a business and become an entrepreneur, 

assistance and support will be available to you through the services provided by the 

network of employment services, of associations, private agencies and chambers of 

commerce. These authorities will help you with consulting, guidance, tutoring and training 

services, facilitating the access to incentives for business creation and to financial 

resources and microcredit. 
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[Malta] 

 

Persons not in possession of a permanent Maltese I.D. card between the age of 16 and 

pension age need to apply for a social security registration number. This number is only 

issued once and is valid throughout the lifetime of the applicant. An application typically 

takes 2 weeks to be processed if all accompanying documentation meet the requirements. 

Persons not in possession of a permanent Maltese I.D. card need to provide supporting 

documentation in order to apply for a social security number. Once the application is 

submitted, they will be subjected to an insurability test. 

 

If unemployed, you can register with Jobsplus as a jobseeker. An employment advisor is 

subsequently assigned to provide support and guidance in the quest for work and training 

opportunities.  Registrants may be entitled to social benefits and/or National Insurance 

contributions from the Department of Social Security. 

 

[Spain] 

 

In order to work legally in Spain, you should obtain a tax number. The Spanish tax number 

requirements vary from one processing office to another. Typical requirements for 

individual tax numbers are: 

• a completed application form (available from the processing office) 

• valid ID 

• proof of address 

• if the application is being made through a third party representative, proof of Power 

of Attorney will be needed 

Typical requirements for companies are: 

• Certificate from the registry of companies stating that the company is legally a 

corporation 

• Proof of company’s legal name, address, nationality, registration date, names and 

NIE/NIF of company representatives 

• a valid ID of the company representative making the application 

 

If you are unemployed but are able and willing to work, if you have been dismissed or if, 

due to cutbacks at your company, your working hours and salary have suffered a reduction 

of between 10% and 70%, you are entitled to apply for financial support.  If you are 

unemployed and seeking employment, you have the right to be registered at the Servicio 

Público de Empleo Estatal (SEPE) of Spain. The State Public Employment Service is the 

autonomous agency responsible for the management and control of unemployment 

benefits. The Navy Social Institute administers unemployment benefits for working 

persons covered by the Special Social Security Scheme for Seafarers. If you register, you 

may benefit from SEPE services, such as to be referred to a job if there is a vacant position 

corresponding to your qualifications and interests and to receive an unemployment 

bulletin. To receive the unemployment benefit in Spain, you must have contributed to 

Social Security for a minimum of one year (360 days). This contributory period gives you 

the right to receive benefits for 120 days (4 months). You must also prove that you are 

actively seeking employment. These benefits can be claimed by going to the Servicio 

Público de Empleo Estatal. 
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[Greece] 

 

In order to work legally in Greece, you have to obtain a tax number. You must go to the 

tax office (DOY) which is closest your place of residence. You can find the closest DOY 

using this list. Note that the information in this link is in Greek. 

 

At the tax office (DOY) you must present the following documents: 

• The original and a copy of your valid residence permit 

• Proof of your residence if your residence permit does not indicate your current 

address. 

 

Note that the tax number is necessary for all transactions with public services, in order to 

rent a house/apartment, to buy a car or a motorbike and in general, it facilitates all 

transactions with service providers. 

 

You must have a Social Security Number (AMKA) in order to work legally in Greece. You 

also need an AMKA to be insured and benefit from the Social Security provisions for 

employment injury, maternity, sickness, disability, unemployment, and family 

responsibilities. Your ΑΜΚΑ ensures your rights related to labour and a pension and also 

facilitates your access to hospital and pharmaceutical care. 

 

If you are unemployed and seeking employment, you have the right to be registered in 

the Registry of OAED, the “Manpower Organisation” of the Ministry of Labour. If you 

register, you may benefit from OAED services, such as to be referred to a job if there is a 

vacant position corresponding to your qualifications and interests and to receive an 

unemployment bulletin. You may also access services and advice including CV 

registration, preparation of an individual action plan, opportunities to participate in 

employment or vocational training programs. 

 

 

 

 

LEARNING OBJECTIVES 

 

Overall, Unit 3 includes 6 activities which can be used in training sessions with migrant 

women. These activities are expected to be used in training sessions that support these 

women to build capacity around key aspects of host countries and to help facilitate their 

social and economic empowerment. Adult educators and trainers are invited to use as 

many activities as they deem necessary in order to create a comprehensive and integrated 

training session based on their learners’ training needs. The activities are considered 

open-ended and flexible tools that each educator/trainer can modify to address training 

needs and to reflect the respective local context and reality. By facilitating the activities 

included in Unit 3, your learners, namely migrant women, will be able to grow, improve 

and demonstrate the following competencies: 
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Knowledge Skills Attitudes 

Learning Objectives 

PART A 

U3 

Administrative 

Support Unit 

 

On successful completion of this unit, migrant women will be able to: 

-Understand what 

administrative support 

means. 

-Comprehend the 

importance of knowledge 

around administrative 

issues of host country for 

their successful 

integration. 

-Get a deeper 

understanding how they 

will benefit from the unit. 

-Become familiar with 

basic administrative 

processes in their local 

contexts.  

-Get proper training on 

topics, such as health 

system, social insurance 

and contributions, legal 

framework, enrolling 

children to school, 

access to social services, 

access to the police, 

access to the justice 

system, issuing travel 

documents. 

-Build capacity to use 

administrative procedures 

that exist in host 

countries. 

-Take the opportunity to create 

value, including better solutions 

to existing and new challenges 

relevant to administration 

processes. 

-Learn to evaluate which 

information work best for them. 

-Learn how to see 

(administrative) issues from 

different perspectives. 

-Learn to critically evaluate 

information. 

-Appreciate how (administrative) 

problems can be unpacked for 

better understanding. 
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ACTIVITIES 

 
Activity Code Title  

U3A1 School system and environment 

Objectives 

• To support migrant women to be involved in their children school life 

• To support migrant women to encourage their children to overcome cultural barriers with their 

classmates  

Activity details 

❖ Material: paper, pencils/pens, board, markers (for the board), busser/bell, projector, computer, 

speakers. 

❖ Duration: 2 sessions - 60 min/session 

❖ Group number: 10-12 participants 

Instructions  

Session 1: 

- Start the activity by showing a video related to the everyday school life  

- Make an introduction on the importance of supporting young students with their school responsibilities 

- Ask the participants What are the main obstacles they feel keep them from being involved if there are? 

Divide participants into groups of three or four to reflect and discuss the question for 10 minutes.  

- Ask the groups to share their findings and write them down on a board. 

-  If possible, divide them into areas (eg. cultural, personal, related to missing information) 

- Organize a role-playing activity, where the participants are separated into couples and rehearse a 

dialogue of teacher-parent. After approximately 7-8 minutes, the couple should switch roles.  

- Ask the group to point Which are the missing information that would like to know, to have a complete 

picture of the school system, feel free to add some more points if you find it necessary. Write the 

answers on the board (How many absences can a student have? What are the subjects taught in each 

grade? If there are religion classes, what options do students have for attending? Is there any official 

supporting school material online and how do you access it? etc.) Allocate each question to a participant 

and ask them to research the answer by either asking a fellow parent of a classmate, a teacher or the 

principal of the school during the coming week? 
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- Close the activity with the debriefing.  

Session 2: 

- Each participant will present the answer to her respective questions and describe her experience. How 

easy was it to communicate with others to find the answers? What were her feelings? Has her feeling 

changed? 

- Arrange a game where the group is separated into two teams and each team has a buzzer or a bell. 

Ask them questions based on their previous research and if the team which presses first the buzzer, 

replies correctly then gains one point, if not the second team gets to answer. Repeat for 10-12 rounds. 

- Engage the group in a discussion regarding the behaviors or the habits of their fellow classmates of 

their children that they find out of place? Have they felt that something intrusive/rude/offensive and if 

yes, do they think it was malicious? Have they ever felt that something they did was offensive (without 

their knowledge or intention) to another culture? 

- Ask the group to share activities that their children and their classmates enjoy playing together 

- In conclusion talk about the importance of being involved and supportive of their children’s school 

effort and of encouraging their children to get to know classmates with different cultural backgrounds 

and show respect to one another. 

- Remember to give time and space to the participants to share any tips or advices they have with rest 

of the group. 

- Close the activity with the debriefing.  

 

Tips for the trainer 

1) It would be preferable to know what ages and grades the children of the participants are, to be 

able to relate better to them 

2) Monitor the conversations when the group is split into teams and encourage the quieter 

participants by asking them direct questions. 

3) Be sure that the group understands your vocabulary and use simple wording to feel more 

comfortable contributing to the conversation. 

4) Between the two sessions you should research the questions that occurred to be able to assess 

the answers and prepare better for the contest game. 

Debriefing 

Ask the group: 

• What did you learn today? 

• Do you think you will use it later; do you think it’s helpful? 

• Are there any things I need to explain more? 
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Print the small evaluation 

questionnaire to assess the 

extent of the helpfulness of 

this activity 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3.  

Neutral/I 

don’t 

know 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training 

were clearly defined 
  

 

  

There was sufficient 

opportunity for interactive 

participation 

  

 

  

The practices provided me 

with new knowledge, skills and 

competences 

  

 

  

I got most of my questions 

answered during the 

training  

  

 

  

The materials for the 

training were helpful 
  

 

  

I had the tools and 

equipment that I needed for 

the tasks 

  

 

  

 
 

Follow-up/Inspiration for the future 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-

learning platform to complete the self-directed online learning material. 

Annex  

 

 

 
Activity Code Title  

U3A2 Enrolling children to school  

Objectives 

• To learn about the enrollment process at schools in the partner countries 

• To know what documents are needed 

• To become aware of the importance of child education 

Activity details 

❖ Material: presentation, videos with schools, sample of documents required for the enrolment 

process, paper and pens to take notes. 

❖ Duration: 120 minutes  

❖ Group number: 10 persons 

Instructions  
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- To prepare yourself for this activity, read carefully Part 3 “Access to Education” of the Unit Introduction. 

- To prepare yourself for this activity, you should also search for videos with schools in your area that 

you will show to your learners to familiarize themselves with those facilities. 

- Prepare a presentation with all the different education levels that exist in your country. 

- Before unrolling this activity, it is important that you let your group introduce themselves: do learners 

have children? Do those children go to school already? What is like attending the school? Is it an easy 

experience or difficult? 

- Make sure that everyone understands that education is compulsory for all children in your country, 

including migrants/refugees, boys and girls, who are aged between 5 and 15 years old. 

- After that, show to your learners the document templates for the enrolment process. 

- Complete one of those documents in the classroom for your learners to understand in depth the 

process. 

- First divide your learners into groups of two to discuss and share between them any personal 

stories/experiences regarding difficulties they faced. 

- Then bring them back in plenary to share with the rest of the group their experiences. 

- Close the activity with the debriefing (there you can discuss relevant issues that arise e.g., the 

importance and benefits for children to have a good education etc.). 

 

Tips for the trainer 

5) Before this activity, it is necessary that you have an in-depth knowledge of your country’s 

educational system and on the relevant procedures of the enrolment. 

6) You should also try to make them understand the importance of their children to be educated. 

7) Bear in mind that the learner won’t have a good command of the national language, therefore 

you need to use simple language and expressions. 

Debriefing 

- Have you encountered any difficulties in filling out the documents? 

- Do you find this activity useful? 

- Do you have any additional questions? 

 

Follow-up/Inspiration for the future 

➢ Zahra Moradi and Sakineh Rahimi, (IOM Greece, 2021) two women with similar backgrounds met 

accidentally in Ritsona camp and united to create a better world through education. Zahra and 

Sakineh were born and raised in Iran from Afghan parents. They lived as migrants with their 

husbands and children and faced the same challenges. “We were facing racism in Iran. Our children 

weren’t entitled even to basic education. The situation was really bad. The Afghan society in Iran 

organized classes in abandoned building secretly”, Sakineh admits. “Since our children weren’t 

allowed to get education, me and other ladies were teaching children at home, almost every day. We 

had created our own schedule and home classes”, Zahra adds. They both highlight the value of 

education: “Education is a light able to change a child’s life. This is the way that children are able to 
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support themselves, their families and the society in general.” Education was also the element that 

brought the women together. They both attended English classes that were taking place in the camp, 

under the Non – formal education component, as implemented by IOM in partnership with UNICEF 

and Solidarity Now. They enjoyed learning a new language. Reference link: 

https://greece.iom.int/en/migrants-stories 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-learning 

platform to complete the self-directed online learning material. 

Annex  

N/A 

 

 

Activity Code Title  

U3A3 Talk about your body and mind 

Objectives 

• To support learners to knowing their bodies, minds and potential complaints 

• To support learners to communicate with healthcare professionals 

Activity details 

❖ Material: Pen and paper, whiteboard. Annex 1: addresses and numbers of health care institutions. 

Annex 2: notes GP visit  

❖ Duration: 60-90 minutes 

❖ Group number: 12 persons 

Instructions  

- Start this activity by inviting everyone to take of their shoes and socks and stand in a circle. 

Invite them to really feel the ground, feel the weight of their bodies and feel steady and secure.  

- Then, continue by explaining the objectives of today’s training: to be able to communicate 

about your body and mind and feeling comfortable doing so.  

- Ask the group: what types of pain are there? (e.g. mental, physical, phantom, pain because of 

loss, because of heartbreak, disappointment, etc.).  

- Ask the group:  

 who has ever had pain (mental, physical)? (all will raise their hand) 

 Who shares this with people around them? 

 Who goes to see a professional? 

 Who waits until it passes? 

 The goal of these questions is to create a sense of recognition, safe space, understanding, 

all participants have somehow shared experiences.  

- Then go around the group, asking: what do you do, what is your process? 

https://greece.iom.int/en/migrants-stories
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- Next, go on to explaining how physical complaints can arise and how the mind and body are 

very closely connected. For example: 

 If you feel stressed, your stomach might become irritable and hurt 

 If your nervous about something, you might become nauseous or get a headache.  

If you know where your complaints come from, you can determine if you need help and if 

you need to see a GP.  

If you don’t know the cause, you can talk to a family, friend or a social worker. They can 

help you determine the cause. You can always look online for possible reasons, but be 

aware that this information is not always correct. That’s why it’s good to talk to someone 

about what you feel. 

- Continue by going through a visit to a GP.  

 If you go to see a GP, you will have told the assistant already what your issue is. They 

will share this with the doctor. The doctor will ask you again what your problem is and 

why you would like to see them. Sometimes people can be emotional when the visit a 

doctor. For example because they’re in pain, or worrying. That’s why it’s good to 

prepare this conversation. You can write down some notes to bring to your GP. Ask 

the group what they would write down to prepare. -> 

❖ What are my complaints? 
❖ Since when do I have these complaints? 
❖ When do I have these complaints? (What moments of the day) 

 The GP will tell you about a possible treatment. It is wise to discuss this treatment. Ask 

the group what they would ask -> 

❖ What does the treatment entail exactly?  
❖ Are there any side effects? 
❖ What are the prospects? 
❖ Are there any alternatives? 
Tell the participants that if they don’t understand something a doctor tells them, they should 

always ask to explain. In Amsterdam and Almere, you can ask your GP to call in help from a 

translator, through AOF: Tolkentelefoon Amsterdam - AOF | Achterstands Ondersteunings Fonds 
Refer to the annex for an extensive list of questions that they can use during a medical process. 
- Now, we will debrief. Do participants have any more questions? Did they find this training 

useful?  

- End the training with a breathing exercise. All participants can take a seat, either on a chair or 

on the floor, as long as they sit comfortably. Tell them: 

• To put their hands on their belly.  

• Now breath in slowly through your nose, feel your breath you all the way to your belly 

• Hold your breath for a few seconds 

• Then slowly breath out through your nose, feel your belly flatten again.  

• Repeat this another 4 times.  

This is also a great stress relief! 

 

Tips for the trainer 

1) This activity will be done standing/walking, barefoot. It’s important to feel powerful and active.  

2) This training is meant to make participants aware of the process they go through or can go 

through if they have any physical complaints. It’s not about sharing all those complaints, but 

sharing the process around them.  

https://www.achterstandsondersteuningsfonds.nl/aanbod/tolkentelefoon-amsterdam


 100 

3) Talking about their bodies can be challenging for some participants. Be sure to create a safe 

space but also be aware that the activity might bring up emotions.  

Debriefing 

Ask the group: 

 

- How did they feel doing these activities? 

- With what feeling do they leave this training?  

- Did anything change in their approach/feelings towards medical care/communicating with 

healthcare professionals?  

- Do they feel comfortable having a conversation with a healthcare professional?  

 

Refer participants to Annex 1 and 2 as a practical guide for the future. If there are no more questions or 

additions, you can close the activity.    

Follow-up/Inspiration for the future 

➢ For further reading on communication in healthcare, you can click this link: Communication Skills 

in Healthcare: A Guide to Practice (ausmed.com). Information in English. Note that this guide is 

written for healthcare professionals, not for patients.  

➢ For further reading on intercultural communication in healthcare settings: Intercultural 

communication through the eyes of patients: experiences and preferences (nih.gov). Article in 

English.   

References/Further reading 

- For a medical translator in The Netherlands, there is the Tolkentelefoon Amsterdam - AOF | 

Achterstands Ondersteunings Fonds 

 

- For more ideas about breathing exercises in English: Breathing exercises for stress - NHS 

(www.nhs.uk) 

 

Annex  

Annex 1: Addresses and numbers of health care institutions in (your country) 

 

 

 

Annex 2: Conversation with your doctor 

Preparation 

➢ Think about your complaints: 

- What is bothering you? 

- When did the complaints start? 

- When do they get worse? 

https://www.ausmed.com/cpd/guides/communication-skills
https://www.ausmed.com/cpd/guides/communication-skills
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5457791/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5457791/
https://www.achterstandsondersteuningsfonds.nl/aanbod/tolkentelefoon-amsterdam
https://www.achterstandsondersteuningsfonds.nl/aanbod/tolkentelefoon-amsterdam
https://www.nhs.uk/mental-health/self-help/guides-tools-and-activities/breathing-exercises-for-stress/
https://www.nhs.uk/mental-health/self-help/guides-tools-and-activities/breathing-exercises-for-stress/
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➢ You can do some research on www.thuisarts.nl. Be aware that this information won’t apply to 

you.  

➢ Ask yourself: 

- Are my complaints caused by a disease? 

- Is research necessary to determine this?  

- What could be the cause? 

 

Talk about the treatment 

➢ What are the possibilities? 

➢ What does the treatment entail? 

➢ Are there any other options? 

➢ What are the pros and cons of each treatment? 

➢ What are the prospects? 

➢ Could there be complications, and if yes, what are they? 

 

If you know which treatment you will receive, ask about it in detail.  

➢ What does the treatment look like, step by step?  

➢ Do you need to prepare for it? 

➢ If you have any other conditions, ask if and how this will affect treatment 

➢ Are there any things you can or cannot do before or after the treatment? 

 

When you come back for a check-up 

➢ What are the prospects? 

➢ Is there anything you can for the treatment to have better effect?  

 

During the final conversation (after treatment)  

➢ Sum up again which treatment(s) you received 

➢ Ask if you’re really better now.  

➢ Is there a chance the complaints will come back? 

➢ Who should you call if you feel bad again?  

➢ Is there anything else you might need? Who do you need to speak to? 
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Activity Code Title  

U3A4 Sexual Health Information and Support 

Objectives 

• To encourage migrant women to talk about concerns they have regarding sexual health 

• To open the discussion around the importance of getting to know one’s own body 

• To address any biases and prejudices your learners might have regarding sexual health 

Activity details 

❖ Material: no material needed 

❖ Duration: 40-60 minutes 

❖ Group number: 10 persons 

Instructions  

- The first step of this activity is to create a safe space in your classroom so that migrant women 

feel comfortable enough to discuss such sensitive topics with you. Check the first link in the 

reference list which redirects you to the Initiatives for Change website, where you can find 10 

important tips on how to create a safe space. All in all, you should keep in mind that a safe space 

is ‘a place or environment in which a person or category of people can feel confident that they will 

not be exposed to discrimination, criticism, harassment or any other emotional or physical harm’ 

(Oxford Dictionary). 

- Following that, start discussing with your learners a number of issues that concern sexual health 

and how they feel about those issues. The following is an indicative list of topics that you could 

discuss. Feel free to tailor it to the needs of your learners: 

➢ How do you feel discussing your sexual health needs with a healthcare professional? Do 

you feel comfortable? What elements would make you feel more comfortable discussing 

this with your physician or gynaecologist? How do you feel when exposing your body for 

examination by a healthcare professional? As educators and trainers, keep in mind that due 

to cultural beliefs some women are reluctant to be examined, particularly by a male health 

professional. For this reason, women healthcare providers were preferred when discussing 

‘sensitive’ matters, or when being examined physically. 

➢ Do you experience any difficulties when communicating with your doctor on these topics? 

If yes, why do you feel that? Keep in mind that migrant women usually feel that there is 

disinterest in the part of doctors, absence of tangible solutions to their problems, and 

consultation times that are too short to address their concerns. 

➢ What kind of topics are you interested in learning more about? Discuss if needed topics 

such as menstruation, menopause, contraception, sexual health screening, abortion, STIs, 

sexual education of young people, etc. 

➢ Do you prefer discussing these topics in a group or one-to-one talks? Or do you prefer to 

receive sexual health material that could be read or viewed in private? As educators, have 
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in mind that various barriers to receiving information are highlighted in research, including 

issues of confidentiality, and the shame and stigma associated with talking about sex. 

➢ Do you feel that the services you receive now regarding these topics are adequate? What 

would you change? How do you feel when you talk with your doctor about those topics? 

- Try to wrap up the discussion giving time and space to each woman to share her thoughts and 

experiences. In every instance of the discussion, you should mention what are the options that exist in 

your country and how they can have access to those services. 

- Close the activity with the debriefing. 

Tips for the trainer 

1) Keep in mind that this is a discussion-based activity so you should have some prior knowledge of 

issues raised after many years of research in the field. Research suggests that many migrant women 

place a low priority on their own sexual health needs, resulting in putting others’ health needs before 

their own. This is often due to stress or responsibilities at home. Other barriers to accessing 

professional healthcare that women raise included lack of education, illiteracy, lack of internet 

access, poor health promotion in country of origin, cultural and religious constructions of health, 

and the impact of migration. Women who migrated without their extended family described their 

new environment as very physically demanding and isolating, with their own sexual health low on 

the agenda. Some women reported negative attitudes and lack of support from their husbands as a 

barrier to seeking professional sexual healthcare. 

2) At any time, show respect and understanding for any cultural specificities that might exist in your 

group. You should apply active listening and be careful not to be judgemental or imposing of your 

own cultural understandings. 

3) Read carefully Annex 1 for recommendations when working with migrant women on topics around 

sexual health. 

Debriefing 

- How do you feel about this activity? 

- Following this activity, would you fee more comfortable addressing those topics with your doctor?  

- Do you feel that you are now aware of relevant services that you could use of? 

References/Further reading 

- 10 TIPS FOR CREATING A SAFE SPACE: https://www.iofc.ch/stories/10-tips-creating-safe-space  

- Ussher, J.M., Perz, J., Metusela, C., Hawkey, A., Morrow, M., Narchal, R., Estoesta, J., Monteiro, M. 

(2017) Sexual and reproductive health of migrant and refugee women. Research report and 
recommendations for healthcare providers and community workers. Western Sydney University. 

https://www.westernsydney.edu.au/__data/assets/pdf_file/0020/1225334/SRH_CALD_Report.pdf  

 

Annex  

Annex 1: Recommendations Regarding Sexual Heath Information for Migrant and Refugee Women: 

• Understanding sexual and reproductive health as central to ‘women’s health and well-being’  

https://www.iofc.ch/stories/10-tips-creating-safe-space
https://www.westernsydney.edu.au/__data/assets/pdf_file/0020/1225334/SRH_CALD_Report.pdf
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• Education for health and community workers on how to work collaboratively with migrant communities 

• Incentives to address sexual and reproductive health in migrant and refugee communities 

• Building partnerships within migrant and refugee communities and services to implement culturally 

safe sexual and reproductive health education programs, including peer support groups for connecting 

with women who may be isolated  

• Consulting with migrant and refugee communities about appropriate strategies to increase capacity to 

access sexual and reproductive health services 

• Developing specific sexual and reproductive health resources tailored for different cultural 

backgrounds in consultation with communities 

• Developing resources for women with low levels of literacy, i.e., material that is highly visual with 

simple language and use of diagrams and images 

• Resources on sexual health to be disseminated as part of the resettlement process 

• A collation of available resources to know what information exists and in what languages 

• Providing information for women at events such as Women’s Week, Refugee Week and the media 

• Availability of information and support in a range of modalities to suit women’s preferences: written, 

one to one, group discussion, peer education, video 

• Availability of sexual and reproductive health information and resources at services and places 

frequented by migrant and refugee women including: migrant centres, doctors’ surgeries, social security 

and government agencies for housing and education, community centres and clubs 

 

 

 

 

Activity Code Title  

U3A5 Access to Welfare  

Objectives 

• To learn about your welfare rights in your country   

• To know what documents are needed 

• To become aware of the financial support you can get 

Activity details 

❖ Material: presentation, sample of documents, paper and pens to take notes. 

❖ Duration: 120 minutes  

❖ Group number: 12 persons 
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Instructions  

 

- To prepare yourself for this activity, read carefully Part 1 “Access to Welfare” of the Unit 

Introduction 

- Prepare a presentation explaining to the learners about the welfare system in your country, the 

support you can get, depending also on your status (single/(large) family, person with disabilities 

etc) 

- After that, present the required documents 

- Show to your learners the document templates  

- Complete one of those documents in the classroom for your learners to understand in depth the 

process 

- Then, divide your learners into groups of four to discuss and share between them any personal 

stories/experiences regarding difficulties they faced. 

- Then bring them back in plenary to share with the rest of the group their experiences. 

- Close the activity with the debriefing  

 

Tips for the trainer 

1) Before this activity, it is necessary that you have an in-depth knowledge of your country’s welfare 

system and on the relevant procedures.  

2) Bear in mind that the learner won’t have a good command of the national language, therefore you 

need to use simple language and expressions. 

3) You should also try to make them understand that the state is supportive towards them and like 

local nationals, offers them same social assistance. 

4) As this process is quite complex, make them feel comfortable to ask any questions or make any 

comments.  

Debriefing 

- Have you encountered any difficulties in filling out the documents? 

- Do you find this activity useful? 

- Do you have any additional questions? 

 

Follow-up/Inspiration for the future 

➢ Faysal Gahmous is 32 years old, coming from Algeria. His congenital disability does not prevent him 

from being a fighter. He reached Greece and the island of Samos in September 2018 and his is 

currently staying at a hotel in Athens. He loves Europe and he wants to stay in Greece, receive a 

treatment and search for a job (IOM Greece, 2019). Reference link: 

https://greece.iom.int/en/migrants-stories 

https://greece.iom.int/en/migrants-stories
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➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-learning 

platform to complete the self-directed online learning material. 

Annex  

N/A 

 

 

Activity Code Title  

U3A6 Access to Employment 

Objectives 

• To learn about how to get access to employment 

• To learn about your rights if you are unemployed. 

• To know how you can establish your own business in your country 

• To know what documents are needed 

Activity details 

❖ Material: presentation, sample of documents, paper and pens to take notes. 

❖ Duration: 180 minutes  

❖ Group number: 12 persons 

Instructions  

 

- To prepare yourself for this activity, read carefully Part 4 “Access to Employment” of the Unit 

Introduction. 

- Prepare a presentation explaining to the learners about the employment system in your country. 

- Then, for the salary payments they will need a bank account, therefore, explain them how they can 

obtain one 

- Show to your learners the document templates. 

- Complete one of those documents in the classroom for your learners to understand in depth the 

process. 

- Then, in case of being unemployed and seeking employment, present them the necessary 

procedures that are standard in your country. 

- Then, devote a significant amount of time on how learners can start their own business.  

- After that, divide your learners into groups of four to discuss and share between them any personal 

stories/experiences regarding being employed/unemployed/start their own business. 

- Then bring them back in plenary to share with the rest of the group their experiences and present 

them success stories of migrants working or having their own business. 

- Close the activity with the debriefing. 

Tips for the trainer 
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1) Before this activity, it is necessary that you have an in-depth knowledge of your country’s 

employment system and on the relevant procedures.  

2) Bear in mind that the learner won’t have a good command of the national language, therefore you 

need to use simple language and expressions. 

3) As this process is quite complex, make them feel comfortable to ask any questions or make any 

comment.  

4) Make them feel confident and understand that nothing is impossible, and they can create their own 

business if they want to. 

Debriefing 

- Have you encountered any difficulties in finding a job? 

- Have you encountered any issues during your work? 

- How do you feel about starting your own business? 

- Do you find this activity useful? 

- Do you have any additional questions? 

 

Follow-up/Inspiration for the future 

➢ Fatma*, 20, nursing assistant trainee (Aljazeera, 2021): I arrived in Greece when I was 16 years old, 

with my sister. I’d really like to be a doctor, but it’s difficult for me as this is a foreign country and 

I’m starting from zero. I’ve been training to be a nursing assistant in Greece for the past two and a 

half years and I’m now living in a flat by myself. When I first came here, I went to school and I 

learned English and Greek and I finished my schooling here. They (Greeks) protected me and helped 

me, so I want to help them because now it’s my turn. Reference link: Aljazeera (2021) ‘Starting from 

zero’: In Greece, refugee women forge new careers, retrieved from 

https://www.aljazeera.com/economy/2021/1/29/starting-from-zero-greeces-female-refugees-try-

again  

➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-learning 

platform to complete the self-directed online learning material. 

Annex  

N/A 

 

 

 

 

 

UNIT 4 

https://www.aljazeera.com/economy/2021/1/29/starting-from-zero-greeces-female-refugees-try-again
https://www.aljazeera.com/economy/2021/1/29/starting-from-zero-greeces-female-refugees-try-again
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JOB SEEKING UNIT 

 

INTRODUCTION 
 

Why work? 

Labour market participation is important for migrants for many reasons: it contributes to 

mental and physical well-being, financial self-sustainability, a social network and a sense 

of belonging. Female migrants form a target group that needs special attention when it 

comes to labour market participation, since they often experience more obstacles in 

participation than their partners. 

 

What do we know about this target group in the countries of the WINGS partnership: 

 

[Netherlands]  

- It’s a heterogenous group 

- They are between 18-35 years old 

- Most come from Syria, Eritrea, Iraq, Afghanistan and Iran 

- They often have young children or want to start a family 

- Many haven’t had the chance to finish their degree, or they are low-skilled 

- Because of this, many have little working experience 

- Many women are focused on integrating and learning the national language 

- They often put others first: first the family and husband 

- They often haven’t taken the time to consider their own goals 

- They would like to participate in society and build a network 

- They experience, more often than male migrants, mental health issues 

 

[Cyprus] 

- It’s a heterogenous group. 

- They are between 18-55 years old. 

- Most come from Syria, India, Cameroon, Philippines, Sri Lanka, Bangladesh, Pakistan, 

Russia and Nigeria. 

- They mostly immigrate to Cyprus, Spain, Greece, etc to seek for employment. The 

percentage of women seeking employment rises to 80% for the women in the 26–45-

year-old category which is primarily the most productive age.  
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- They often have young children or come to the hosting country for unification with 

family members. 

- Many have degrees in their counties of origin and worked as teachers, nurses, and 

bookkeepers, but in Cyprus they are usually employed in low level positions, such as 

domestic work, waitressing, hairdressing, and cooking. 

- Some of the women who are prominently asylum seekers or refugees are low-skilled, 

and because of this, they have little working experience. 

- Many women are focused on integrating and learning the national language. Most 

women report no or basic knowledge of the Greek language. 

- They often put others first: first the family and husband 

- They often haven’t taken the time to consider their own goals 

- They would like to participate in society and build a network 

- The main problems faced by immigrant women in Cyprus are low salaries, 

discrimination, excessive workload, language barriers, dissatisfaction with the type of 

work, employers’ improper attitude, sexual harassment, and high cost of living. 

 

[Italy] 

- It’s a heterogenous group; 

- They are between 18-35 years old; 

- Most come from Romania, Albania, and Morocco, followed by Ukraine, and China; 

- In many cases the woman is a “second migrant”, reuniting with her emigrant husband 

when he achieves a certain stability of employment and housing; 

- They often have young children or want to start a family; 

- Many haven’t had the chance to finish their degree, or they are low-skilled; 

- Even when they have a high level of education, they tend to choose low-skilled 

professions because they often experience migration in a short-term perspective; 

- In Italy, although immigrant women have a similar employment rate to native women, 

they are still systematically disadvantaged in terms of job quality. Between 2005 and 2010, 

18.3% of Italian women held a high-skilled job, while the figure for immigrants was 5.9%; 

- In Italy, as well as in other developed economies (Anderson B. (2000), Doing the dirty 

work: the global politics of domestic labour, London, Zed Book.), immigrant women are 

often confined to unskilled and segregated employment positions, such as domestic help. 
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[Spain]  

- Half of the migrants arriving in Spain are women 

- They are concentrated in the 30-64 age group 

- Immigrants in Spain come mainly from Morocco, 11.66%, Romania, 10.20% and 

Ecuador, 6.80%. (ONU data 2019) 

- They often are mothers, but they prefer immigrate by themselves and then try to bring 

their children to the hosting countries  

- Many haven’t had the chance to start a degree, or they are low-skilled 

- Many women are focused on integrating and learning the national language 

- They often put others first: first the family and husband 

- They would like to participate in society, have a proper education and build a network 

 

[Greece] 

- They come from neighboring Balkan countries, though waves of economic migrants 

have also been arriving from Eastern Europe, the former USSR, the Middle East, and 

several Asian and African countries, creating a heterogenous group 

- They are highly participating in country’s labour force, though their involvement is usually 

in the informal sector and household. They are mostly underpaid for their work, often 

without insurance, and it’s common to keep more than one jobs 

- In recent years, most come from Syria, Afghanistan, Iraq, Pakistan, being mainly between 

18-33 years old, usually having young children with them 

- There was a huge number of women migrating alone in the past, but in recent years it’s 

more common for women to migrate with their families, and it’s been shown that in either 

way they keep strong family bonds 

- They are widely connected with their ethnic group, and they support each other 

- Many haven’t had the chance to finish their degree, and thus may have little working 

experience, but there are also a lot migrant women that are high-skilled and educated 

- A great percentage is either voluntarily or involuntarily unemployed, while employment 

for them is typically obtained through relatives and friends 

- Many women are focused on integrating and learning the national language 
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It is elemental to note that in almost all partner countries (Netherlands, Italy, Spain, 

Cyprus) virtually all female newcomers indicate that they find it important to start working. 

They would like to have activities outside of the house. They feel work is an important 

time-use, and necessary to feel valued or useful. Others want to contribute to earning 

money. Some women indicate they want to be financially independent from social welfare. 

In the southern European countries, such as in Greece, Cyprus, and Spain, migrant women 

often face problems of bureaucratic and working nature, a situation that keeps them away 

from their willingness to start working, which for them can be very important, especially 

for the creation of a social network. 

 

In the case of Malta, research shows that when it comes to the world of employment for 

migrant women in Malta, there is a need for a personalised and targeted approach to 

courses and trainings, considering the women’s different educational backgrounds, 

needs, skills, and career goals. Moreover, courses for asylum seekers, refugees migrant 

women on job interview structure, cultural norms and expectations, including training in 

presenting personal and professional skills, would be extremely beneficial. Furthermore, 

training of job consultants and employers 

 

Ideas and obstacles regarding labour participation 

When migrants and refugees find shelter in their new hosting countries, working often 

isn’t the first thing on their mind. Creating a safe environment for themselves and their 

families, has first priority. After the first phase of acclimatisation, they start with building 

their life in their hosting country. While most women want to start working, they often 

don’t have concrete plans on where to start or how to get to their preferred field of work. 

Knowledge about local job opportunities and education are vital to creating an action plan. 

In Cyprus, migrant women rarely receive a contact person at the local authority level, who 

supports them in visualising opportunities regarding work. On the contrary, they are 

heavily dependent on agencies in order to find a job and/or change employer. There are 

often requests for help that are common: 

- There’s a lack of knowledge about labour orientation and ways to find work  

- There’s a lack of insight in one’s own skills and goals 
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- There’s a need for mapping skills with local current job opportunities 

- There’s a need for building a local social network 

 

Aims of Job Seeking Unit 

The aim of this unit is to help migrant women to gain insight in their own skills, qualities 

and goals, mapping these to local job opportunities, and stimulating social integration at 

the same time. During group trainings, the trainer will deal with the themes Community 

Building, Empowerment, Skills, Goals, Communication and Pitching. The corresponding 

activities are focused on building a Personal Action Plan (PAP) and the familiarization with 

local companies and local employment services. The E-learning modules give trainees 

tools to elaborate on their Personal Action Plan and gain more in-depth knowledge about 

the local labour market. 

 

This Unit contains elements of transactional analysis and the 7ROSES Methodology, 

developed by a European consortium, co-funded by the European Union. Netwerkpro, 

project coordinator, is an accredited 7ROSES training organisation.  

 

At the end of this unit, trainees will: 

- Have a Personal Action Plan, containing their skills, qualities, goals and a set of 

concrete steps on how to come into contact with a local employer (professional 

pipeline). This PAP can be used when writing a CV (Unit 5) 

- Know how they can match their profile to local job opportunities 

- Have expanded their social network 

- Have expanded their professional network 

- Know how to find their way to the local employment provider 

- Know how to find their way to a local employment agency 

- Have knowledge on intercultural communication in a professional context 

- Have a strong personal pitch that they can use during job interviews.  

 

To take into account 

Many women have young children to take care off. Organizing childcare is stimulated 

already during the training sessions. If possible, women need to find ways to organize 
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childcare, e.g., alternate parttime working days with respective partners, finding local 

childcare organisations, organizing a rotating babysitter roster with other mothers.  

 

Learning Objectives 

Overall, Unit 4 includes 6 activities which can be used in training sessions with migrant 

women. These activities are expected to be used in training sessions that support migrant 

women to build capacity around key aspects of host countries and facilitate their social 

and economic empowerment. Adult educators and trainers are invited to use as many 

activities as they deem necessary in order to create a comprehensive and integrated 

training session based on their learners’ training needs. The activities are considered 

open-ended and flexible tools that each educator/trainer can modify to address training 

needs and to reflect local context and reality. By facilitating the activities included in Unit 

4, your learners, namely migrant women, will be able to grow, improve and demonstrate 

the following competencies: 

 

 

 

ACTIVITIES 

Activity Code Title  

U4A1 Community building 

Objectives 

PART A 

U4 

Job Seeking Unit 

On successful completion of this unit, migrant women will be able 

to: 

-Get a deeper 

understanding of job 

seeking processes. 

-Receive support and 

benefit from the 

learning material of the 

unit. 

-Receive support on 

how to look for a job in 

their host communities. 

-Learn how to job hunt 

using online and offline 

available means in their 

local context. 

-Identify suitable career 

opportunities. 

-Increase their 

competencies regarding 

job seeking skills. 

-Empower themselves to 

respond creatively to 

challenges. 

-Receive support to tackle 

issues they might come across 

with during job seeking. 

-Share good practices with 

other migrant women, as well 

as adult educators/ trainers, and 

get inspired to take action. 
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• To identify key connections, community and social roles 

• To learn how to maintain and use these connections  

Activity details 

❖ Material: Worksheet U4A1 for learners (refer to Annex), Flip-over and marker, 

(Portable) speaker and phone/laptop to play music 

❖ Duration: 60 minutes, including a 5-minute physical exercise in the beginning of 

the activity, and 5 minutes for discussion/questions 

❖ Group number: 8 persons 

Instructions  

- Start the activity by reading the following empowering text that will motivate your 

learners to actively engage:  

Feeling connected with other people is an important part of life. It helps us to feel that 

we belong somewhere, and it can make us feel loved and supported. If we share 

feelings like joy, happiness, sadness, and sorrow we feel stronger and often find the 

strength to carry on. A “social network” consists of people who are important to you. 

These are the people you feel a connection with or who influence your life. It can be 

very difficult if you had to leave these people behind because you had to leave your 

home or your country. Sometimes it might not be safe to stay in touch with family and 

friends. Rebuilding a new social network can be hard to do if you don’t know the 

language or the culture. Even though it may seem scary, it’s very much worth the effort 

if you can rebuild a supportive social network. 
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- Inform your learners that today will learn what a network is and gain insight in their 

own social network. Tell them more about what a network is and show them the image 

above for the social circle.  

- Explain that everybody can be in the network, people who are still around, but also 

people who have an important role without their physical presence (people you speak 

to on the phone, a mentor). Furthermore, it is helpful to raise awareness on the different 

types of connections (someone who offers support, friends, family, organisations, 

neighbours, other parents, etc.)  

- Following that, let learners fill out the social network circle in Worksheet 1 (refer to 

Annex). Explain that these can be people in their neighbourhood, family, friends, people 

that still live in their home country. They can be different types of contacts. Tell them 

that they should start with the people closest to them (mentally) and finish with 

acquaintances. 

- Let learners draw lines between them and the people they can ask for support. Give 

them 5-10 minutes to finish that activity. 

- After that, tell them that they will also learn how to network: to actively approach 

people and maintaining contacts that can be useful in their career or personal life, and 

increase their social skills.  

- Explain that networking means talking to people you know and don’t know. Exchanging 

information about yourself and having interest in your conversation partner are 

important. Of course, you have a goal when having these conversations, but this 

shouldn’t be your only focus. It’s also about having social interaction. For example: 

when talking to someone, you don’t ask them if they have a job for you, but you inform 

them you are looking for work and wonder if they can give you advice. 

- Explain that this next activity will help in conversation skills – there’s always a ‘hook’ 

you can use to start a conversation. Also, the first impression you give is important! 

Sharing something personal will make the other person remember you.  

- Following this, take something out from your handbag, this can be a key chain, a little 

mirror, a business card from a place you visited. Explain to the group what this object 

means to you, tell them about an event it reminds you of or use it to share a personal 

story.  
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- Ask each learner to take something out of her bag, something she can use to tell 

something about herself.  

- Make pairs of two and let learners share their story with each other, 4 minutes per 

group in total. 

- Switch groups and let learners talk for another another 4 minutes.  

- Repeat this once more.  

- Now, bring all learners back in a plenary. Let each learner tell something personal 

about one of her conversation partners.  

- Close the activity with the debriefing. 

Tips for the trainer 

1) Speaking about something personal can cause some stress or anxiety. You 

contribute to creating a safe space by telling something personal about yourself first. 

2) If you notice pairs have a hard time talking about themselves, help by joining the 

conversation, giving tips or let them retry so they can end the exercise with a positive 

outcome.  

3) Write down the pairs you make, so you can conclude the exercise making sure each 

learner gets a chance to talk about someone else/is discussed by someone else.  

4) If the group consists of an uneven number, you can make a group of 3, making sure 

you are free to walk around and monitor the conversations.  

5) During the training, use a flip-over to write down ‘new words’. Explain at the start 

that learners raise their hand if there’s an unknown word. Try to explain this word with 

other words and write it down on the flip-over. Encourage learners to take notes of 

these words.  

Debriefing 

Ask the group: 

- What did you learn today? 

- Do you think you will use it later; do you think it’s helpful? 

- Are there any things I need to explain more? 
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Print the small evaluation 

questionnaire to gauge the 

extent of helpfulness of 

this game 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3.  

Neutral/I 

don’t 

know 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training 

were clearly defined 
  

 
  

There was sufficient 

opportunity for interactive 

participation 

  

 

  

The practices provided me 

with new knowledge, skills 

and competences 
  

 
  

I got most of my questions 

answered during the 

training  

  

 

  

The materials for the 

training were helpful 
  

 
  

I had the tools and 

equipment that I needed 

for the tasks 

  

 

  

 

Follow-up/Inspiration for the future 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the 

WINGS e-learning platform to complete the self-directed online learning material. 

Annex  
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Worksheet 1 

 

Feeling connected with other people is an important part of life. It helps us to 

feel that we belong somewhere, and it can make us feel loved and supported. If 

we share feelings like joy, happiness, sadness, and sorrow we feel stronger and 

often find the strength to carry on. A “social network” consists of people who 

are important to you. These are the people you feel a connection with or who 

influence your life. It can be exceedingly difficult if you had to leave these people 

behind because you had to leave your home or your country. Sometimes it 

might not be safe to stay in touch with family and friends. Rebuilding a new 

social network can be hard to do if you don’t know the language or the culture. 

Even though it may seem scary, it’s very much worth the effort if you can 

rebuild a supportive social network. 
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Activity Code Title  

U4A2 Strengths and skills 

Objectives 

• To gain insight in personal skills and qualities 

Activity details 

❖ Preparation: Print and cut out worksheet 1 preferably on thick paper, print enough 

worksheets 2 and 3 to give to your group (refer to Annex)  

❖ Duration: 60 minutes 

❖ Group number: 8 persons 

Instructions  

Introduction 

In this training, you will help women to gain insight in their personal skills and qualities. 

Some women have working experience and know their strengths. Other might not have 

worked in their country of origin. Everyone has developed skills that are useful later in 

life. When looking for work, it’s important to know your strengths. This is also the first 

step towards creating a good resume (Unit 5). The aim of this training is to help the 

women understand how their (life) experience can translate to skills they can use in 

employment.  

We advise to refer to the following wherever you can, since it’s important to stress it 

out! 

- Tell your learners that job seeking can be a difficult process, especially when you are 

new to a country. Many women want to find their dream job right away.  

- Draw a dot on the flip-over and explain this might be the learner’s position: some 

might have a part-time job or are volunteering, some might still look for work.  

- Then draw a second dot, resembling their dream or their goal.  
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- Getting from point 1 to point 2 is a very large jump, practically impossible for anyone. 

Instead, draw a stair in between. Explain that what we’re doing in this whole training 

unit, is to help learners getting up the first step. This means ‘a step in the right direction’, 

but it’s still a small step.  

- Indicate that their next activity or job will not be their dream job, but it doesn’t have to 

be. This is where you improve your language, expand your network, gain more 

experience, build your resume. Emphasize this: when you start looking, look for 

something that is realistic now.  

- Following this, tell your learners that the aim of the following exercise is to list and 

clarify their strengths.  

- Begin with the quality game: Use the prepared cut out the cards on Worksheet 1. Have 

some spare empty cards so qualities can be added (refer to Annex; worksheet 1).  

- Put all the cards in the middle of the table (choose how many cards depending on 

level and size of the group) and tell the learners to choose three qualities that they have 

from the cards or write down a quality of themselves if they cannot find it on the cards.  

- Let everybody choose and help when necessary, by asking about things they can do 

or find important and connecting them to qualities. For example:  

Things you can do: repair things           Things you 

find important: being handy and being nice to people 

          Quality: caring/ helpful.  

 

- Tell learners to present their three qualities to the group/professional and try to give 

an example for each quality.  

- Give every learner the chance to present and encourage questions or compliments 

from the group. 

- Let learners write down their strengths in the centre of Worksheet 3 (refer to Annex) 

under ‘I am’. 

- Following this, tell your learners that the next exercise will support them to start with 

a personal action plan, using the strengths matrix on Worksheet 3 (Annex). 

Your strengths matrix 

- Explain the five types of strengths for your learners to feel more familiar with those: 

 I CAN (talents and skills) 
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Everybody has talents and skills. Playing a musical instrument, running, being at ease 

socially, speaking multiple languages, being a good student or cook, etc. Sometimes 

you have not done something in a long time. When you start searching for your talents 

it can be helpful to think about the things that you used to be good at. 

 I AM (characteristics, qualities) 

Examples are: friendly, caring, creative, humoristic, patient, honest, loyal 

 I KNOW (what have I learned (about myself)) 

Everybody has learned things in life. Your experiences are a source of strengths. For 

example, you might know how to drive a car or how to cheer up someone when they’re 

sad. You also learned from dealing with life experiences or problems. For example: “I 

know how to take care of my health,” “I know how to relax,” “I know how to ask for 

help” or “I know how to deal with my anger.” 

 I HAVE (strengths in my environment) 

Besides strengths within yourself you also have strengths in your surroundings. These 

can be people: a friend who helps you out or a contact person who gives you hope. It 

can also be material: income, a house, etc. Cultural or spiritual places or rituals can also 

be sources of strength. 

 I WANT (wishes and goals) 

Everybody has wishes or goals. It is about things you would like to do or hope to 

achieve. They give you energy. You can also have wishes and dreams for someone 

else, for example “I wish for a better life for my children.” 

- Let learners fill out this matrix on Worksheet 3. They can use the words in the 

Strengths list from Worksheet 2 (refer to Annex).    

- Finally, bring all learners back in a plenary and close the activity with the debriefing.  

Tips for the trainer 

1) Language can be an obstacle in this exercise. Try to explain strengths in other 

wordings, or with examples. Use the flip-over to write down new and unknown words. 

You can also ask help from a native speaker in the group with better language 

understanding to write down translations on the back of the cards.  

2) Keep in mind that the outcomes of this training will serve as foundation for Activity 

U4A4 in which learners will work on their goals. In that training, it’s stimulated to dream, 
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but to also be realistic about possibilities or opportunities. It might be useful to help 

learners already translate some goals or dreams in these exercises to something 

concrete and tangible.  

Debriefing 

Ask the group: 

- What did you learn today? 

- Do you think you will use it later, do you think it’s helpful? 

- Are there any things I need to explain more? 
 

Print the small evaluation 

questionnaire to gauge the 

extent of helpfulness of 

this game 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3.  

Neutral/I 

don’t 

know 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training 

were clearly defined 
  

 
  

There was sufficient 

opportunity for interactive 

participation 

  

 

  

The practices provided me 

with new knowledge, skills 

and competences 
  

 
  

I got most of my questions 

answered during the 

training  

  

 

  

The materials for the 

training were helpful 
  

 
  

I had the tools and 

equipment that I needed 

for the tasks 

  

 

  

 

 

Follow-up 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the 

WINGS e-learning platform to complete the self-directed online learning material. 

References/Further reading 
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- Den Hollander, D., & Wilken, J. P. (2011). Zo worden clienten burgers. Praktijkboek 

systematisch rehabilitatiegericht handelen. Amsterdam: Uitgeverij SWP. 

- Vermin, S. (2015) Systematisch Rehabilitatiegericht handelen voor getraumatiseerde 
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Annex  

 

Worksheet 1 

List of qualities 
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Worksheet 2 

Strengths 
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Activity Code Title  

U4A3 Opportunities in the neighbourhood 

Objectives 

• To gain insight in local businesses, organisations and working opportunities 

• To map personal skills to local job opportunities 

• To learn what to look for in job vacancies 

Activity details 

Worksheet 3 
Strengths Matrix 
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❖ Material: Post-it notes in different colours, Flip-over/whiteboard  

❖ Duration: 60 minutes 

❖ Group number: 8 persons 

❖ Prepare the following for the successful implementation of the activity: 

Write down tags on the different coloured post-it notes. E.g., 

Blue – Hands-on (practical, physical, active) 

Pink – ‘Mind-on’ (theoretical) 

Yellow – Front of house (interacting with customers or clients) 

Green – Back of house (working with your team or by yourself) 

Orange – Varied (having many tasks) 

White – Focussed (having 1 main task) 

Write down a few of each tag. You can add more tags if necessary.  

 

Print 3 job vacancies. They don’t have to be from employers in the neighbourhood, 

but you will use them as examples to learn what to look for in vacancies. Search in 

branches with starter opportunities/lower education, e.g., in health care, transport, 

cleaning, production, retail. 
 

Instructions  

- Introduce this training to the group: During this training, the group will form a picture 

of local opportunities in the city. Learners will use their knowledge of their skills and 

qualities and map these to local companies. The aim is to start recognizing how they 

can use their skills in the local labour market, maybe finding that they can match their 

experience to jobs they were not aware of before. It’s an interactive training, asking for 

input of all learners.  

Putting companies on the map 

- Next, ask the learners for the list of companies they collected during their homework 

(if applicable). Add your own job vacancies if necessary.  

- Write down the names of the companies and the type of company on the board. 

- Together with the group, talk about possible roles you can have in this organisation 

and use the post-it’s to add tags to the companies. For example: in a café you might 

find a waiter/host. This job has the tags ‘hands-on’, ‘front of house’, ‘varied’.   
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What suits me? 

- Ask the learners if they did the e-learning activity about the personality test. If not, use 

the strengths matrix (refer to Worksheet 3 in Annex for activity U4A2).  

- Ask learners to take a look again at the results of the test/strengths matrix.   According 

to these, which jobs might suit them? Ask them all to pick 3 companies/roles and write 

them down on Worksheet 1 (refer to Annex).  

- Ask each learner to name one role/company they think would suit them and why. 

- Finally, bring all learners back in a plenary and close the activity with the debriefing.    

Tips for the trainer 

1) During the training, pay attention to ‘new words’. Explain at the start that learners 

raise their hand if there’s an unknown word. Try to explain this word with other words 

and encourage learners to take notes of these words. You can write them down on the 

board.  

Debriefing 

Ask the group: 

- What did you learn today? 

- Do you think you will use it later, do you think it’s helpful? 

- Are there any things I need to explain more? 

Print the small evaluation 

questionnaire to gauge the 

extent of helpfulness of 

this game 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3.  

Neutral/I 

don’t 

know 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training 

were clearly defined 
  

 
  

There was sufficient 

opportunity for interactive 

participation 

  

 

  

The practices provided me 

with new knowledge, skills 

and competences 
  

 
  

I got most of my questions 

answered during the 

training  
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The materials for the 

training were helpful 
  

 
  

I had the tools and 

equipment that I needed 

for the tasks 

  

 

  

 

 

Follow-up/Inspiration for the future 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the 

WINGS e-learning platform to complete the self-directed online learning material. 

Annex  

 

 

 

Worksheet 1 

What suits me? 

Position/company: 

 

 

 

 

Position/company: 

 

 

 

 

Position/company: 
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Activity Code Title  

U4A4 Your Goals 

Objectives 

• To gain insight in different types of goals 

• To map personal goals 

• To set up a plan for taking personal next steps 

Activity details 

❖ Material: print enough handouts for the whole group 

❖ Duration: 60 minutes 

❖ Group number: 8 persons 

Instructions  

- Start this training by introducing it: In this training you will gain insight in different 

types of goals and you will learn how to set short-term goals that are realistic.  

Long term 

- Explain to the learners: We can separate long term from short term goals. In this 

exercise, we will start with the long term. These can be broad goals or dreams, for 

example: ‘I want to finish university’, ‘I want to speak the language’, ‘I want to start my 

own business’.  

- Let each learner write down a long-term goal on worksheet 1 (refer to Annex).  

- Let them share this goal with the group. 

To short term 

Now we will work backwards.  

- Let each learner think about what they want to achieve and them plan steps going 

back to what they can do right now. Let them look again at the opportunities from the 

previous training – how can their preferred job contribute to reaching their goal?  

- Let them think about what they need to do in for example 5 years and 6 months, 2 

weeks, to achieve this goal. Try to be as concrete as possible, for example: ‘register at 

this specific website for a hospitality hygiene course’, instead of ‘getting necessary 

certificates to work in the kitchen’. 
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- During this, walk around and help where necessary. Learners can use the laptop to 

look up more information about their next steps, maybe they need a certificate or a 

diploma, or they need to improve their language just a bit more.  

- Finally, bring all learners back in a plenary. Let learners share their first step with the 

group. Everyone can give feedback, advice, or tips. Stimulate the network: maybe 

someone can help a group member with their step! 

- Close the activity with the debriefing. 

Tips for the trainer 

1) With goals, help learners to be realistic: learning to speak the language fluently will 

take years, not months. Many refugees feel like language learning is an obstacle that 

had to be taken before they can start working – explain that it goes hand in hand, we 

cannot stress this enough. Yes, for some jobs you will need to be fluent, but the only 

way to learn is to surround yourself with it and start practicing in a working environment 

daily. There are many jobs where you can develop your language skills.  

Debriefing 

Ask the group: 

- What did you learn today? 

- Do you think you will use it later, do you think it’s helpful? 

- Are there any things I need to explain more? 

Print the small evaluation 

questionnaire to gauge the 

extent of helpfulness of 

this game 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3.  

Neutral/I 

don’t 

know 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training 

were clearly defined 
  

 
  

There was sufficient 

opportunity for interactive 

participation 

  

 

  

The practices provided me 

with new knowledge, skills 

and competences 
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I got most of my questions 

answered during the 

training  

  

 

  

The materials for the 

training were helpful 
  

 
  

I had the tools and 

equipment that I needed 

for the tasks 

  

 

  

 

 

Follow-up/Inspiration for the future 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the 

WINGS e-learning platform to complete the self-directed online learning material. 

Annex  
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Worksheet 1 

My long-term goal is: 

1. 

 

Go backwards, what do you need to do to reach this goal? 

 

Step 5: 

When: 

Step 4: 

When: 

Step 3: 

When: 

Step 2: 

When: 

Step 1: 

When: 

 

The first step is to: 

 

Who can you ask for help with this step? 
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Activity Code Title  

U4A5 Local Employment Services  

Objectives 

• To gain insight in local job opportunities through employment agencies 

Activity details 

❖ Field activity 

❖ Duration: 60 minutes 

❖ Group number: 8 persons 

If meeting with an employment agency is not possible: 

❖ Duration: 60 minutes 

❖ Group number: 8 persons 

❖ Materials: 4 laptops, print out Worksheet 1 (refer to Annex) two times for 

each learner. 

Instructions  

- In this activity, the aim is to visit a local employment agency. Plan a meeting with a 

local employment agency, preferably one that your community has collaboration with.  

The aim of the presentation and visit should be for learners to understand what an 

employment agency does and how they can help in their job search.  

If meeting with an employment agency is not possible, you can use this training for 

online job seeking: 

- Start by explaining the aim of this training: The aim of this activity is for you to find 

your way in online job seeking. There are thousands of vacancies available online, but 

it’s an art to find what you’re looking for. On a job website, you can look for vacancies, 

leave your resume and subscribe to an email service, so you receive updates about 

matching opportunities. The advantages of online job seeking: 

➢ You can search specifically within a large pool 

➢ It’s fast 

➢ It’s updated daily 

➢ It’s a two-way street: on some websites you can place your own CV so 

employers can find you.  

Using a large database  
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- Let learners in groups of 2 use a laptop to search for one of the following larger 

websites (refer to Annex). 

- Let each learner search for 3 jobs that they might be interested in and that match their 

skills and experience. Explain the search and selection tools of the websites: don’t be 

too specific since you might miss suitable jobs. Something else to keep in mind: is the 

job parttime or fulltime, what is the travel distance, are hours flexible?  

- Let learners write down the companies and job titles and specifics in Worksheet 1 

(refer to Annex). 

- Next, let each learner tell the group about 1 vacancy they found and why they think it 

would match their requirements.  

- After, let each learner list the requirements for the jobs they found: do they need a 

certain diploma, driver’s licence, etc? Besides a CV (Unit 5), learners might need to get 

their diploma validated in their hosting country.  

- Let learners make a to-do list for the next steps if they want to apply for this job.  

Employment agencies 

- Tell the learners that you will explore any job opportunities through employment 

agencies. Refer to Annex to find the most relevant employment agencies in your area. 

Explain to the learners how local employment agencies work. There are many 

employment agencies that can help you finding a suitable job. The employment agency 

hires you for a temporary or permanent contract, depending on the job’s requirements. 

There’s security with this, because if your job ends before the end of your contract, the 

agency will find you other work.  

- Next, let learners look for vacancies they find interesting on one of these websites of 

the employment agencies, hand them out a new template of Worksheet 1 (refer to 

Annex) and repeat previous exercise. 

- Finally, bring all learners back in a plenary to share what they have found. 

- After that, discuss with them some of the tips they need to have in mind before 

applying online for a job vacancy (refer to Annex). 

- Close the activity with the debriefing. 

Tips for the trainer 

In case of performing the optional training: 
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1) Help out wherever you can, some learners might not be familiar with digital tools.  

2) Try to get a clear view of requirements of jobs learners find interesting and what the 

next steps are. Maybe a specific education is necessary, or maybe learners are 

unrealistic in possibilities. Try to help them make their search as realistic and concrete 

as possible. 

3) The trainer should have extensive knowledge of the local labour market and/or 

employment services. 

Debriefing 

Ask the group: 

- What did you learn today? 

- Do you think you will use it later, do you think it’s helpful? 

- Are there any things I need to explain more? 
 

Print the small evaluation 

questionnaire to gauge the 

extent of helpfulness of 

this game 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3.  

Neutral/I 

don’t 

know 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training 

were clearly defined 
  

 
  

There was sufficient 

opportunity for interactive 

participation 

  

 

  

The practices provided me 

with new knowledge, skills 

and competences 
  

 
  

I got most of my questions 

answered during the 

training  

  

 

  

The materials for the 

training were helpful 
  

 
  

I had the tools and 

equipment that I needed 

for the tasks 

  

 

  

 

Follow-up/Inspiration for the future 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the 

WINGS e-learning platform to complete the self-directed online learning material. 
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Activity Code Title  

U4A6 Your personal pitch 

Objectives 

• To write the first concept of a personal 1-minute pitch  

• To feel comfortable pitching for public 

• To gain tips and tools to improve the pitch and use it in conversations/interviews 

Activity details 

❖ Material: Training Workbook 

❖ Duration: 75 minutes 

❖ Group number: 8 persons 

Instructions  

- Start with explaining the aim of the training: 

A pitch is a short (1 minute) presentation about a product, idea, or yourself. By telling 

a story about yourself, your qualities and what makes you happy. This is different for 

Relevant job seeking websites to be found in the localized versions 

 

Relevant Employment Agencies to be found in the localized versions 

 

https://www.researchgate.net/publication/7686297_Effective_Group_Training_Techniques_in_Job-Search_Training
https://www.oecd.org/els/mig/UNHCR-OECD-Engaging-with-employers-in-the-hiring-of-refugees.pdf
https://www.infomigrants.net/en/post/25556/italy-gamified-app-assists-migrants-with-job-search
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everybody, but if you have a good pitch, it’s more likely that people remember you. 

(Remind trainees about the networking training, sharing a personal detail that stand out, 

will help people to remember you). It’s important to have a good pitch when you’re 

looking for a job or education. You can use (parts of) your pitch during networking, in 

a job interview or in your application letter. Taking the stage and telling your story will 

give you a confidence boost!  

In this training, you will work on your pitch text, that one powerful message that fits 

you. So: writing, erasing, practicing out loud, editing. Then, we will listen to each other’s 

pitches and give feedback.  

- Next, explain to the learners: This is the first concept of your pitch. Using the previous 

trainings about your skills and goals, write down a short story about yourself 

(Worksheet 1, refer to Annex), using the following elements: 

❖ Who are you (name and possibly age, nationality) 

❖ Your experience 

❖ 2 or 3 qualities 

❖ Your goal/wish/search 

- Tell them that this is the first version, so you and the group will give feedback and 

tips, so no need to worry about writing the perfect message right away. 

- After learners wrote down their story, continue with an introduction about posture and 

body language. Let all learners stand up, feet at hip width, shoulders back and relaxed. 

- Next, do a short practice with shaking arms and legs to release any tension, take a 

deep breath and slowly breath out. Each learner takes their turn to present the pitch to 

the group.  

- Now, the first learner can take her spot in the middle of the circle, the rest can go 

back sit down. Allow the first learner to give her pitch, she can of course use her notes. 

Tell the group to pay attention to the content as well as the form of the story.  

- After, ask the group to give feedback – what did she do well? Are there any things to 

be improved? You give feedback as well, give concrete tips and take notice of 

articulation, speed and volume of speech, posture. And also: did what the learner wants 

to tell really come across in the story? 

- Thank the first learner and let her take a seat again.  

- Repeat until all learners have practiced their pitch.  
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- Finally, bring all learners back in a plenary and close the activity with the debriefing. 

Tips for the trainer 

1) This training can be frightening for some learners; public speaking often makes 

people nervous! Make the group feel at ease, it’s a safe space. Stimulate learners to 

give feedback and compliments to each other. Thank learners for their performance and 

give empowering and positive feedback. These exercises should contribute to learners’ 

self-confidence and joy in public speaking.  

2) Optional: This training is time consuming, and learners will have to finetune their 

pitches. You could discuss with the learners that they record their pitch (with their 

phone/laptop) after they finished the E-learning and share it with you, so you can give 

further feedback.  

Debriefing 

Ask the group: 

- What did you learn today? 

- Do you think you will use it later; do you think it is helpful? 

- Are there any things I need to explain more? 

Print the small evaluation 

questionnaire to gauge the 

extent of helpfulness of 

this game 

1. 

Strongly 

disagree 

2. 

Somewhat 

disagree 

3.  

Neutral/I 

don’t 

know 

3. 

Somewhat 

agree 

4.  

Strongly 

Agree 

The goals of the training 

were clearly defined 
  

 
  

There was sufficient 

opportunity for interactive 

participation 

  

 

  

The practices provided me 

with new knowledge, skills 

and competences 
  

 
  

I got most of my questions 

answered during the 

training  

  

 

  

The materials for the 

training were helpful 
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I had the tools and 

equipment that I needed 

for the tasks 

  

 

  

 

Follow-up/Inspiration for the future 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the 

WINGS e-learning platform to complete the self-directed online learning material. 

References/Further reading 

how to give a tedx talk final copy_em 

How to Tell a Story Effectively: 7 Storytelling Tips - 2021 - MasterClass 

How To Use Body Language During A Presentation - EtonX 

TED's secret to great public speaking | Chris Anderson - YouTube 

 

Annex  

https://storage.ted.com/tedx/manuals/tedx_speaker_guide.pdf
https://www.masterclass.com/articles/how-to-tell-a-story-effectively#how-to-tell-a-story-effectively
https://etonx.com/how-to-use-body-language-during-a-presentation/#:~:text=DON%27T%20slouch%20%E2%80%93%20In%20almost,rather%20than%20pushing%20them%20away.&text=DON%27T%20be%20tense%20%E2%80%93%20It%27s,feel%20relaxed%20during%20a%20presentation.
https://www.youtube.com/watch?v=-FOCpMAww28
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Worksheet 1  | Your pitch 

❖ Who are you? 

❖ Your experience 

❖ 2 or 3 qualities 

❖ Your goal/wish/search 

 

………………………………………..………………………………………..……………………………………….. 

 

………………………………………..………………………………………..……………………………………….. 

 

………………………………………..………………………………………..……………………………………….. 

 

………………………………………..………………………………………..……………………………………….. 

 

………………………………………..………………………………………..……………………………………….. 

 

………………………………………..………………………………………..……………………………………….. 

 

………………………………………..………………………………………..……………………………………….. 

 

………………………………………..………………………………………..……………………………………….. 

 

………………………………………..………………………………………..……………………………………….. 

 

………………………………………..………………………………………..……………………………………….. 

 

………………………………………..………………………………………..……………………………………….. 
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UNIT 5 

CV WRITING AND JOB INTERVIEW SKILLS UNIT 

 

INTRODUCTION 
The CV Writing and Job Interview Skills Unit aims to support migrant women in order to 

work on their skills that will then make them more attractive in the labour market. This 

unit will be a face-to-face unit where the tutor-student relationship will be important. This 

is because the aim of the project is to learn as much as possible about how to make 

oneself attractive in the labour market and to overcome the fears and insecurities that 

block migrant women from entering the labour market. 

 

The Unit is composed of six activities, each with a specific purpose. The topics covered 

will make the profiles of your learners complete. The unit will assist trainers and adult 

educators to prepare migrant women for all eventualities, from when to send an 

application, to when to write a curriculum vitae. The unit will support migrant women in 

different ways as it aspires, for example, to show them how important the first impression 

is and prepare them for all kinds of questions they might be asked at a job interview, while 

it will give them the skills they need to deal with individual and group work. 

 

It is important that migrant women have a good understanding of the characteristics of 

life in the new country for them to be ready to access the labor market. Through this 

process, they will be able to better understand who they are and what they can do and 

understand what the job preferences are and imagine themselves working in specific areas 

of interest. This process will highlight the importance of describing adequately themseves 

in a CV; finding their strengths; and ultimately believing in themselves. 

 

Moreover, the unit will emphasize on the importance of writing a good CV. It is really 

essential that migrant women understand how important it is to speak about themselves, 

and that a CV is an important document for them to claim their voice in a highlighly 

competitive labor market. For this reason, adult educators and trainers working with 

migrant women should put the drafting of a good, concise, and clear CV at the center of 

their attention. This unit focuses on that and also supports migrant women to improve 



 142 

their digital skills by learning appropriate softwares and programmes, such as Canva, 

Word, and LaTex, which can be used for writing a CV. On the same note, the unit will 

teach migrant women how to create a cover letter and they will practice using different 

tips to write a perfect cover letter, including basic structure and useful and important 

content. 

 

Furthermore, the unit brings to the fore the importance of being prepared for a job 

interview. Adult educators and trainers, who will use the unit to facilitate training with 

migrant women, will be able to stress out that migrant women should prepare themselves 

for any possible question they will be asked, if they wish to get a job. So, any adult 

educator and/or trainer will have the oppotunity to use the acitvities and teach migrant 

women how to conduct themselves in every interview situation. The group work that the 

unit is built upon aspires to create a safe space for all women learners and strengthen 

their sense of belonging to that group and the local community at large. Moreover, through 

the activities, trainers and adult educators could support migrant women to imagine 

themselves as leaders of their own community, while they will support them to enhance 

their problem-solving skills; stimulate their creativity; and take initiative. 

 

There are several more issues that this unit will tackle additionally to the aforementioned. 

We need to acknowledge that often migrant women are both more likely to be over-

qualified for their job and less likely to be in employment. We need to empower migrant 

women who have a share of tertiary education similar to that of native-born women, 

because it is going to be hard to find work, even with a great CV. This probably means 

that they could possibly be working in a supermarket or as a cleaner, even though they 

can do so much more, based on their skills and knowledge. That is partially due to 

difficulties they encounter getting their skills recognised, as studies underline that women 

in developing countries are more likely than men to have skills that are not formally 

certified by diplomas. Even where women have had the opportunity to obtain skills in their 

home countries, migration can mean accepting lower skilled positions, effectively ‘de-

skilling’ and creating a situation where neither home nor host country benefit from the 

skills.  We have to acknowledge that migrant women with higher qualifications often deal 
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with underemployment—working in a lower skilled position than what they are qualified 

to do. 

 

This can be very frustrating. We must teach our women participants that this first step is 

one step in a range of many. And they need to make this first small step to get somewhere, 

especially because that first step is tremendously imporant. 

 

All in all, it is important to prepare migrant women to apply for jobs that are in high 

demand, such as workers in older person care, childcare and family and household care 

jobs, both in institutions and in private homes. This demand has grown considerably, and 

this demand has been met largely by women. Equally, migrant women tend to be over-

represented in these occupations as well. Most of these jobs (e.g. nursing care assistants, 

nursing aides, home care aides, household and personal services workers, nannies and 

domestic workers more broadly) are considered low skilled. In that sense, we should 

highlight that these jobs are the first step to a more desirable career. In the meantime, 

migrant women should apply the skills they have acquired and learned to this new 

environment.  

 

Having said that, we, as adult educators, trainers, and migrant support workers, should 

put policy pressure so that migrant women’s skills are formally recognized and certified 

inasmuch as this can strengthen a worker’s ability to negotiate higher wages and access 

better jobs. The tendency for migrant women’s skills to be undervalued or not formally 

recognized, therefore, detrimentally affects women’s access to decent work and 

perpetuates gender wage differentials across the EU.  

 

Learning Objectives 

Overall, Unit 5 includes 6 activities which can be used in training sessions with migrant 

women. These activities are expected to be used in training sessions that support migrant 

women to build capacity around key aspects of host countries and facilitate their social 

and economic empowerment. Adult educators and trainers are invited to use as many 

activities as they deem necessary in order to create a comprehensive and integrated 

training session based on their learners’ training needs. The activities are considered 
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open-ended and flexible tools that each educator/trainer can modify to address training 

needs and to reflect local context and reality. By facilitating the activities included in Unit 

5, your learners, namely migrant women, will be able to grow, improve and demonstrate 

the following competencies: 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

– 

 

Knowledge Skills Attitudes 

Learning Objectives 

PART A 

U5 

CV Writing 

and Job 

Inteview 

Skills Unit 

 

On successful completion of this unit, migrant women will be able to: 

-Understand what CV 

writing and job interview 

skills mean. 

-Comprehend the 

importance of CV writing 

and job interview skills 

for their successful 

integration into the labor 

market. 

-Get a deeper 

understanding how they 

will benefit from the unit. 

-Acquire increased 

knowledge on how to 

write their CVs and 

present themselves. 

-Build capacity and 

increase their 

competencies on how to 

prepare themselves for a 

successful interview. 

-Build capacity and 

increase their 

competencies on CV 

writing and job interview 

skills. 

-Feel empowered and 

supported towards 

responding creatively to 

challenges they might 

face in the labor market. 

-Share good practices 

with other migrant 

women, as well as adult 

educators/trainers, and 

get inspired to take 

action. 
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ACTIVITIES 
 

Activity Code Title  

U5A1 Understanding work values in the labor market  

Objectives 

● To open up the discussion around organisational values and their importance in finding a 

job 

● To share some tips regarding organisational and working cultures in your country in order 

to support migrant women’s labor integration 

Activity details 

❖ Material: pens and notebooks, post-it paper, whiteboard. 

❖ Duration: 40-60 minutes 

❖ Group: 10-15 persons 

Instructions  

- This is a discussion-based activity regarding organisational values that migrant women should 

keep in mind when applying for a job.  

- Start the activity by explaining what organizational and/or work values are. Mention that work 

values are a cultural norm that places a positive moral value on doing a good job. Work-related 

values represent a part of people’s value scale that constitutes the basis for their everyday 

behaviour, decisions and interactions. Values related to different life spheres are not independent 

of one another: loyalty, motivation or performance at work, for example, are also affected by values 

concerning family, friends, free time, religion and even politics. 

- Then ask your learners to write down on their individual notepads what work values they feel that 

they are important for finding a job in your country.  

- Ask them not to share with you yet their answers but rather start briefly presenting important 

work values that exist in Europe. Check in Annex 1 a short read about work values that employers 

look for.  

- When you finish the presentation, ask your learners to have your presentation in mind and silently 

read again the values they have written down, and choose 1 (of those values) that makes them feel 

strong and empowered and 1 that makes them feel disempowered. Tell them to write them on 

separate post-it notes. 

- Draw a line on the whiteboard and ask them to stick their post-its above and below the line. The 

empowering values above the line and the disempowering values below the line. 

- After that, read out loud the values that were above the line and discuss with your participants any 

patterns or commonalities, as well as how they make them feel. 
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- Next, read the post-its below the line and ask your participants why do they consider those values 

as disempowering, and how they could change those values so they feel more empowered. 

- Close the activity with the debriefing.  

Tips for the trainer 

1) Be open and listen carefully to your learners 

2) Don’t try to impose your country’s work values, but rather open up the space for a fruitful 

discussion on the reasons behind considering those values as so important in your country 

Debriefing 

- What did you learn about work values today? Do you think are that important to find a job? 

- Do you believe that you could adapt to those values in order to find a job? 

- Do you feel close to those values or are they far away from your own value system?  

References/Further reading 

Penny Loretto (2019) Top 10 Work Values Employers Look For. Available: Top 10 Work Values 

Employers Look For (thebalancecareers.com) 

Annex  

Annex 1: Work values 

Employers value employees who understand and possess a willingness to work hard. In addition to 

working hard, it is also important to work smart. This means learning the most efficient way to 

complete tasks and finding ways to save time while completing daily assignments. Employers value 

employees who come to work on time, are there when they are supposed to be, and are responsible 

for their actions and behavior. It’s important to keep supervisors abreast of changes in your 

schedule or if you are going to be late for any reason. This also means keeping your supervisor 

informed on where you are on all projects you have been assigned. It is the enthusiastic employee 

who creates an environment of goodwill and who provides a positive role model for others. A 

positive attitude is something that is most valued by supervisors and co-workers, and that also 

makes the job more pleasant and fun to go to each day. Employers seek employees who are 

adaptable and maintain flexibility in completing tasks in an ever-changing workplace. Adaptability 

also means adapting to the personality and work habits of co-workers and supervisors. Employers 

value employees who maintain a sense of honesty and integrity above all else. Good relationships 

are built on trust. When working for an employer, they want to know that they can trust what you 

say and what you do. Employers look for employees who require little supervision and direction to 

get the work done in a timely and professional manner. Supervisors who hire self-motivated 

https://www.thebalancecareers.com/top-work-values-employers-look-for-1986763
https://www.thebalancecareers.com/top-work-values-employers-look-for-1986763
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employees do themselves an immense favor. Employees who are motivated to grow and learn. Self-

confidence has been recognized as the key ingredient between someone who is successful and 

someone who is not. A self-confident person is someone who inspires others. A self-confident 

person is not afraid to ask questions on topics where they feel they need more knowledge. 

Employers value employees who exhibit professional behavior at all times. Professional behavior 

includes learning every aspect of a job and doing it to the best of one’s ability. Professionals look, 

speak, and dress accordingly to maintain an image of someone who takes pride in their behavior 

and appearance. Employers value employees they can trust and who exhibit their loyalty to the 

company. Companies offering employee growth and opportunity will ultimately gain a sense of 

loyalty from their employees. Employees today want to feel a sense of satisfaction in their jobs and 

will do a good job when they feel that the employer is fair and wants to see them succeed. 

Source: Adapted from: Penny Loretto (2019) Top 10 Work Values Employers Look For. Available: Top 10 Work Values 

Employers Look For (thebalancecareers.com) 

 

 

 

Activity Code Title  

U5A2 What to write on your CV 

Objectives 

● To write a good CV 

● To present yourself 

● To present your CV 

● To choose the perfect picture for your CV 

Activity details 

❖ Material: Example of a good CV, paper and pens 

❖ Duration: 90 minutes 

❖ Group number: 10-12 persons 

Instructions  

- Show to the learners a simple but impressive CV and ask what they think. 

- Ask them what are those characteristics that make someone the perfect professional, and use 

their answers to create the “perfect CV” on the blackboard.  

https://www.thebalancecareers.com/top-work-values-employers-look-for-1986763
https://www.thebalancecareers.com/top-work-values-employers-look-for-1986763
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- Read that CV out loud as if to describe your experience and personality, and use the right tone 

and show that you believe in what you’re saying.  

- Now, each learner takes some time (20 minutes) to write their own CV. 

- After that, everyone has to read the CV, and you should give feedback with the help of the rest of 

the group.  

-To make the lesson more fun, prepare a photoshoot. In this way the women will have the perfect 

photo for their CV. 

Tips for the trainer 

1) Encourage creativity and encourage women to write a comprehensive CV. 

2) Take care of each learner so as to follow them in every step. 

Debriefing 

- What do you think about your CV? 

- Was it helpful to listen to the advice of the trainer? 

- Was it helpful to listen to the advice of the other learners? 

- Do you feel confident that you can write a good CV on your own? 

- Do you like the CV you have created in class? 

- Have you chosen an appropriate photograph? 

Follow-up/Inspiration for the future 

➢ Özlem Taskin Önen is the founder of a multi-disciplinary atelier. She was born in Turkey, in 

Ankara, and she studied and worked as a certified architect in 1978.  In 2005 she went to Wien, 

but in the beginning, she didn't like the city, she arrived there with her then boyfriend and now 

husband to study. Day by day she discovered the city and liked it more. In the same year she 

came back to Turkey to finish her study in architecture and creative art. She looked for other 

opportunities to develop her career together with her boyfriend. She enrolled at the Technical 

University of Wien for a PHD program. She wanted to live in cities like Paris or London but 

Özlem and her husband ended up in Wien unstead and just stayed. The comfort of life 

contributed to the decision of staying. She came to do her PhD but then quit the studies and 

started working full-time instead. Now Özlem works part-time and an architect and in parallel to 

that at the ceramic atelier. She loves Wien because the cultural opportunities and day-to-day 

life played a role. Reference link: 
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https://mentproject.eu/stories/?fbclid=IwAR14JtKTpBrlA1FkGU-TTjiVPfXjpjmnJiBz-

va38DmiWv_Ajx34AgNKhkE 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-

learning platform to complete the self-directed online learning material. 

References/Further reading 

- Paul McGee, How To Write a CV That Really Works: A Concise, Clear and Comprehensive Guide 

to Writing an Effective CV. 

Annex  

N/A 

 

 

Activity Code Title  

U5A3 Your CV in one click! 

Objectives 

● To learn which programme to use for writing a CV 

● To understand that simplicity in the CV is important 

● To understand how important is to use the right model  

● To complete the CV prototypes 

Activity details 

❖ Material: Computer with one of the following software: Microsoft Word, Canva, Latex. Make 

sure to have accounts on MS Office, Canva, and LinkedIn. 

❖ Duration: first lesson to show the cv and second lesson to complete and read the cv. Time 

required: 2 hours. 

❖   Group number: 10-12 persons 

Instructions  

- Show what a typical CV should contain through examples. Focus on the format and simplicity. 

- Make sure all learners know how to use the keyboard and show how to choose fonts and text 

sizes. 

- Show that Microsoft Word has CV templates that they can use and indicate how they can fill-out 

their own information. 

https://mentproject.eu/stories/?fbclid=IwAR14JtKTpBrlA1FkGU-TTjiVPfXjpjmnJiBz-va38DmiWv_Ajx34AgNKhkE
https://mentproject.eu/stories/?fbclid=IwAR14JtKTpBrlA1FkGU-TTjiVPfXjpjmnJiBz-va38DmiWv_Ajx34AgNKhkE
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- Go to your Canva account and show that Canva has also CV templates that your learners can use 

and fill-out their own information.   

- Now, go to your LinkedIn account and show to your learners how to upload their CV on LinkedIn. 

You could also add an extra mini-activity on how your learners can make their LinkedIn profile, if 

they wish so.  

- Following that, divide your learners into groups of two and give them a profile of a person and tell 

them to complete that person’s CV. Tell them that they have to use both programmes explained in 

the class. 

- Check the work done and give feedback. 

Tips for the trainer 

1) Before this activity, it is necessary that you have a good knowledge of the programmes to be 

covered.  

2) You should be patient and encourage the learners even if they have difficulties in learning.  

Debriefing 

- Do you think you know how to use Word? 

- Do you think you know how to use Canva? 

- Do you think you can choose a good CV prototype after this? 

- Do you feel confident to write a CV now? 

- Do you feel confident that you can you highlight your strengths in a CV? 

- Is it important to include information such as date of birth? 

- Is the order of the sections important?  

- How would you order the experience? 

- Do you think it is important to include personal skills? 

 

Follow-up/Inspiration for the future 

➢ Asetila Köstinger: she is an entrepreneur based in Wien. She is from Albania. She studied 

economics and then followed a postgraduate in international relations. She worked for different 

European Institutions that focused on Assistance for transition and institution building in 

Albania. She came to Wien for love. She started a new life from scratch, she studied 

international Business. She founded Kulturenreich and Kostinger Consulting. She went from 

2008 to 2010 in Moldova, Turkey for International jobs and assignments. She lived and worked 

between 3 countries. In 2017 she went again to Wien and she became certified Management 

consultant Re-founded KulturenReich with 6 other foreign born mom-preneurs . She joined 

the founding team of GreenWell. In 2018, she said that there were many little success steps. 
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Now she is in Wien and she see herself in the future in different cities because she wants to 

broaden her experiences in terms of culture, she could be either in Vienna or Berlin, 

Amsterdam, Paris, etc. Reference link: 

https://mentproject.eu/stories/?fbclid=IwAR14JtKTpBrlA1FkGU-TTjiVPfXjpjmnJiBz-

va38DmiWv_Ajx34AgNKhkE 

 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-

learning platform to complete the self-directed online learning material. 

References/Further reading 

Paul Hichens, The One Page CV: Create your own high impact CV. Clever, clear, and comprehensive. 

Get noticed and beat the competition. 

Annex  

N/A 

 

 

Activity Code Title  

U5A4 How to prepare for a job interview 

Objectives 

• To understand how to dress for a job interview 

• To understand user behaviour in a job interview 

• To understand how to speak about yourself, your culture and your life in general 

• To be able to work in team  

• To understand the context of the European working world. 

• To be impressive and appear reliable 

• To know how to answer all kinds of questions 

• To keeping calm and feeling at ease 

Activity details 

❖ Material: slides to support the tutor, a set of questions that are usually asked in a job 

interview – make sure to have as many questions as the number of your group  

❖ Duration: 150-180 minutes 

❖ Group number: 10-12 persons 

Instructions  

https://mentproject.eu/stories/?fbclid=IwAR14JtKTpBrlA1FkGU-TTjiVPfXjpjmnJiBz-va38DmiWv_Ajx34AgNKhkE
https://mentproject.eu/stories/?fbclid=IwAR14JtKTpBrlA1FkGU-TTjiVPfXjpjmnJiBz-va38DmiWv_Ajx34AgNKhkE
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- Ask your learners to talk a bit in plenary about their fears and weaknesses. You need to find out 

what frightens your learners the most regarding entering the labour market in order to approach 

each learner based on their needs.  

- Then, stress out that the first impression is very important in the labour market. For this reason, 

you can show them slides with business casual outfits that they could put on in an interview to 

make a good impression. 

- You can get them to start to tell something about their family, and culture, style of life for you 

to understand their relationship with their family and country. You have to explain to them that when 

they are having job interviews, they must appear available and not too much connected to their 

family.  

- It is essential to be able to work in a team, explain to them the importance of this skill and ask 

them to say a funny story they have experienced when they were working in a team. 

- Following that, ask them if they are afraid of the job interview process. If they respond positively 

ask them what exactly they are afraid of. Try to understand where their insecurity comes from in 

order to give them some self-confidence tips that can help them to overcome this obstacle. 

- You can bring up the importance of putting on their best smile because a sincere smile is the best 

way to show your enthusiasm to work.  

-Then try to prepare the migrant women for all questions they may be asked in a job interview. 

Explain that there is no wrong answer, and they have to show themselves to be enterprising, helpful, 

reliable and self-confident, while stress out how important it is to find out the history of the company 

they are applying to. 

- Ask them if they feel more empowered and confident after that first round of questions. 

- Then try to ask more "difficult" questions and see the answers. Ask each one of your learners a 

separate question and at the same time write them on a board. At the end, discuss with the class 

what was the best way to answer these questions.  

- Following that, divide the group into pairs and ask them to carry out some mock-interviews in 

front of the rest of the group. Let them give feedback to each pair. 

- To wrap up the activity on an meaningful note, divide your group in teams of 3 and tell them to 

create something together using toy building bricks, like LEGO,  and the other teams have to guess 

what it is. Each team has 3 minutes to decide what they are building and then create it. After the 

game finishes, tell them that teamwork and taking your team mate advice are very important 
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elements to build strong bridges and relationships and test how one behaves in a stressful 

situations. With this game, leadership and a sense of belonging to a group can be strengthened.  

- Ask them if they feel more empowered and confident after the second round of questions, and 

close the activity with the debriefing. 

Tips for the trainer 

1. You should use personal examples to make the class feel comfortable. You should be patient 

and kind and a motivator. 

2. You can read to the group the inspiration story included in the activity to show them that they 

should not feel fear. 

3. Instead of just asking them if they feel more empowered and confident, you can use a quiz 

tailored to your questions to measure the change in attitude of your learners. 

 

Debriefing 

- What do you think of the advice given? 

- Can you be flexible about work-time? 

- Can you work in a team? 

- Did you like the team game? 

- Do you feel able to go to a job interview?  

- Do you feel more confident? 

- Do you feel ready for a job interview? 

- Do you think you can answer “uncomfortable” questions? 

- Do you think this unit was useful? 

- What scares you in an interview? 

- What are your strengths? 

- What are your weaknesses?  

- Why did you leave your last job? 

- How did you deal with a difficult situation at work? 

- Why should we choose you? 

- What is your salary expectation? 

Follow-up/Inspiration for the future 

➢ This is the story of Jessica Watson, Australian woman born in 1993. She was afraid of water. 

One summer morning, Jessica was playing with her sister and cousins by the poo. At one point, 

the other children lined up on the side, and got ready to jump in together holding hands. 
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Jessica’s mom watched from the window to make sure Jessica was okay. She expected Jessica 

to step back from the side but was amazed to see her daughter step forward with the others. 

From that day on, Jessica started loving the water. She joined a sailing club and decided to sail 

around the world on her own without stopping. She painted her boat bright pink and christened 

her, Ella’s Pink Lady. She packed the boat with steak and kidney pies, potatoes, cans, and cans 

of beans, 150 bottles of milk and lots of water, and set sail from Sydney Harbor when she was 

just sixteen years old. All on her own, Jessica sailed onward. She fought against waves as tall 

as skyscrapers, she woke up to the most beautiful sunrises, spotted blue whales, and watched 

shooting stars above her boat.  Seve months later, she arrived back in Sydney. Thousands of 

people turned out to greet her. They rolled out a special carpet for her: bright pink, just like her 

boat! [Good Night Stories for Rebel Girls] 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-

learning platform to complete the self-directed online learning material. 

References/Further reading 

- Elena Favilli, Good Night Stories for Rebel Girls. 

Annex  

N/A 

 

 

Activity Code Title  

U5A5 How to write a cover letter 

Objectives 

● To understand how to write the perfect cover letter: 

- structure: beginning, body, end 

- content: the information we include in the cover letter 

- how to send it  

● To do job application 

● Differentiate a cover letter from an advertisement and from a self-candidacy 

Activity details 

❖ Material: Interactive slides 

❖ Duration: 75 minutes 
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❖ Group number: 10-12 persons 

Instructions  

- You have to explain that a good CV goes hand in hand with a covering letter highlighting the 

importance of the cover letter because without it, the CV cannot make a good impression. 

- Following that, show an example of a good cover letter. 

- Explain to your learners what they have to include in a cover letter, highlighting the following parts 

and at the same time have a discussion with them around those parts: 

 How I differ from others 

 Why I am applying 

 Why I chose you and not the competitors 

 Highlighting something impressive I have included in my CV 

 Contribution of previous experience 

 Soft skills evident 

- Tell them that each learner should try to write their own cover letter. Write on a board that in the 

first part, they should include a short introduction presenting themselves and mentioning the reason 

why they are writing that cover letter.  

- Following that, write on the board that in the second part, they should indicate a statement of 

motivations and strengths that could be helpful and useful for the specific workplace where they 

are applying. Mention that the body of the letter should ideally be about 10 to 15 lines long. 

- After that, tell them how to send the cover letter. Mention that if they are sending an email, they 

should include the cover letter in the email text and then attach the CV. However, if they apply via 

a website, then they should upload both cover letter and CV as PDF files. 

- Close the activitiy with the debriefing. 

Tips for the trainer 

1. You must be attentive to every detail, following each learner step by step. 

Debriefing 

- Do you think it's important to call if you don't get an answer? 

- Do you think now you can write a cover letter? 

- Do you understand what you have to include in the cover letter? 

- Are you able to find good information about the company? 

Follow-up/Inspiration for the future 



 156 

➢ Aung San Suu Kyi was born on the 19th of june 1945. She came from a rich Burmese family 

who traveled the world. Suu Kyi, her husband, and their two children were living in England 

when the phone rang. The mother was ill, and she came back to her original country to take 

care of her, without husband and children. She planned to stay there for a few weeks, but from 

the moment she landed, she found herself involved in protests against a military dictator. He 

has taken over the country and he imprisoned anyone who opposed him. Suu Kyi spoke out 

against him and quickly got lots of support. The dictator realized that this young woman was a 

powerful threat. He gave her a tough choice: she will be free, but she has to leave the country 

and never come back, or she can stay at home but like a prisoner. She thought about it in faith 

with herself because she wanted to rejoin her family in England, but she decided to stay there. 

She lived most of the next twenty-one years like a prisoner in her own home. She met people 

there, spoke about her beliefs, and spread her message of democracy and peaceful change. 

She won the Nobel Peace Prize, and inspired millions of people in her own country and across 

the world, all without leaving her house. After being finally released, she was elected leader of 

her country. [ Good Night Stories for Rebel Girls] 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-

learning platform to complete the self-directed online learning material. 

References/Further reading 

- Jaideep Parashar, The Essential Job Search Manual: Step by Step Guide for Job Search, Interview 

Preparation, Cover Letter Example and LinkedIn Strategy (Master Your Career). 

Annex  

N/A 

 

 

Activity Code Title  

U5A6 Test yourself 

Objectives 

● To solve problems and stimulate creativity  

● To be able to work in a team 

● To be able to take initiative 

● To implement collaborative and persuasive skills 

Activity details 
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❖ Material: school supplies, 2 puzzles (one for each team), cards with body parts, stationary 

and raw eggs (see Annex for more details on the material needed). 

❖ Duration: 150-180 minutes 

❖ Group number: 10-12 persons 

Instructions  

This part is a game unit.  

-You have to divide the class into 2 teams and propose different games. The winner of each game 

earns some points, so in the end of the activity the team who has earned the most point wins. 

- Mention that these games are designed to stimulate creativity and help teamwork. 

- For the first game, the CRAZY PUZZLE, tell each group that they have to complete a difficult puzzle 

in 45 minutes.  

- Following that, continue with the second game, the DON’T BREAK THE EGGS game. See the 

instructions in the Annex section. 

-After that, continue with the third game, the CREATE THE IMAGES game. See the instructions in 

the Annex section. The same goes for the last game, the BODY GAME (refer to Annex). 

- Close the activity with the debriefing. 

Tips for the trainer 

1. You should be engaging and fun and help migrant women realise that through these games 

they can improve their teamwork skills and increase their creativity. 

Debriefing 

- Did you have fun? 

- Do you think you know how to work in a team? 

- Are you ready to look actively for a job? 

- Are you ready to face any during a job interview? 

Follow-up/Inspiration for the future 

➢ After the end of the activity, if you have enough time, use the story of a migrant woman to 

inspire your group. This migrant woman wanted to tell the WINGS partnership about her life 

story. We carried out an interview where she told us about herself (refer to Annex). 

➢ As a follow-up to the activities of this Unit, please urge your learners to access the WINGS e-

learning platform to complete the self-directed online learning material. 

Annex  
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DON’T BREAK THE EGGS 

 

Duration: 15 minutes 

Equipment: eggs, scrap paper, stationery (scissors, erasers, adhesive tape, etc.), plastic bags, 

straws, pieces of cardboard, plastic bottles, rubber bands. 

Objectives: to stimulate problem solving and communication skills among team members 

  

In this game, each team has a raw egg, just one, and some 'makeshift' material to build its 

hypothetical packaging. 

Specifically, in 15 minutes, the members of each team must agree on the best strategy to 

ensure that the egg, which must be launched from a height of about 4 metres, does not break. 

Once the protective shell has been created, the crash test will then be carried out in which 

each egg is dropped. 

What protection will be effective enough to cushion the impact? 

 

 

CREATE THE IMAGES 

 

The game consists of creating a picture with the things you have available, you can use 

anything, the best picture wins. Each team has 30 seconds to create the images, which will 

be told by the tutor, who will also act as a judge. 

 

BODY GAME 

 

Cards with body parts will be distributed (head, torso, right arm, left arm, right hand, left hand, 

right leg, left leg, right foot, left foot, for a total of 10 people). Each person must draw the 

body part assigned to them. But be careful, these parts must be joined together. You have to 

be able to communicate, otherwise the little man will be out of proportion. After 15 minutes 
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of organisation everything will be placed on a cloth. If there has been good communication, 

the little man will be in proportion. 

 

INTERVIEW WITH MIGRANT WOMAN 

 

1)Where are you from? 

I was born in Cuba, Florida, Camaguey, but I’m from a village, an 8 hours’ drive from Havana. 

 

2) Did you work in your country? 

Yes, I did. 

 

3) What kind of job? 

I worked as waitress and assistant chef in the kitchen and when the salary was low, I fended 

for myself. For example I bought oranges, squeezed them and made juice and sold it; or I 

bought soft drinks in the supermarket and sold them at a higher price on the beach. 

 

4)What did you study? 

I did a three-year bachelor's degree three and a half years in mechanical workshop career but 

everything was so difficult that left with only 1 years and half of traineeship remaining. 

 

5)Why did you leave your home country? 

I wanted to find a place in order to grow as a person and I knew that in my country it wasn’t 

possible. 

 

6) Were you afraid of change? 

On the one hand yes, on the other hand I was excited about the new experience. 

 

7)Why did you choose Spain? 

Because I met a really important person in my life there.  

 

8) How was the job search in Spain?  

It was not too difficult for me.  
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9) Did you find a job immediately?  

Yes, I did.  

 

10) Did you receive help from anyone? 

Yes, a friend of mine helped me with a lot of effort and patience. 

 

11) Are you satisfied with your job? 

Yes, because I have been promoted within the company and I feel free and independent. 

 

12) Did You finish your studies? If no, do you want to complete them? 

No, I didn’t. I haven't finished my studies, but I can plan to do so s 

because I have experience which makes me capable of a lot of things.  

 

13) Are you satisfied with your work? 

Yes, I am. 

 

14) What advice would you give to a woman in a similar situation to your own? 

I want to say: you can do it. We are not alone. We underestimate how much strength we have, 

and we don’t yet know what we are capable of.  

 

15) How old were you when you left your home country?  

I was 27 years old, I’m now 43, so I left around 15 or 16 years ago.  

 

 

16) When you were younger, did you ever think you would live in another country?  

No, I’d never thought of it.  

 

17) When you got on the plane for Spain, what was going through your head?  

I was scared of change but at the same time I was emotional and intrigued.  

 

18) What was the proudest moment in your life and why?  
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I’m proud of my daughter, of the people surrounding me, and I’m proud of myself because I 

know that I’m capable of doing anything I put my mind to. I’m also proud because I managed 

to buy my own apartment in a good neighborhood close to the people I love and to my work.  

 

19) Do you regret anything in your life?  

I don’t regret anything because, so far, I ‘ve always been able to take something positives 

from my experiences.  

 

20) Will you go back to Cuba?  

No, not as long as my life is a happy one here and I’m reaping the fruits of my work.  

 

21) Would you move to another country?  

For the moment no.  

 

22) How was your childhood?  

My childhood was difficult and there are things that I would sometimes prefer to forget, but 

they remain in my mind.  

 

23) Can you describe your career?  

When I arrived in Spain, I searched for a job in a residence, but as it was far away, I found a 

job in cleaning closer to my house in a shopping center. I kept working upwards and despite 

the difficulties, I’m now in charge of a cleaning team of about 16 people, and at times I’ve 

managed up to 26 people. I have to exchange with the heads of other services and decide 

what needs to be done or not.  

 

24) What’s a day in your life like?  

I wake up at 5 am every day, and I go to work. At noon, I come back to my house to rest and 

eat. In the afternoons, I often meet up with my friend that Is like a sister to me, I spend time 

with my daughter, my nephews and overall, I just use that time to only think positive thoughts. 

It’s important to keep a positive mindset, to not hold grudges, and enjoy the simpler things in 

life.  
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25) Where is your family and what kind of a relationship do you have with them?  

I have family in Cuba and some more in the United States, and here in Spain, a few distant 

cousins with whom I have a good relationship. Sometimes it’s hard to not have your family 

close-by, but it makes you stringer as a person.  From the age of 19 my mother really pushed 

me to do better in life, and sometimes we would fight, but I eventually understood that she 

was only doing her duty as a mother. With your children you have to help them, never treat 

them as a problem, and give them all you can to help them grow as people.  

 

26) Have you put your past behind you?  

No, my past will also be with me! I never forget. 
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PART B: DEVELOPING THE COMPETENCES OF ADULT 

EDUCATORS AND MIGRANT SUPPORT WORKERS 

 

 

There is a growing recognition that lifelong learning is the philosophy, conceptual 

framework and organising principle underlying all forms of education. It is based on 

inclusive, emancipatory, humanistic and democratic values. This concept of learning for 

empowerment is a central element when it comes to dealing with the rapid changes and 

challenges that our societies are experiencing. Since we are adults for most of our lives, 

adult learning and education (ALE) can be seen as the most extended component of 

lifelong learning. It is necessary for a democratic, just, inclusive, and sustainable society. 

As such, it supports the development of values such as learning to live together, peace 

and tolerance, and is a critical tool in preventing extremism and promoting active 

citizenship. 

 

The aims of adult education are to transmit knowledge, competences, and skills to 

overcome social exclusion, and to enable all adults, in different target groups and with 

different needs in our different societies, to take part. To accomplish this, we need 

responsible agents who organise or “manage” the processes of transmission (Jütte & 

Lattke, 2014). The adult educator is to support the development and “updating” of skills 

aligned to the current and future needs of our societies. These may be foundational skills 

such as literacy, active citizenship, or vocational skills. But they also include competences 

to address issues in a wide variety of areas such as health, environment, ICT, and many 

other domains. Consequently, a variety of adult education courses exist, such as basic 

skills courses, second-chance programmes for school dropouts, language courses for 

migrants and refugees, training opportunities for jobseekers, courses on digital skills, 

professional training for workers, etc. 

 

ALE practice is linked in many places to empowerment processes that are intended to 

help people overcome situations in which they are placed at a disadvantage. There are 

often close links between ALE organisations and players in civil society organisations that 

aim to change the life circumstances of a wide range of target groups. Continuous training 

and learning should support adult educators to play this role effectively so that they 

themselves are conscientious about their role and capacities as change agents, while at 
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the same time being able to make others aware of circumstances and potentials for 

change. 

 

In adult education, when an adult learns a new skill, the direct benefits to that individual 

are often very clear: They find a better-paid job, or they can speak to a wider range of 

people. The broader benefits of participating in education are sometimes hidden, though. 

Learners who succeed in obtaining employment have more resources at their disposal; 

they enjoy economic and physical security but, more importantly, they have an identity 

and sense of self-worth that builds confidence. It is likely that such adult learners will 

connect better to society, and this builds resilience. Many individuals who start by taking 

part in adult education are drawn towards playing a more active role within their 

community, one outcome of this process being to enhance social cohesion. In that sense, 

adult education can build stronger communities by helping to build social capital, 

encouraging community activism, and strengthening democratic processes that lend 

communities a voice (Milana, 2017). 

 

Imagine now what the benefits for a society can be when migrant women and men 

constitute a great proportion of the aforementioned adult learning community. In recent 

times, the increased number of displaced individuals across the world, and in Europe 

particularly, has highlighted the elemental role of adult education. A number of hosting 

countries are seeking to provide adult education in order to help new arrivals integrate. 

However, there has also been parallel provision of adult education to the receiving 

community, building intercommunity cohesion, for example through workshops on 

understanding the refugee and migrant experience and providing classes on practical 

ways to support immigrants, asylum-seekers, and refugees. 

 

In that sense, adult educators have an ethical responsibility to engage in a continuous 

learning that will develop their competences that are crucial for their work with 

disadvantaged social groups, such as migrants and/or vulnerable adults. This is even more 

imperative when adult educators work closely with migrant women – a group that is highly 

vulnerable because of their double identity markers as both migrant and women. 

 

For this reason, the second part of this Handbook focuses on the extension of the 

competences of adult educators when they work with vulnerable social groups, such as 

migrant women. This part includes innovative approaches and tools for educators who 

support vulnerable adult learners, such as migrant women who are not in employment, 

education or training due to family and childcare obligations. It consists of four chapters 

which aim to enhance the competences of adult educators to better approach 

learning/teaching/training environments. These are: a) The adult educator’s attributes; b) 



 

 165 

Social and Economic Empowerment of 
Migrant Women 

Project ID: 2020-1-NL01-KA204-064669 
 

Creating supporting environments; c) Strengthening your facilitation skills; d) 

Understanding and using intersectionality.  

 

All in all, adult educators will have the opportunity to go deeper into the conditions that 

are necessary for creating safer environments for their learners and help them tackle 

barriers they encounter in their everyday life. 

 

 

CHAPTER 1 

THE ADULT EDUCATOR’S ATTRIBUTES 

 

From a global perspective, the roles of adult educators cover an extremely broad 

spectrum. In some countries, adult educators are simply people who can read, write, and 

teach these skills to others successfully; elsewhere, carrying out this teaching task 

requires a special form of preparation. In many countries, imparting information is seen 

as the main task of the adult educator, similar to the traditional concept of a teacher. In 

contrast, other countries foresee a clear shift in the role of the adult educator towards a 

guiding, supporting, and facilitating function. Coach, facilitator, moderator, advisor, and 

guide are role names given to adult educators in these countries. They are increasingly 

gaining ground next to classic terms such as (adult) trainer, (adult) teacher and adult 

educator. Some of these terms emphasize both the imparting function of the role and the 

competencies, abilities, and skills to be passed on. Others place a greater significance on 

the supportive and facilitating function of the adult educator in the self-realization, 

empowerment, and development of learners’ personalities. This second part of the 

Handbook focuses on how adult educators can support personal development, empower 

participants, and motivate them for change. 

 

When you ask someone who the best adult educator is, answers will be very diverse. 

Someone will mention charisma, someone will mention interactivity, someone a good 

sense of humour. There are many elements to what makes a good adult educator. 

However, there are four overarching categories that could give guidance and facilitate the 

adult education practice. These are: 1. Attitude; 2. Knowledge; 3. Skill; 4. Behaviour 

(Mikulec, 2018; Németh, 2017; Nicoll & Salling, 2013).  

 

Let’s explore these in detail. 
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Attitude is the core characteristic of an adult educator, the first and most important thing 

the learners will see, feel, and connect to. Attitude could be expressed towards self, where 

the following elements emerge: 

➢ Self-confidence – truly believing you can reach the goals you have set for yourself, 

believing you can get your learners to listen, hear and change, believing you can 

handle any situation that may arise during the training. 

➢ Self-awareness – being aware of one’s true motivation (why am I an adult educator), 

of one’s strengths and weaknesses, aware of one’s blind spots at least to some 

extent. Working with migrant women involves a lot of personal emotions. As an adult 

educator, you cannot stand apart from your own identity, and as such must develop 

competencies around tackling your own emotions when faced with troubling 

instances. When emotions are not acknowledged, they can cause resistance, so it is 

important to address them. 

➢ Emotional intelligence, or emotional competences, is how a person navigates their 

emotions – using internal knowledge, skills, and attitudes. This happens both in day-

to-day life and when facing major struggles in life; and includes pleasant emotions 

and unpleasant emotions. 

➢ Questioning and critical thinking – constantly questioning attitudes, knowledge, 

techniques, ways things are done. 

➢ Openness to learning – being constantly hungry for knowledge. 

Attitude is also expressed towards others -in that case, the following elements emerge: 

➢ Accepting – being aware and accepting the fact people are different, have different 

attitudes, different ways of learning, different motivation, and different perception of 

world and of you as an educator and trainer. Accepting you can influence and 

motivate them to the point, but also being aware they must do their part too. 

Accepting that some of them will take a lot from the training and accepting the 

possibility some of the participants may not want or be able to fully accept the 

knowledge and experience. Drawing the line between accepting and trying to change 

things can be hard, it is sometimes wide, but a good trainer must be aware of it. 

Accepting also implies giving equal chance and treating all participants the same. 

➢ Adapting – being capable of adapting to any situation that may arise, which is closely 

linked to your openness to learning.  

 

Knowledge refers to what one KNOWS. The repository of knowledge that a good adult 

educator and trainer should acquire can be divided in knowledge regarding how people 

work and learn, and knowledge related to topic of training being delivered. 

How people work and learn 

Communication with individuals and groups, knowledge, and mastery of all its aspects is 

crucial for being a great trainer. An adult educator/trainer should know about and use 
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individual personality types, especially when s/he is working with diverse groups (in our 

case migrant women). It is important then to be ready to learn how to communicate 

messages to different people and what to expect from people with different 

communication and personality types. As an adult educator and trainer, you should have 

knowledge and deep understanding of group dynamics in order to manage groups 

effectively. Finally, you should have a good command of facilitating learning – you should 

know how the process of learning works, the different learning styles of participants and 

use all that during training design and training delivery. 

Topic knowledge 

As a trainer you should have an in-depth knowledge and understanding of the training’s 

topic(s). Also, real world experience is necessary to be able to transfer the knowledge and 

teach a skill on an appropriate level. Most of the times, in the case of training for migrant 

women, the most successful adult educators and trainers are migrant and refugee women 

themselves who have first-hand experience with the specificities of a hosting community 

and who have already been integrated in that community. 

 

Skill refers to what one CAN do. Once a trainer has knowledge, s/he also needs some 

well-developed skills of transferring and using that knowledge. When we speak of skills 

that adult educator and trainer needs, we can split them in two broad categories: 

Communication: In the end, training is all about transferring the knowledge, transferring 

the message. And same as in everyday life, to transfer a message successfully within 

training, one needs to be a skilful communicator. There are many elements of being a 

great communicator – from ability to build rapport and understand other’s needs and ways 

of thinking, to flexibility to adapt to other person and to context, through ability to control 

own expressions (in words, body language etc.), to the fact that our message must be 

clear to ourselves before we can successfully transfer it to others. A great trainer is a 

great communicator. 

Delivery skills: As an educator and trainer, you should have good presentation skills and 

next to that the ability to adapt to your learning group and to explain things in a flexible 

way. Besides that, you should be able to visualise the information you deliver and often 

use attention-catching techniques. 

 

Behaviour refers to what one DOES. In the end, all the things that you can do and know 

do not worth much if you don’t do something with those skills and knowledge. Our impact 

goes only as far as our actions and behaviour. When we speak of behaviour, it really 

reflects two interrelated levels: 

Self-management 

Self-management is all about using the strengths that you have. It builds on self-

awareness and has behavioural traits when one has a deep understanding of her/his own 
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style, strengths, unique experiences, as well as limitations. Self-management is about 

controlling our own cognitive processes and emotions and about knowing, understanding, 

and controlling our training style. 

Impacting others 

Next to knowing your own style, you must also be able to acknowledge your learners’ 

experiences and try to build bridges towards them in order to support them to integrate 

in society. To have an impact on someone means to commit to the learning process 

engaging with them in open, mutually beneficial ways; to embrace critique; to view the 

journey as the goal; to invest time and energy not in what is, but what can be -in other 

words, to observe gaps and mistakes in common thinking and behaviour and trust yourself 

in your belief that it’s time to push the boundaries of what’s accepted. 

 

This chapter exemplifies that being an adult educator and trainer is not an easy task -

especially when you must work with vulnerable social groups. There is a multitude of 

characteristics and attributes that you should cultivate in order to become an emotionally 

intelligent and skilful educator/trainer. However, besides your personal growth and self-

development, it is important to learn how to create supporting and empowering 

environments for disadvantaged learners in order to help them flourish. 

 

 

CHAPTER 2 

CREATING SUPPORTING ENVIRONMENTS 

 

For an immigrant and refugee woman who has known poverty, fear, violence, and trauma 

this is real life. Not a news story on the front pages, but rather her own life experience. 

Living for survival is complicated. For some, emigrating to a different country seems easier 

than the experienced poverty and inevitable lack of opportunities. For others fleeing their 

home is a lot more painful and not a voluntary action. It takes a significant amount of 

courage for a woman to leave her country. So, when they walk through the door of a 

learning institution, an educational organisation, a training opportunity, they should be 

welcomed without judgment. There are caring adults and peers with similar stories. There 

is safety. There is listening. There is learning. There are conversations that explore where 

they have been, what’s important to them, and where they want to go. Every interaction 

is intentional and purposeful to provide a safe and affirming experience. This woman is 

given the freedom to explore, wrestle with new ideas, and encounter new experiences. 

These are the seeds of hope and change. 
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The question now is how we can create this supporting environment, in which migrant 

women can harvest the knowledge we have to offer and grow as individuals, professionals, 

members of a community. We would argue that creating a safer space is the optimal 

answer. 

 

SAFER SPACES 

A safer space is a supportive, non-threatening environment that encourages open-

mindedness, respect, a willingness to learn from others, as well as physical and mental 

safety. It is a space that is critical of the power structures that affect our everyday lives, 

and where power dynamics, backgrounds, and the effects of our behaviour on others are  

prioritised. It’s a space that strives to respect and understand the specific needs of a 

person that. Everyone who enters a safer space has a responsibility to uphold the values 

of the space (Coalition for Safer Spaces, 2010). 

 

The term ‘safer space’ suggests that a space cannot be safe in absolute terms; rather it’s 

a relative state and making it safer than the status quo is a collective responsibility and a 

work in progress. We say ‘safer’ realising that not everyone experiences spaces in the 

same way, so any one set of guidelines established to create safety may not meet the 

requirements of everyone and there may be complications or lapses in fulfilling those 

guidelines in practice. 

 

The roots of the concept of safer space go back to the late 1940s when psychologist Kurt 

Lewin (Coghlan & Jacobs, 2005; vaughanbell, 2015) designed workshops on sensitivity 

training. These workshops were a form of group discussion where members could give 

honest feedback to each other to allow people to become aware of their unhelpful 

assumptions, implicit biases, and behaviours. The principles were later adopted by the 

feminist movement and by lesbian and gay liberation groups in the USA in the 1960s. For 

the LGBTIQ+ community a safer place was where people could find practical resistance to 

political and social repression. Activist and scholar Moira Kenney said, “Safe space, in the 

women’s movement, was a means rather than an end and not only a physical space but 

a space created by the coming together of women searching for community” (Kenney, 

2001).  

 

The safer space movement extended further with calls for intersectionality to be included. 

In recent years, safer spaces are essentially conceptualised as a set of respectful practices 

to be implemented in an attempt to equalise existing power relations, and to empower 

marginalised groups. 
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A safer space is confidential and free of judgement and created precisely to allow people 

to mention concerns without fear of being condemned for them. Establishing guidelines 

for conditions that are not acceptable in a space, and action plan(s) for what one will do 

if those conditions arise, is part of being proactive in creating a safer space. Issues like 

hurtful language and behaviour (both within the space itself, and in patterns extending 

beyond activities of the space), violence, touching people without their consent, 

intolerance of someone’s religious beliefs or lack thereof, being racist, ageist, sexist, 

homo-/bi-/transphobic, ableist, classist or exhibiting any other behaviour or language that 

may perpetuate oppression, may be addressed with a safer space policy (The Roestone 

Collective, 2014). Safer spaces allow for the voices of those at the margins to be 

articulated, heard, and hopefully understood. 

 

To create a safer space does not necessarily mean guaranteeing a safe space; however, 

there are various things we can put in place, and actions we can take, to respond to each 

migrant woman’s need for safety. It is only once you establish, with your group of learners, 

what makes a space safe that you can work towards setting it up. It is important to 

differentiate between what we understand by ‘safer spaces’ for vulnerable groups and 

‘safer learning spaces.’ Minority and marginalised people will often ask for and be provided 

with a ‘safer space’ within a training setting where they can have time with their identity 

group and their allies. Examples include minority ethnic only spaces, LGBTIQ+ groups, 

single identity groups such as single gender groups etc.  

 

In these settings stricter criteria might apply on who can be in the space to ensure the 

psychological and emotional support that is needed by the majority is not compromised 

by someone upsetting that space. Safer learning spaces on the other hand have containers 

put in place that allow for difficult conversations and challenges to take place. Container 

is a term used in reference to create a psychologically safe context for learning, a so-

called safe container. It establishes a psychologically safe context and includes (1) 

clarifying expectations, (2) establishing a “contract” with participants, (3) attending to 

logistic details, and (4) declaring and enacting a commitment to respecting learners and 

concern for their psychological safety (Kisfalvi & Oliver, 2015). As educators and trainers 

who collaborate with learners to perform these practices, consistency between what we 

say and do may impact learners’ engagement. 

 

CREATING SAFER SPACES 

From the above analysis, it is evident that much of our conversation and developing 

training practices and activities will be based on sharing experiences of migrant women’s 

everyday life both in the host and origin communities. These experiences are not always 

easy on the ears, but nevertheless they can move us to act. However, they will not leave 
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us unchanged and creating space to delve into those experiences can surface painful 

memories and deep emotion. As facilitators, we must prepare for this and create safer 

spaces for women to share, honour that emotion and move towards action. 

 

This section aims to help you understand some basic principles of how to create a safer 

space, as indicated by the Outside In project team (see reference list): 

✓ First ask your participants, in our case migrant women, what they need to feel safe to 

learn from the developed units (see PART A of the Handbook), participate and to feel 

respected; their answers will be a solid ground to agree on how to be together when 

sharing a space that is about growth, learning and discovery. 

✓ Name it: first we say out loud that this space is a safer space. 

• Take time to talk about this in the beginning of each training session. 

• State that this is a space where we agree on certain behaviours (for 

example group agreement). 

• Specify that some behaviours are unwanted if they damage the safety of 

the space, decide what action will be taken if they occur – for example the 

participant may need to agree to one-on-one support to address the 

behaviour and see if they can continue in the space. 

• Communication must be respectful; people need to feel respected. 

✓ Check during the activity how your participants are.  

✓ Take care of the physical space (accessibility, enough light, etc.). 

✓ Accessible and inclusive methods, energisers, (good planning, having B plan, planning 

in advance every step of the process). 

✓ No assumptions about the persons in the room or the whole process. 

✓ Be an example - follow the agreement/rules yourself. 

✓ Assure your participants that it is not obligatory to participate in the activities 

 

The following table summarizes some of the prerequisites for creating a safer space and 

approaches to creating and maintaining it: 

Prerequisites for a Safer Space and Approaches to Achieving It 

Prerequisites for 

creating a safer space 

Approaches to creating 

and maintaining a safe 

space 

Examples 

Physical aspects  

Create a strong container  

early on  

Use movable furniture; sit  

in a circle 

Time and timing Warm up ice breakers;  

provide transparent  

direction of classroom  

processes 
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Suspension of judgment/ 

no censorship 

Establish ground rules No put-downs; right to  

pass one’s turn 

Mutual trust and  

respect 

Teach by example “Holding”2; model caring  

body language  

Qualities of listening Bear witness Use “third ear” to  

attend to sub-texts and  

preconscious material 

Reflexivity  Model a reflexive attitude Share own self-questioning;  

sit in on colleague’s  

trainings 

Source: Adapted from: Kisfalvi & Oliver, 2015 

 

Things you should make clear to participants to define the space:  

In a supportive training environment, it’s important that you use dialogue to create a 

physical and emotional space that enables mutual learning and an articulation of shared 

principles that govern the space to ensure we are all safe as women first, and then as 

participants and group of learners. 

 

Confidentiality is an important element of supportive, safer spaces. Migrant women -and 

all vulnerable people in that matter- share issues that are personal and delicate, so it’s 

important to commit to maintaining confidentiality. Consider everything that’s said to be 

private, unless specified otherwise. If you would like to share someone’s story or 

comment, please ask them first. Consent is the cornerstone of trustful relationships. 

 

A supportive, safe environment respects ones desire not to share opinions, reflections, 

feelings, or experiences. You should not oblige your participants to speak or share - allow 

for silence and inner reflection -you can always suggest writing thoughts on post-it notes. 

Moreover, issues between participants might often arise. In order to maintain the 

supportive environment, you should commit to de-escalate together - a safer space is not 

a policing space, so you should address them together with your participants. Sometimes, 

in the end, we may want to settle on “agreeing to disagree”. 

 

To define safer space, we should discuss first what accountability is. A supportive 

environment is an accountable environment, namely we are accountable and responsible 

 
2 Holding indicates a process in which the educator demonstrates disciplined compassion, namely a type of 

somewhat distanced, bounded, caring for the learners. This parallels with the educator’s ability to firmly but 

empathetically “hold” the learners, to reassure them that he or she will look out for their well-being in the 

classroom. By practicing such holding, educators can go a long way toward creating a learning alliance in 

the classroom contributing to the creation of a challenging and supporting learning space that welcomes a 

newcomer in a spirit of hospitality. 
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for our speech and actions, our power, and privilege. We strive to “call in” those who need 

to be held accountable for their oppressive behaviour. 

 

MAINTAINING SAFER SPACES 

A training scheme, or any educational practice for that matter, is not a linear process. We 

might have drop-outs, as well as newcomers joining the training beyond the start date. 

For this reason, it is important to know how to maintain a safer space. In that sense, after 

establishing the group agreement/rules that define your safer space, you should introduce 

them to every new person that joins the group. Keep in mind that creating a safer space 

is a process and not a one-time act. 

 

You should regularly check the emotional and physical state of the participants (for 

example, you can establish a morning routine where you all sit in a circle and ask your 

participants how they are feeling, if there is anything they would like to talk about or 

address in the group). Give each person enough space to express themselves (people 

have different ways and speeds of expressing their emotions). 

 

We have already mentioned in the first chapter that an adult educator should acquire 

knowledge on how to take care of the group dynamics, (i.e., the behaviours and 

psychological processes occurring within the group) and do activities and interventions to 

build relationships and support group discussions. Part of this know-how is the ability to 

adapt the methods so that everyone can participate, as well as use inclusive methods, 

games and activities and visual methods and techniques to take account of diverse 

learning styles. 

 

Moreover, to maintain your supportive environment, it is essential to use reflections, 

evaluations, and constant checking how the group is feeling, working etc, and pay 

attention to the people who are more or less quiet. The most important thing that the 

whole group -including yourself- should remember is that ALL are responsible for the 

safer space. 

 

CHALLENGES 

One persistent question resulting from the discussion is how to act when the safety in a 

space is challenged. As an educator and trainer, you should try to understand the cause 

of it, after admitting that the space is not safe anymore or at least that something has 

happened. 

 

Allow the group members to communicate this in their own way – do not force people to 

discuss their emotions if they are uncomfortable or expose them to the emotions of others 
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if they are not ready for this. The needs of one should not infringe on the needs of others. 

You should try to check in to see if those affected most feel safe/willing to continue and 

give them the option to leave. Try to make sure no one gets (even more) hurt. 

 

When something occurs that destabilizes the supportive environment you and your 

participants have created, then you should at least talk about the situation and directly 

address it, instead of ignoring it. Even if you feel like you don't have the answer or you 

can't deal with the situation alone, try to make some conclusion in that moment. You 

acknowledge that something has happened and don't ignore it and let the group know that 

this will be dealt with. 

 

If the safer space and supportive environment are not safe and supportive anymore 

because of one person, remove that person from the activity or room (if that is the only 

way). Of course, you should do one-on-one work with this person to understand what 

happened and for them to understand their needs and the impacts of their behaviour. 

Support them to repair the harm and hopefully re-enter the space and re-build the trust. 

 

Lastly, stop the activity (if needed) and focus on solving the conflict, while searching for 

different solutions. If needed get support for yourself and find an appropriate person to 

address the event. 

 

WHEN YOU GIVE RESPECT, YOU GET RESPECT 

As an adult educator and trainer whose work is closely linked to social groups that go 

through hardships on a daily basis, you have an ethical obligation to show respect to each 

and every one of your learners. Respect should become the cornerstone of your training 

setting - respect people’s beliefs, opinions, viewpoints, and experiences, people’s identity, 

background, names, and pronouns; do not assume anyone’s identity markers. Commit to 

not reproducing systemic oppressions, such as racism, sexism, patriarchy, classism, 

ableism, homo-/bi-/transphobia, and so on. 

 

Being respectful is an elemental facet of creating supporting environments. But how can 

we secure that we show respect towards our learners’ opinions? The following tips are 

quite helpful: 

 

✓ Critique ideas, not people - don’t make things personal, ensure that people feel 

comfortable contributing without feeling like they themselves will be attacked for their 

views. 
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✓ Avoid judgement - diverse groups have lots to offer, including different opinions. When 

group members share their likes and dislikes, respect their personal opinions and 

preferences. 

✓ Intention vs. impact - good intentions are not enough. We all need to be responsible 

for our own speech and actions. Be aware that our actions have an effect on others, 

despite good intentions. 

✓ Contradicting ideas are OK - the aim is to create a space where contradicting ideas 

can coexist, without feeling challenged. 

 

EMBRACE DIVERSITY AND INCLUSION 

Stating that your training environment, your training classroom is going to follow and 

support diverse and inclusive approaches to learning and capacity building is not that 

difficult. However, responding to some of the tough questions is. How can our 

communities face the diversity of people and accept not only their similarities but also 

their dissimilarities? How to deal with different interpretations, prejudices, judgments, and 

experiences that might arise in a classroom setting? How to solve problems of 

discrimination on grounds of gender, age, ethnicity, race, and religion? How to deal with 

xenophobia? How to enable all groups of people to participate in community and 

education? What are suitable concepts and how can inclusive educational and training 

systems be shaped so as to contribute to making communities inclusive? How to design 

learning approaches, programmes, and institutions to shape inclusive systems?  

 

Discourses on diversity and inclusion come from a variety of sources, but they should be 

discussed together. They are two sides of the same coin and together can create all the 

conditions for the development of supportive learning environments. Combining the two 

perspectives of diversity and inclusion meets the demands of inclusive societies in a 

globalised world. Diversity in the training room counteracts inequality, and on the other 

side it supports and empowers the individual to create his or her competences, interests, 

capabilities, and personality. 

 

At the same time, inclusion can be one answer to shape inclusive communities, 

recognising diversity and care for the opportunities and challenges of a globalised world. 

We should opt for inclusive training as a strategy to counter exclusion and inequality, and 

as a strategy for supporting access to continuous education and participation. It is well 

known that migrant women rarely have opportunities to engage in lifelong learning -at 

least in the Southern European countries. For this reason, it is essential to create a strong 

safe network around our training so that it will attract the participation of migrant women, 

which in turn will broaden their possibilities to participate in society, and to develop their 

personality and create identity. Excluding mechanisms and inequality occur more often to 



 176 

certain groups, and migrant women are prominent among those groups, so it’s our 

obligation to be as diverse and inclusive as possible in order to engage women from 

different ethnic backgrounds (Cocquyt et al., 2017; Villegas & Lucas, 2002). 

 

International literature indicates that persons with a migrant background are often among 

those with fewer opportunities, under-utilized in the labour market and in unskilled work, 

and with poor language skills, and this might result in a low level of participation in 

education. Recognising and integrating diversity as a principle for an inclusive, supportive 

environment is of utmost importance. However, integrating diversity goes hand in hand 

with gaining a better understanding of our participants’ learning and participation barriers, 

motivations, interests, and emotional preconditions, and this can only happen if we put at 

the centre of our training the creation of mutual relationships.  

 

This can occur when the four principal areas of belonging, mastery, independence, and 

generosity emerge in a training environment (Ansell et al., 2008; Vertovec, 2015). A 

supportive environment can be created when the whole group develops a sense of 

belonging -a result of having a positive relationship with trustworthy peers and 

teacher/trainer, participating in an inclusive program, and experiencing a safer 

environment in which migrant women feel that they can flourish. At the same time, a 

supportive environment is a prerequisite for the development of mastery. Mastery 

includes developing knowledge, skills, abilities, and attitudes then being given the 

opportunity to demonstrate them in a proficient manner. The training should not neglect 

the development of those core skills that are elemental for the labour market of host 

societies. Following that, independence emerges out of a solid training environment; 

independence allows migrant women learn about and practice self-reliance, self-

determination, and capturing one’s own hope and optimism and believing that they have 

some impact or control over their life’s events. Finally, one of the most important 

outcomes of an empowering training environment is the growing feeling of generosity -

offshoot of the opportunity to participate in something larger than yourself. 

 

ACHIEVING SUPPORTING ENVIRONMENTS 

In the discussion of this chapter, it’s evident that safety has a pivotal role for achieving 

supporting and caring environments, as it includes both a safe physical space and safe 

dynamics between participants. An environment that affirms migrant women and their 

identities, it builds community, connection, and life skills and expands those women’s 

world views such that integration into host communities is rendered easier. When we 

achieve supporting training environments, it is an opportunity for migrant women to 

identify the things that are most important to them, discover possibilities, and make 
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decisions. Adult educators and trainers provide them with relationships and opportunities 

to process those decisions and receive support as they pursue goals, hopes, and dreams.  

 

Bringing migrant women together through community involvement, volunteering, 

teamwork, and learning about others is how training programs like this one connect 

migrants to one another and to life changing ideas. In that sense, if we create all the right 

conditions for creating supporting environments, we expect to witness migrant women’s 

improved self-confidence and self-worth; the ability to communicate better verbally and 

express wants and needs to others; interacting with each other and making friends; 

creating resumes, interviewing for jobs and obtaining employment; gaining acceptance to 

new educational programmes; developing the “soft skills” that allow them to succeed in 

the workplace; discovering a career they can enjoy; achieving greater independence and 

a deeper sense of happiness, purpose and fulfilment. 

 

 

CHAPTER 3 

STRENGTHEN YOUR FACILITATION SKILLS 

 

Think about it: To sit in a room with a vulnerable person, for example a newly arrived 

refugee woman who has few opportunities to interact with other women from other 

communities. To share a space that has been purposefully and intentionally entered into. 

To sit silently in quiet and stillness, leaving room for that woman to decide when it is time 

to speak, to decide where to begin, to decide the words to choose. The story (and there 

is never just one) may be told all at once—maybe even without a breath—or it may be 

told slowly and carefully over time. It is a privilege to be in that kind of space with a 

vulnerable person. Once this relationship-oriented kind of interaction begins, it is vital, that 

you hear, see, and feel what that person is giving. 

 

Being an adult education trainer is not an easy task as we have already exemplified in 

chapter 1. We constantly struggle to engage more and more adults -especially those who 

have limited access to educational opportunities- and work hard to enhance our own skills 

and learn more on how to use intervention tools to increase the effectiveness of a group's 

work in achieving our trainings’ intended goals. In other words, in this chapter, we will 

discuss the ways we, as adult educators and trainers, can strengthen our facilitation skills.  

 

COMMUNICATION 

Communication is one of the most important elements you should pay attention to when 

facilitating a training. Your learners should feel that you are not merely conveying 
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knowledge to them, but rather you support them build their skills. So how can you 

communicate your intentions to supporting them? Throughout the training sessions, you 

should employ the following strategies (Rosenburg, 2015): 

✓ Active listening - try to hear people out, recognise their emotions and understand their 

perspectives. 

✓ Perspective and empathy - recognise that people’s perspective is their truth. Respect 

it and refrain from judging. 

✓ Do not interrupt people - only one person speaks at a time; give preference to those 

who haven’t spoken (much). 

✓ Avoid making generalisations - don’t make blanket statements about any group of 

people.  

✓ Amend and adjust gently - if someone says something that is offensive or inaccurate, 

bring it up politely. 

✓ Do not put pressure on the minority person to speak for their community - they are 

not in the group to educate us. 

✓ Do not apply an experience of one minority person in the group to the whole 

community. 

 

These communication practices could support you build rapport with your group of 

learners such that mutual trust, friendship, and affinity could be developed with them. It’s 

important to acknowledge that our adult learners’ experiences are complex and 

multifaceted. As we have already stressed out the issue of diversity is central to the adult 

learning classroom. Such classrooms comprise a range of ages, multitude of beliefs, 

understandings, values, ways of viewing the world, as well as the diverse experiences of 

the participants. For this reason, we should approach our learners and the learning 

process with the utmost respect and try to actively and empathetically engage with them. 

 

Should you follow the above communication tips, you will most probably achieve to 

empower your learners and convey the message that lifelong education could lead to a 

better, more fulfilling personal life, but at the same time could result in a better citizenry, 

a better community, and a better world. For that to work, again, learners must be 

empowered and included. Learning is therefore best facilitated in a context of mutuality 

and respect in which participants feel valued. According to Barrett (2012), a typical trait 

in adult education is that a high degree of participation is expected from everybody. This 

includes learners taking responsibility for their learning and engaging in open and 

authentic dialogue within the learning environments. However, when you primarily work 

with vulnerable individuals, such as migrant women, within the classroom, you should 

always practice patience and develop healthy forms of communication and freedom to 

choose such that learners’ initiative and autonomy are promoted. 
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CREATING INCLUSIVE CLASSROOMS 

As the adult educator, you should move from simply acknowledging and accepting that 

individual learners are different, to a position where you create an atmosphere of inclusion. 

Given the context and the goal of a training programme, you should actively manage and 

value the diversity within your learning spaces to ensure that participants feel included 

within the learning environment. The key to creating an inclusive classroom that 

encourages participation, teamwork, and cohesiveness is diversity management which 

encourages persons to interact and share ideas. Your facilitation skills and competencies 

in creating inclusive classrooms through diversity management is of vital importance here.  

 

Let us now take a closer look at a number of strategies that will help you, as adult 

educators and trainers, develop the competencies to create inclusive classrooms. Our 

starting point is that educators who develop a reflexive practice are best able to create 

inclusive classrooms where participants feel respected, their views are honoured and 

therefore they feel free to participate. 

 

REFLEXIVITY 

When working with vulnerable groups, a number of anxieties may arise. The sense of 

responsibility, the power differentials, the capacity to substantively help and support 

create an amalgam of factors that make us, as educators and trainers, feel anxious and 

often weak. In navigating these anxieties, reflexivity seems crucial. We see reflexivity as a 

positioned practice that helps us face multiple lines of difference and power hierarchies 

that educators and trainers are implicated in, as well as recognise and think through 

failures, shortcomings, and limitations of the training process (Maczynska, 2020). 

Following Pillow, we are committed to practice a ‘reflexivity of discomfort’ that is neither 

comfortable nor focused on success, but rather encourages the teacher, the trainer to 

stay ‘accountable to people’s struggles for self-representation and self-determination’ 

(Pillow, 2003: 193). The act of recognising and embracing failures, not in order to turn 

them into successes, but rather to see them as spaces for thinking about the training 

process and developing further reflexivity seems to be an inevitable element of creating 

supportive environments in which a training for empowerment should take place. 

 

Reflexivity can only strengthen your facilitation skills to the extent that it highlights your 

willingness to explicitly examine how your assumptions, personal beliefs, and dispositions 

impact your attitude towards teaching and learners and your consequent willingness to 

look at things from a different perspective (Barrett 2012). Reflexivity requires that you 

think more critically about your actions during a training session and question how you 

see your learners’ world. It gives focus to the presuppositions, assumptions, values, 
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personal philosophies, the things we take for granted and their impact on our 

relationships. Reflexivity, with its focus on self-reflection, has profound potential for major 

personal transformation (Cunliffe 2004). Reflexivity may be seen as one aspect of the 

larger field of reflection, and as such may be viewed as progression along a continuum, 

moving from critical reflection to transformational learning (Mezirow 1997). 

 

So, what can we do to make sure that we stay self-reflective throughout the learning and 

teaching process? 

  

✓ Recognise your privilege and positionality - be aware of your prejudices and privileges. 

If you’re coming from a privileged background, recognise it along with your position, 

social standing and social capital, and consider how these may affect your way of 

thinking and being. 

✓ Be self-aware: Take space, Make space / Step up, Step back - Be aware of how much 

space you are taking/how much you are speaking. If you feel you are speaking a lot, 

you should step back and let others take that space; if someone hasn’t taken that 

space/hasn’t expressed much, they might consider stepping up to contribute. 

✓ Don't make assumptions - people should not assume other people’s experiences or 

intentions. If you have questions, clarify. Don’t simply assume. 

✓ Lean into discomfort - be willing to experience some discomfort in discussions, 

particularly if you’re coming from a privileged position, and learn from it. 

✓ Careful and attentive space - as we share, we commit to being careful with each other, 

and to not say harmful/hurtful things. Be aware of how others are feeling. 

✓ Do not reduce your learners to your perception of their identity.  

✓ Try not to project on your learners your own imaginaries of what it means to be a 

woman; a migrant; a refugee; etc. 

 

A reflective practice requires that you, as the main instructor, engage in reflection at 

various stages of your training practice (reflection before, during and after the training). 

This could strengthen your facilitation skills in several ways. For example, continuously 

practicing reflexivity could result in you moving from simply looking at situations 

retrospectively and seeking to see how they could have been done differently to thinking 

about doing something while doing it (thinking on your feet) such that you have acquired 

the capacity to reshape what you are doing while doing it (Mezirow, 1995; Schon, 1983). 

Key to thinking on your feet is past experiences that allow one to recognise the kind of 

response that a particular action is likely to evoke, leading to a modification of one’s 

actions. This type of reflection can be aligned with the notion of self-management and 

self-awareness (see chapter 1) promoted in the literature on emotional intelligence. 
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EXPERIENTIAL LEARNING 

Avery and Thomas (2004) noted that courses that mainly lecture with little learner 

interaction and experiential learning are unlikely to raise awareness and build capacity. 

Active engagement and experiential activities help learners make the transition from 

cognitive knowledge of concepts to a more thorough understanding and practical 

applications. The strategies that are about to be presented allow both instructors and 

learners in training to actively participate in learning experiences that facilitate the 

individual’s own self-reflection. The aim therefore is not to directly teach, but to allow the 

learners to discover information about themselves through self-reflection and group 

interaction. 

 

Critical group discussion 

The aim here is to expose personal concerns, daily matters, even biases and prejudices. 

The effectiveness of this approach rests on the willingness of your learners to be open to 

discuss issues that are of concern and affect their realities, as well as to rethink their 

assumptions and to subject those assumptions to a continuous process of questioning 

and argument. You, as the adult educator, also need to be objective in your approach. The 

point here is not to arrive at a consensus, but rather to help your learners reach a more 

critically informed understanding of the issue at hand, to enhance their self-awareness 

and their capacity for self-critique, to help them to recognise and investigate their 

assumptions, to foster an appreciation among learners for the diversity of opinions and 

perspectives that emerge within the context of open and honest discussion, to encourage 

attentive and respectful listening, and to help them make informed decisions (Brookfield 

& Preskill, 2005). During the training, you could put forward a problematic statement 

arising from either a real-life situation or a fictitious situation related to some aspect of 

the topics. You could then facilitate an open discussion on the issue. Encourage your 

learners to be objective in presenting their arguments and open to discuss with their fellow 

learners regarding any controversies that might arise. Through the critical discussion, 

your learners will become aware of their assumptions and perspectives on the issue 

discussed and how these may differ from those of others. 

 

Reflective journals  

Journals are tools that promote growth among learners through critical reflection and 

meaning making. The goal of journal writing is for both trainers and learners to evaluate 

their actions and reflect on how they could handle a situation differently in the future – 

reflection-on-action. But it also facilitates reflection-for-action, as the result of the analysis 

will inform future actions. Journal writing provides a safe place for free expression of 

thoughts and feelings. Reflective journaling provides guided opportunities for learners to 
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“think aloud” on paper and reflect on their own perceptions or understandings of the 

situations encountered (Brown & Sorrell, 1993). In that sense, both you and your learners 

will be able to describe why decisions were made and actions taken, along with feelings 

and future thoughts and directions. You could encourage your learners throughout the 

training activities to document their thoughts and/or any incidents in which they recall 

being challenged by a person or a differing view or feeling uncomfortable or angry. You 

can them ask them to analyse their responses within those situations. It would be 

advisable that you, as the educator/trainer, provide one-on-one feedback to the trainee 

about their journal entry, given that there are no time constraints. The feedback should be 

devoid of judgment and criticism. Rather, feedback should serve to challenge the trainee 

to reflect on his or her experiences and to push the trainee to reflect more deeply at the 

level of their assumptions, presumption and beliefs about him or herself, the local 

community, and the learning environment. To be effective, the journal writing process 

should be well planned and have explicit expectations. 

 

Role play 

The use of scenarios and role playing can also be valuable in facilitating the development 

of strong facilitation skills. In general, role playing accelerates the acquisition of know-

ledge, skills, and attitudes by focusing on active participation and sensitisation to new 

roles and behaviours. The opportunity to engage in situations that are similar to real life 

helps learners to practice and retain information and enables the transfer of knowledge 

and skills to everyday life. Providing trainees with realistic diversity scenarios will help 

them develop an understanding of the complexity of various social issues by taking on 

the perspective of another. Role play can also be used to have trainees demonstrate how 

one would respond in a given situation and to assess the reasons for such responses. 

 

However, in the classroom, when you are dealing with a marginalized and/or vulnerable 

group, such as migrant women, you have to be really careful when using role play. The 

scenarios should be selected after careful consideration as there is a risk for traumatic 

experiences to emerge -especially in the case of refugee women who were forced to flee 

their country. For this reason, it is really important that you have some experience on how 

to manage trauma and that you are aware of what techniques you can use to manage 

trauma triggers as a trainer. 

 

The following six principles for trauma-informed care in the classroom are really important 

for successful training sessions (adapted from the SAMHSA report, 2014). These 

principles include: 
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1. Safety: Throughout the training programme, all people involved need to feel physically 

and psychologically safe. 

2. Trustworthiness and transparency: Decisions are made and implemented with the 

primary goal of building and maintaining trust between all parties involved, e.g., 

trainers, trainees, administrative staff, municipal officers, community members, etc. 

3. Peer support and mutual self-help: An atmosphere of support is key to building trust 

and empowerment and in establishing safety. 

4. Collaboration and mutuality: Everyone—trainers, staff, and trainees—has an essential 

role in developing a trauma-sensitive training and learning environment. This 

responsibility is not just for those in therapeutic positions; instead, everyone must do 

the work to create a trauma-informed workplace. 

5. Empowerment, voice, and choice – everyone in the training and learning community 

strives to empower others and recognizes that each student is unique, and both 

require and deserve an individualized approach. For example, when emotionally 

dysregulated, a learner may be asked what they need to feel better. Providing the 

learner an opportunity to use their voice and select what they want or need empowers 

them to recognize what they need, express those needs, and feel calm and heard 

when those needs are met. 

6. Cultural, historical, and gender issues – Ignoring stereotypes and biases and ensuring 

that both teaching and other interactions with learners and other trainers are culturally 

sensitive and responsive is a crucial part of trauma-informed training environments. 

 

Case studies  

An alternative to role playing but equally effective strategy for experiential learning is case 

studies. This strategy is close in nature to the group discussion approach discussed 

earlier. This is because the case usually serves as a catalyst for an open group discussion. 

Case studies are useful in helping learners to analyse their values on various social issues 

involving many people and varying viewpoints. Case studies are used to demonstrate 

different ways of thinking about the same issue.  

 

As a strategy for encouraging reflexivity and experiential learning, you should select cases 

adopted from actual situations, and then trainees would be required to read the case and 

independently articulate their own response. Then you should facilitate a discussion 

around the case during which trainees would have the opportunity to share their 

perspectives on the matter. The discussion around the case allows trainees to expose and 

reflect on the lens through which they view various issues that are related to their daily 

life in the host communities. It also helps them to clarify their beliefs, assumptions, biases, 

and contradictions. 
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RELATIONSHIP-CENTRED TRAINING APPROACH 

The values of acceptance, partnership, and believing in the worth of learners are critical 

to building connection between your learners and trainers/educators. The value of being 

relationship-centred impacts how learners are seen, treated, and talked about. In that 

sense focusing on building relational training environments is crucial for improving and 

strengthening your own facilitation skills as trust is one of the most important elements 

that could enhance your trainer skills. It is not uncommon for today’s societies to have 

negative attitudes toward marginalized social groups, such as migrants. It is the adult 

educators and trainers’ framework to view those groups differently and challenge these 

biases. You should create a safe place by seeing your learners through a lens that reflects 

their strengths; respects their ideas, stories, relationships and lived experiences; and 

views them as individuals who have something to offer. The value of seeing them through 

this positive and strength-based lens creates true learner-trainer partnerships, avoids 

power-struggles, and gives learners the opportunity to be equitable contributors.  

 

The following elements are important to be taken into consideration when facilitating a 

training in which you aim to build strong relationships (Krueger, 2005):  

• Presence: The ability to bring self (adult educator/trainer) to the moment. “I am here; 

I will go with you.” 

• Rhythmic Interaction: The human connection; movement toward resolution, moment 

of connection, discovery, empowerment. 

• Meaning Making: An understanding of learners’ contextual reality; construct and 

deconstruct; moving-talking-and being together. 

• Atmosphere: The tone, mood, space, and place. 

 

These kind of training programmes that aim to build capacity to marginalized social 

groups, such as migrant women, want to create a sense of community and connection in 

a way those women may not experience in other circumstances. Being relationship-

centred is building trust. Welcoming an individual’s complexities and intersectionalities 

gives room for learners to be who they need to be in that moment. Creativity and relentless 

curiosity are the driving forces behind opportunity, accessibility, and authentic relationship 

building. Strength-based language and frameworks may evolve and change, yet the 

premise that underrepresented learners are more than their circumstances, behaviour, 

and perceptions is critical to how they are valued. 

 

Throughout the training learning process, consultation and debriefing are vital. These tools 

provide opportunities to process challenging situations, explore bias, discover 

opportunities to try different approaches or skills, and ensure ethical conduct. This 
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experience can be challenging and can lead you to educate yourself more on how to 

provide a safer place to tell a story or connect with another person. Striving to learn more 

could expose your learners to new ideas and new experiences and provide them with an 

opportunity to determine their own path. 

 

We, as providers of services to marginalized adult learners, can ask ourselves why and 

how we are doing this work. We must consult, debrief, challenge one another, and support 

each other. 

 

Our work is not done in isolation. Our work is a partnership among people who face social 

and economic obstacles, caring adults, and community support. Our work is rooted in 

hopefulness and possibility. It is our responsibility to ensure high quality programming 

and to invest in adult education professionals with training, supervision support, and/or 

mentoring. Creating opportunities for marginalized groups, such as migrant women, to 

thrive requires collective investment. Professionalism in adult education and training is 

critical to establishing credibility, safety, and security. 

 

 

CHAPTER 4: UNDERSTANDING AND USING INTERSECTIONALITY 

 

Inequality exists not merely within and between countries. True, inequalities of income 

constitute one factor, but those of gender, ethnicity, religion, sexuality, and other 

dimensions make the experience of those inhabiting the multiple axis of inequality more 

vulnerable than others. Conflict that stems from ethnic, racial, religious, and other political 

tensions and economic distress has led to ever-increasing numbers of migrants (rising 

from 173 million in 2000 to 281 million in 2020 according to the United Nations’ 

International Migration Report). Environmental disasters – droughts, floods, tsunamis, and 

earthquakes – exacerbate such inequalities. It is against this heterogeneous context of 

inequality of opportunities, arising from disasters, conflict, and migration to name only a 

few, that we seek to define and understand how we can use this multiple axis of inequality 

-in other words, intersectionality- to raise awareness and empower migrant women and 

other vulnerable social groups.  

 

In a nutshell, intersectionality is the acknowledgement that within groups of people with a 

common identity, whether it be gender, sexuality, religion, race, or one of the many other 

identity markers, there exists intragroup differences. Everyone is experiencing social 

structures in varied ways because the intersection of their identities reflects a different 

intersection of overlapping oppressions. In other words, within the group of female 

participants, there exist differences that signify different power dynamics; female 
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participants are not all the same -they sometimes have different ethnicities, cultural and 

religious backgrounds, viewpoints and opinions about life; they sometimes have different 

educational background and different work experience and understanding of the labour 

market; as some of them are of migrant origins while others are local natives; they 

sometimes have a sexual orientation (e.g. queer) that renders them more vulnerable than 

that of the other female participants who have a normative sexual orientation.  

 

But let’s briefly explore the concept of intersectionality and find out how we can use it in 

our trainings. 

 

WHAT IS INTERSECTIONALITY 

Developed equally by scholars and activists, intersectionality can be considered the most 

important theoretical contribution that women’s and feminist studies, in conjunction with 

other fields, has made so far. Intersectionality was initially coined by Kimberlé Crenshaw, 

a black professor of critical race theory and law, in two important articles (1989; 1991) to 

describe how race, class, gender, and other individual characteristics “intersect” with one 

another and overlap resulting in the oppression of black women. For Crenshaw and other 

black and women-of-colour feminists, intersectionality could theorize the experiences of 

black women as suffering from multiple oppressions and could address the ways in which 

women of colour can be subordinated. As she writes “the intersectional experience is 

greater than the sum of racism and sexism […]” (1989: 140). When multiple identities 

intersect can render some experiences, such as those of black women of working class, 

invisible. Intersectionality is a tool that could help us reclaim visibility and comprehend the 

interlocking complexities of power differentials and relations.  

 

Even though the concept as such was introduced to US academia by Crenshaw, it was 

initially influenced by black feminist scholars and activists, like the Combahee River 

Collective who wanted a feminist analysis and practice “based upon the fact that the major 

systems of oppression are interlocking” (1983: 210).  

 

As an analytical and political tool, intersectionality was strengthened by (feminist) 

postcolonial and post-structural theory. Feminists like Chandra Mohanty were discussing 

that the idea of a global “womanhood” is impossible to exist. In that sense, intersectionality 

helps us understand that the female “we” disregards many marginalized experiences that 

cannot relate to the experiences of Western, middle class, white women. The experiences 

of women all over the globe, as well as the experiences of women who live in the same 

community and attend the same training programme are not the same. Those women’s 

identities are not the same. Identities are not stable, coherent, consistent, or ahistorical 

but rather, identities are processes that continuously change. 
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Intersectionality can help us understand how specific kinds of social norms, based on 

constructed categories, such as gender, ethnicity, race, class, sexuality, age/generation, 

dis/ability, nationality, mother tongue and so on, interact, and in so doing produce different 

kinds of societal inequalities and unjust social relations. To the extent that we understand 

how these multiple categories intersect, we then understand how we can resist these 

social norms by either acknowledging our privilege in certain social settings or refusing 

to perform the stereotypical behaviours that are attributed to certain social groups. What 

is important for us to understand here is the fact that when we speak of intersectionalities 

between gender, race, ethnicity and so on, we precisely imply these processes of mutual 

construction and transformation. This help us understand intersectionality as process 

rather than structure; as ‘doings’, rather than as fixed identities that individuals ‘have’ or 

‘are.’ 

 

INTERSECTIONALITY AND THE READING OF OUR EXPERIENCES 

Intersectionality has strong connections with politics of location. Over the course of history 

there were/are/will be certain privileged locations that systematically produce marginalized 

identities/social groups. In other words, specific literal and figurative locations are 

considered less important than others. For this reason, it is important that we 

acknowledge our location -especially if it’s a place of privilege. However, we should teach 

our learners that location is not a rigid concept, but rather a strategy and a place from 

which one can reform and reclaim their voice. Voices may sound alike but are not the 

same, and equally women’s identities and experiences varied and are different in 

innumerable ways. The most important lesson is that intersectionality allows us to pinpoint 

our current locations and understand better the importance of the diverse experiences 

and the lessons we all can learn from each other.  

 

This is called positionality, and it constitutes a rooting and shifting process that allows us 

to stay open to changes. Through ‘rooting’ and ‘shifting’ every member of the training 

team should feel safe to reflect upon her own identity’s rooting (where she comes from), 

while at the same time shifting on other members’ experiences trying to comprehend and 

embrace the different experiences and identities that co-exist in the training room. 

 

Another important element for the understanding of our intersectional experiences is the 

concept of genealogies. Foucault in an early lecture suggested that genealogies are 

disordered and fragmentary anti-sciences (Foucault 1980: 83-84) that produce 

knowledges that are contrary to the normative, official narratives. Having said that, we 

understand that working with our group in an intersectional way means that we get to 

listen and understand all those herstories that are primarily local, non-linear, and 
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contextual, and most importantly we will listen and try to understand experiences that are 

usually omitted from official reports and books. As adult educators and trainers, we should 

stay resilient and open to learn from one another -invest in learning from our participants 

and avoid what Donna Haraway calls the ‘god-trick’ of positivism, namely, the location of 

an omnipotent and omniscient knower, acknowledging thus the importance of partiality 

and self-reflexivity (Haraway, 1991: 183-201). 

 

HOW CAN WE USE INTERSECTIONALITY? 

Our role as teachers and trainers is not merely observational, but rather engaging. By 

using intersectionality, we will motivate learners to get into discomforting zones where 

their reactions, opinions, and feelings are always part of the learning process. This is the 

only way to transform our classrooms to participatory spaces where learners’ 

empowerment takes place. In the following list, specific ways for putting intersectionality 

into practice are unfold (Lykke, 2010). 

1. Recognize that there are multiple forms of systemic discrimination that block people, 

and women particularly, from realizing equal opportunity in your country/community. 

An intersectional approach acknowledges systemic discrimination due to sexual 

orientation and identity, gender and gender identity, race, economic status, immigration 

status, national origin, and ability, among other aspects of one’s identity, and that this 

systemic discrimination impacts access to opportunity. However, recognizing these 

multiple, systemic barriers to opportunity and multiple forms of prejudice is only the first 

step in adopting an intersectional approach. 

2. Appreciate that forms of systemic discrimination intersect with each other and present 

unique challenges for affected individuals and communities. 

In the real world, people are often subject not only to discrimination based on multiple 

aspects of their identity such as their race, gender, and immigration status, but also to 

discrimination unique to the “intersection” of their identities. So, for example, the 

stereotypes and obstacles faced by a female Vietnamese immigrant differ from those 

faced by women of other races, native-born women, or immigrant Vietnamese men.  

Intersectionality goes beyond acknowledging the multiple forms of discrimination and 

recognizes that the different forms of discrimination may intersect with each other and 

result in overlapping and reinforcing barriers to opportunity. These overlapping systems 

result in unique forms of discrimination that only impact those in that particular 

community. An intersectional approach might include focusing on the unique challenges 

that those who sit at the intersections of overlapping systems of discrimination face, such 

as Black immigrants (who face both racial discrimination and discrimination because of 

their immigration status).  
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3. Respect the voice of those most affected by issues by centring their voices, respecting 

their goals for their communities, and stepping aside and allowing them to serve as 

spokespeople for their own causes. 

Intersectionality requires recognition of the voice of those most directly impacted, because 

they are frequently excluded from mainstream conversations. Valuing voice means lifting 

up, promoting, and supporting the leadership and storytelling of those most affected by 

policies and practices and centring their substantive suggestions and values into any given 

project and media advocacy. Valuing voice allows those who are affected by policies to 

play a substantial role in building their own story. 

4. Be inclusive and incorporate different perspectives when talking about social issues. 
When speaking about social issues, it is critical to recognize that there are multiple voices 

within a classroom; that there is no singular way of experiencing an issue; and that various 

voices and perspectives need to be considered in order to make real, lasting, and equitable 

change. For example, when speaking about the need to engage with the local community, 

you should be mindful to the different experiences your learners have with the local 

community to ensure that your training is inclusive, as their experiences within the same 

community are often different, play into different narratives, and require different 

approaches. 

5. Acknowledge that individuals with intersectional identities may face unique challenges 

in how their families are perceived and in building and sustaining their families. 

An intersectional approach recognizes the importance of family, and that families are 

defined by those creating and sustaining them. Assessing whether there are unique 

impacts on the family (because of intersectional identities) creates a sense of trust and 

belonging to a learning community that acknowledges the unique challenges those 

families face and protects them. Furthermore, women often play an integral role as care 

providers to children and other family members, and it is important to recognize all family 

structures and kinds of parents regardless of sexual or gender identity, marital status, age 

or biological connection to children (in the case of adoptive families, grandparents raising 

kids, stepparents, etc.). 

6. Be open to thinking creatively about social justice issues, thinking about how issues 
connect with seemingly unrelated topics, and considering how they may have 
unintended consequences for other areas. 

Intersectionality can help us understand the complexity of the social nexus, and how unfair 

it can be. Think about the ways that criminal justice issues are related to public health 

issues, and public health issues to poverty, and poverty to immigration and so on (Anthias, 

1992). Incorporating a truly intersectional approach requires routinely considering how 

various issues may be impacted, how they connect with each other. Promoting access to 

opportunity requires deliberate consideration of how seemingly unrelated issues areas 

connect. 
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7. Strive to collaborate with people and/or provide resources for people from different 
communities, issue areas, and sectors to promote transformative change. 

Intersectionality should encourage cross-community, cross-sector and cross-issue 

collaborations, especially in a learning environment where so many different experiences 

are coming together. Take the opportunity to collaborate with other educators, activists, 

advocates, artists, cultural workers, and community stakeholders alongside those directly 

impacted -your learners. These types of collaborations encourage innovative solutions, 

expand networks, and encourage transformative change. 

8. While working in collaboration, highlight the importance of coming together as a 

community to achieve equal opportunity. 

Intersectionality recognizes this connection to community and amplifies the importance of 

ensuring that all members of the community are respected and enjoy access to different 

opportunities. We should strive to include everyone in our work toward promoting equal 

access to education and lifelong learning. We are all in the fight together and should 

develop narratives that ensure that none of us get left behind. Building community and 

encouraging alliances, coalitions, and looking out for each other will help us create 

transformative and participatory learning environments. 
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